Latin
American
Music

A Music Unit for Upper Elementary
Written By Amy Vall

Produced under a grant funded by the Kuyers Institute for Christian Teaching
and Learning, www.pedagogy.net. Permission to reproduce is granted for
classroom use only; neither the layout nor content of this document may be
altered.



Unit Contents

- Unit Goals, Lesson Objectives, and National Standar  ds

- Music Resources: CD/song suggestions and where to find
them

- Lesson Plans:

Introduction to Latin American Music
Instruments in Latin American Music
Latin Dance (Cuba)

Los Posadas (Mexico)

Composer Study (Brazil)

Worship Music (Puerto Rico)

oOghwWNE

- Student Journal Pages: to copy for each student

Unit Goals

The overall goals of this unit are

to introduce students to some of the countries of Latin
America and their music

to familiarize students with some distinguishing
characteristics of Latin American music

to provide students with experiences related to Latin
America and its music

to help students connect Latin American music to their lives



Unit Objectives
Students will be able to...

Lesson One
locate Latin America and selected countries on a map
articulate the legend behind the origin of a Latin American instrument
compare and contrast Latin music and “Euro-American” music

Lesson Two
listen for and identify distinctively Latin instruments in music
compose a short Latin percussion ensemble
sort Latin instruments into instrument families
perform a short Latin percussion piece in a small group

Lesson Three
perform the basic steps of a Latin/Cuban dance
articulate the importance of dance and music in Cuban culture
locate Cuba on a map
describe Cuban connections to American music

Lesson Four
compare a Mexican tradition to their own traditions
participate in a Mexican Christmas tradition
locate Mexico on a map
sing a traditional Mexican song

Lesson Five
locate Brazil on a map
compare and contrast the music of Villa-Lobos both to other Latin American
music and to the music of his European contemporaries
answer questions about the life and music of Villa-Lobos

Lesson Six
sing a Latin American worship song
locate Puerto Rico on a map
compose a rhythmic accompaniment for the Latin American worship song
identify the elements that make this song different from the worship songs they
are familiar with



National Standards
This unit meets all of the National Music Standards

NA-M.K-4.1: Singing, alone and with others, a varied repertoire of music.

NA-M.K-4.2: Performing on instruments, alone and with others, a varied
repertoire of music.

NA-M.K-4.3: Improvising melodies, variations, and accompaniments.
NA-M.K-4.4: Composing and arranging music within specific guidelines.
NA-M.K-4.5: Reading and notating music.

NA-M.K-4.6: Listening to, analyzing, and describing music.
NA-M.K-4.7: Evaluating music and music performances.

NA-M.K-4.8: Understanding relationships between music, the other arts, and
disciplines outside the arts.

NA-M.K-4.9: Understanding music in relation to history and culture.

Music Resources

This unit requires the use of a variety of recordin gs. There are very few specific
songs needed, giving you the freedom to select your own songs. These songs
can be acquired in several ways:

Borrow them from your local library

Invest in a few Latin American compilation albums to add to your music collection
Download individual songs from an Internet music service (iTunes, etc.) and
create your own unit-specific compilation CD

The following CDs have been found helpful in the cr  eation of this unit:

Putumayo Presenst Brasileiro (Putumayo World Music)
Putumayo Presenst Cuba (Putumayo World Music)
Putumayo Presenst Mexico (Putumayo World Music)
Putumayo Presenst Puerto Rico (Putumayo World Music)
Salsa Dance: The Rough Guide (World Music Network)



You will also need
Selections from West Side Story by Leonard Bernstein
European Romantic Music selections (Debussy, Wagner, Puccini, etc.)
Selections by Heitor Villa-Lobos

Optional Videos/DVDs:
West Side Story
Buena Vista Social Club

Recommended Listening by Lesson:

These songs can be downloaded individually for a small fee from the online music

service, iTunes. (1/2/07)

- Lesson 1:

- La Bamba (Serie Platino, Mariachi Vargas de Tecalitlan)
Cielito Lindo (Various Artists, Mariachi)
Te Quiero Mucho (Diomedes Diaz, Mis Favoritas)
Abusadora (Merengue All Stars, Las #1 en Merenque)
Cachita (Manzanita, Gitano Cubano)
- Tu Carinito (Puerto Rican Power, Men in Salsa)

- Lesson 3:
Son Example:
Guantanamera (Company Segundo, Gracias Company)
Salsa Music:
Salsa (Yuri Buenaventura, Yo Soy)
La Salsa Vive (Tito Nieves, Muy Agradecido)
Cha Cha Cha Music:
“Ah” Bailar Cha Cha Cha (Pete & Shelia Escovedo, E Music)
Cha Cha Cha (Jai Salsa, Jai)
Other Cuban Music:
Ay Candela (Ibrahim Ferrer, Hecho En Cuba)
Chan Chan (Company Segundo, Hecho En Cuba)
Fabiando (Rueben Gonzalez, Hecho En Cuba)
West Side Story Music:
Mambo (Memo Presto) (Various Artists, West Side Story)
Scherzo (Vivace Leggerio) (Various Artists, West Side Story)
Taunting Scene (Robert Dean, Bernstein: West Side Story)

- Lesson 4:
Las Posadas (Los Nifios Cantores de Navidad, Cancionces de Navidad),
traditional version
Las Posadas (Tatiana, Feliz Navidad), modern pop version

- Lesson5:
Heitor Villa-Lobos, Orchestre National de la Radio (Great Recordings of the
Century: Villa-Lobos: Bachianas Brasileiras)
o BB No. 2: Aria
o BB No. 2: Danca
o BB No. 2: Tocata



Alexander-Sergei Ramirez (Villa-Lobos, Ginastera: Guitar Works)

o W235, No. 1in E Minor

o W235, No. 4

o Sonata for Guitar, Op. 47 Scherzo, Fantastico

Selected Brazilian Soloists (Heitor Villa-Lobos — The Chamber Choros)
0 Choros No. 1 for Guitar

The following resources were helpful in the creatio n of this unit:

More Music of Our World: Multicultural Songs and Activities for Classroom and
Community by John Higgins & Brad Shank (Hal-Leonard, 2005)

Psalter Hymnal Handbook by Emily R. Brink & Bert Polman (CRC Publications,
1998)

WWW.Census.gov

ngfl.northunberland.gov.uk

www.tsl.state.tx.us

www.praskacka.cz

Cantaremusic.com

www-personal.umich.edu



Lesson 1: Introduction to Latin American Music
Teacher’'s Notes

Focus:

This lesson is an introduction to Latin America and its music.

Objectives:

Students will be able to locate Latin America and selected countries on a map.
Students will be able to articulate the legend behind the origin of a Latin
American instrument.

Students will be able to compare and contrast Latin music and “Euro-American”
music.

Materials:

Student journals
Latin American music samples
Copies of “Quincho the Musician,” a reader’s theater

Activities:

Distribute student journals.

Have students turn to the world map in the front of the journal and locate Latin
America. (Many students may not know where Latin America is. They may find
Central or South America.) Tell them that Latin America includes all of Central
and South America, and the islands in the Caribbean Sea.

Instruct students to somehow identify Latin America on their world map with a
pencil (trace, shade, circle, etc.). At this time, allow students to share any
experiences they’ve had with Latin American countries (vacations, mission work,
neighbors, friends or relatives from Latin American countries, etc.). Tell students
that the US Census Bureau (the organization that keeps track of how many
people live in the US) estimates that in 2005 there were 41,870,703 people of
Latin American descent in the US. That is 14.5% of the total US population
(estimated at 288,378,137 in 2005).

Have students turn to the listening page in their journals. Instruct students to
listen to the three Latin American music samples and do the listening activities on
the journal page for each sample. Preface the listening samples by explaining to
students that today they will be learning about Latin American instruments. Look
over the journal page with the students and highlight the questions they will need
to answer. You may want to do one sample together with the class. (Students
are asked to identify a “rhythm pattern” on the Listening Guide. If students are
able, have them write out a simple notation of what they hear. If not, allow them
to use words, such as “long, short, short, short, long,” to describe what they
hear.)

After listening to the samples, discuss the students’ responses to the music. For
today’s lesson, especially emphasize the difference in instrumentation between
Euro-American music and the samples they’ve heard.

Introduce the reader’s theater, Quincho the Musician. It is a story about how the
musical instrument called a charango came to be.



- Distribute parts and have the students perform the reader’s theater. (If you have
extra time, have students perform it again with different students reading the
parts, or stage it as a play.)

- After finishing the reader’s theater, tell students that the story is a legend which
comes from the country of Bolivia. Point out Bolivia on a map and have students
trace, circle, color, or label the country on the map of Latin America in their
journals.

- Lead a discussion on the themes included in the legend. Use the following
guestions to guide your discussion.

(0]
0]
(0]
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Assessment:

How did the frogs use music to bring joy to their listeners?

How did the frogs use music to hurt their listeners?

Do you think that music has the power to bring joy or hurt to people?
How? Can you give any examples of this?

How is Quincho different from the frogs?

Why do you think Quincho was able to make beautiful music?
Which characters loved music the most?

What did the frogs love the most?

Assess the students’ journal page and listening guide for completeness and
thoughtfulness.

Pronunciation Guide:
Quincho: KEEN-cho

Charango: char-EN-go

Compadre (friend): koom-PA-drey
Mamani: ma-MA-nee

Oruro: 0-ROO-ro



Quincho the Musician

A Bolivian Legend

Characters:

Narrator 1 Quincho Frog 1
Narrator 2 Sebastion Frog 2
Narrator 3 Frog 3

Narrator 1: Quincho, the old armadillo, was born in the sandy grounds of
Oruro, Bolivia. He would spend hours and hours lying down next to a crack
in the rock where he could hear the wind sing.

Narrator 2: Quincho loved music. He delighted in hearing frogs sing on
rainy nights. His small eyes became teary with emotion when he came to
the pool where the green singers offered their concert. To the frogs, he
said:

Quincho: Oh, if I could sing like you, | would be the happiest of all the
animals on the plateau.

Narrator 3: The frogs were not impressed by Quincho’s admiration of their
singing. Instead, they made fun of him!

Frogs: Even if you came to listen to us every night until the end of your
life, you would never learn our song, because you are not smart enough.

Narrator 1: The poor Quincho, who was humble, did not take offense at
such words, which were said in the musical language of the frogs. He only
enjoyed the harmony of the frogs’ voices and did not understand the insult
that was in their song.

Narrator 2: One day, a man walked nearby carrying some cages with
canaries who were happily singing along the way. Quincho was crazy with
joy! The sounds were so lovely! Those yellow birds, as if fallen from the
sun, affected him deeply. The man did not notice that Quincho had begun
to follow him, crawling on the sand for miles and miles.



Narrator 3: The frogs, who had heard the beautiful song, sat on the edge
of the lagoon and stopped their singing to watch the birds as they fluttered
in their cages.

Frog 1: These singers are our relatives, because everyone knows that
canaries are only frogs with wings.

Frog 2: But we sing far better.

Narrator 1: And the frogs resumed their interrupted concert.

Frog 3: Hey wait! Look at that silly Quincho. He’s going after the cages.
Frog 1: Maybe he wants to learn how to sing like a canary!

Frogs: Ha, ha, ha, ha!

Narrator 2: Quincho continued running and running after the man with the
cages, until his poor short legs were worn out from so much scraping on
the sand.

Quincho: What a problem! | cannot walk anymore, but the musicians are
going away!

Narrator 3: There he remained, resting in defeat until the last musical
tweet was lost in the distance.

Narrator 1: It was already night when he returned home. He happened to
pass near the hut of Sebastian Mamani. Quincho decided to visit
Sebastian and present him with a strange request.

Quincho: Compadre, you who can do it all, please teach me to sing like
the canaries.

Narrator 2: Any person but Sebastian would have burst into laughter, but
Sebastian remained serious and replied:

Sebastian: | can teach you how to sing better than the canaries, the frogs,
and the crickets, but you must pay for this education...with your life.

Quincho: | will do anything. Just teach me to sing!



Sebastian: | agree. You will sing tomorrow morning, but tonight you will
lose your life.

Quincho: What do you mean? | will sing after I'm dead?
Sebastian: Yes. That is how it must be.

Narrator 3: The following day, Quincho woke up singing with a wonderful
voice in the hands of Sebastian. A little later, when Sebastian walked by
the pool of frogs, they were speechless with amazement.

Frog 1: Come listen, everyone! What a miracle! Quincho learned to sing!
Frog 2: He sings better than we do!

Frog 3: He sings better than the birds!

Frog 1: He sings better than the crickets!

Frogs: He is the best singer in the world!

Narrator 1: So, dying of envy, they followed Sebastian, hopping and
leaping behind Quincho, who had been turned into a charango bursting
with musical sounds.

Narrator 2: What they ignored was that our poor friend had given his life
for his music.

the back of a charango an armadillo the top & side of a charango

A charango is a musical instrument made from the shell of an armadillo.



Latin American Music Listening Guide

Sample 1

1. What rhythm patterns do you hear?

2. Name some instruments you hear in the music:

Sample 2

1. What rhythm patterns do you hear?

2. Name some instruments you hear in the music:

Sample 3

1. What rhythm patterns do you hear?

2. Name some instruments you hear in the music:




Latin American Music Listening Guide

Answers
Sample 1

1. What rhythm patterns do you hear? Answers will vary.
2. Name some instruments you hear in the music:
Answers will vary.
Sample 2
1. What rhythm patterns do you hear? Answers will vary.
2. Name some instruments you hear in the music:
Answers will vary.
Sample 3
1. What rhythm patterns do you hear? Answers will vary.
2. Name some instruments you hear in the music:

Answers will vary.



Journal Questions: Lesson 1

. What is Latin America? Where is Latin America?

. What is a charango? Where is it from?

. What do you already know about Latin America or Latin American
music?

. What would you like to learn about Latin America or Latin American
music?




Journal Questions: Lesson 1
Answers

. What is Latin America? Where is Latin America?

Latin America is a world region. Latin America includes all of Central
and South America and the islands in the Caribbean Sea. Latin
America is located south of the United States.

. What is a charango? Where is it from?
The charango is a small South American stringed instrument that is

about 66 cm long, traditionally made with the shell of the back of an
armadillo. It can be found in South America.

. What do you already know about Latin America or Latin American
music?
Answers will vary.

. What would you like to learn about Latin America or Latin American
music?

Answers will vary.



Lesson 2: Instruments in Latin American Music
Teacher’'s Notes

Focus:
This lesson focuses on the variety and uniqueness of instruments in Latin American
music.

Objectives:
- Students will be able to listen for and identify distinctively Latin instruments in
music. (8 measures in common time)
- Students will be able to compose a short Latin percussion ensemble.
- Students will be able to sort Latin instruments into instrument families.
- Students will be able to perform a short Latin percussion piece in a small group.

Materials:
- Student Journals
- Copies of Percussion Ensemble paper
- Percussion instruments (one per student)

Activities:

- Review the story “Quincho the Musician.” Talk about the Latin American
instrument, the charango.

The charango is a small South American stringed instrument that is about 66
cm (26 in) long, traditionally made with the shell of the back of an armadillo.

- Ask if students remember which country that story came from, and see if they
can find it on the map of Latin America.

- Have students to turn to the next page in their journals, which contains pictures
of Latin American instruments. Instruct students to do the classification activity
with a partner. (Students will need to organize the instruments into winds,
strings, and percussion by only looking at the pictures.)

- After allowing students time to complete the activity, review the correct answers
as a group. Ask if students know the names of any of the instruments pictured.
Tell the students the names of all the instruments.

- Talk about the important role that rhythm and percussion play in Latin American
music. Listen to a few brief, appropriate samples.

Rhythm is vitally important to Latin American music and is probably its
most distinctive feature. Latin rhythms inspire and are inspired by the
many types of Latin dance. The variety of Latin rhythms and rhythm
instruments in the modern popular music and folk music of each country
comes from the influence of native music, both of one’s own country and
other areas such as Africa.

- Divide students into groups of three. Each group is going to write and perform a
percussion ensemble piece of at least 8 measures in common time. (This can be
adjusted based on the ability level of the group.) Each group will use three
traditional Latin American percussion instruments: claves, maracas, and a small
conga drum. (If not enough of these instruments are available for each group,
make them using the instructions in the Additional Activities section.) Depending



on the ability level of the class, you may require that some of the rhythms used
be specifically Latin in style. Latin music is syncopated, emphasizing the off-
beats, but usually with a strong, forward-moving pulse. If your class has not
done much with syncopated rhythm patterns, have the students use the rhythms
they do know to play the Latin American instruments.

Give students blank rhythm paper on which to compose their percussion
ensembles. You may want to divide the paper into measures before copying it
so the students have an idea of how much they need to write. (You may also
want to require that students use a certain number of each type of note.)

Allow students plenty of time to complete their writing and practice their
percussion ensembles. Circulate through the room and assist the groups as
needed.

Have the groups perform their ensembles for the class.

Assessment:

Assess the quality of the writing and performance of the percussion ensembles,
as well as participation and effort.
Assess the students’ instrument classification page for completeness.

Additional Activity:
Create Your Own Instruments:

Claves: To make your own claves, obtain doweling (1"-2” width) and cut it into
lengths of about 8"-12". You may need to sand the ends if they are too rough for
students to handle. Two of the cut lengths of doweling can be used as claves.
Students may want to decorate the claves with markers using bright colors and
Latin American style designs.

Maracas: To make your own maracas, you will need 4 small Dixie cups; wide
masking tape; 2 small dowels or popsicle sticks; and uncooked rice, beans, or
small pebbles. Fill one of the cups with the uncooked rice, beans, or small
pebbles. Place an empty cup on the top of the filled cup so the rims of the two
cups line up. Secure the two cups together with the masking tape. You now
have a shaker. To attach a handle, poke a small dowel or popsicle stick into the
bottom of one of the cups and tape it in place. (Make sure it is firm enough to
withstand shaking!) Students may want to decorate the maracas with markers,
using bright colors and Latin American style designs.

Conga Drum: To make a conga drum, you will need a large empty butter
container, coffee can, or something similar in size and shape. Remove the lid
from the container or can so that you have one closed end and one open end. If
students want to decorate their drum, cut construction paper to go around the
sides of the “drum” and tape it in place. Students can then decorate with
markers.

Pronunciation Guide:
Quincho: KEEN-cho
Charango: char-EN-go
Guiro: GEAR-0

Claves: KLA-vase



Percussion Ensemble
Write 8 measures with 4 beats in each measure. You will need to draw the
bar lines between measures. Use different rhythms for each instrument.

Conga

Claves

Maracas

Conga

Claves

Maracas

Conga

Claves

Maracas

Conga

Claves

Maracas




Latin American Instruments

Look at the pictures of the instruments on the next page. Decide which
instrument family each instrument belongs to (strings, winds, or percussion)
and write the number of the instrument in the correct box below.

Strings Wind Percussion

Do you know the names of any of these instruments?
Write the name by the correct number below.

1. 2.
3. 4.
5. 6
7 8.
9 10.

11.




Latin American Instruments
Answers
Look at the pictures of the instruments on the next page. Decide which
instrument family each instrument belongs to (strings, winds, or percussion)
and write the number of the instrument in the correct box below.

Strings Wind Percussion

Guitar Flute Castanets

Piano Whistle Claves

Trumpet Guiro
Cowbell
Maracas
Piano
Conga Drums

Do you know the names of any of these instruments?
Write the name by the correct number below.

1. Castanets 2. Claves
3. Flute 4. Guiro

5. Cowbell 6. Trumpet
7. Maracas 8. Whistle
9. Guitar 10. Piano

11. Conga Drums




Instruments in |1 2
Latin American
Music

Which instrument family

do these instruments

belong to? Can you

name any of these
instruments?

3 4 5
6 7 8
9 10 11




Instruments in
Latin American
Music

Answers
Which instrument family
do these instruments
belong to? Can you
name any of these

1. Castanets
(Percussion)

2. Claves
(Percussion)

instruments?
3. Flute 4. Guiro 5. Cowbell
(Wind) (Percussion) (Percussion)
6. Trumpet 7. Maracas 8. Whistle
(Wind) (Percussion) (Wind)
9. Guitar 10. Piano 11. Conga Drums

(Strings)

(Percussion/Strings)

(Percussion)




Lesson 3: Latin Dance (Cuba)
Teacher’s Notes

Focus:

Today'’s lesson focuses on Latin dance, specifically Cuban dances, and the role of
dance and music in that country.

Objectives:

Student will be able to perform the basic steps of a Latin/Cuban dance.
Student will be able to articulate the importance of dance and music in Cuban
culture.

Student will be able to locate Cuba on a map.

Student will be able to describe Cuban connections to American music.

Materials:

Student Journals

Access to the Internet in order to view photos

Cuban dance music

Dance step instructions

Music from West Side Story (West Side Story is available on video if you would
like to show portions to the class)

Optional: Buena Vista Social Club DVD (this is a documentary about the Cuban
musical group and includes numerous Cuban songs performed live)

Activities:

Have students look at their maps of Latin America. Help them locate the island
countries in the Caribbean Sea. Ask if anyone knows the name of any of those
countries. (This lesson focuses on Cuba, so identify that country if no students
named it.)

Show some pictures of the people of Cuba. (The website
www.leler.com/cuba/index.html, last accessed on 12/22/06, contains many photo
galleries, one specifically dedicated to Cuba’s music and people.) As you look at
the pictures with the students, especially point out all the different ethnicities
seen in the photos. Use the following information to lead a discussion on the
music of Island countries and Cuban music.

Island countries are true “melting pots” of people, cultures, and music. People
living on the Caribbean islands have ancestors from Africa, South America,
Central America, and Europe—just to name a few. When all these different
groups of people came to the islands, they brought their own traditions, food,
dances, and music. All those different styles of music blended together are what
we know today as island music.

Cuban music is strongly influenced by African music. Some of the best-known
types of Cuban music are the son, rumba, cha cha cha, and salsa. The son is a
beautiful style of Cuban music characterized is a slow, proud style and is played
with piano, bass, trombone, trumpet, congas, and singers. Many sons are




“nationalistic,” meaning they are specifically about Cuba, its land, people, etc.
Recently, the Buena Vista Social Club has made the son one of the most popular
Cuban styles.

- Play two or three samples of Cuban music, a son and one or two other genres.
(You may want to show portions of the Buena Vista Social Club documentary at
this time.) See if students can identify which song is the son. Have students
individually answer the first question on the journal page for this lesson. After
answering the question individually, students should share their answers with a
partner. When students are finished sharing, discuss the students’ responses to
the music as a class.

- Talk about the importance of dance in Cuba. Use the following information to
guide your discussion.

Cuba is a communist country. This type of government doesn't allow all of
the freedoms that we have in our country. For example, there are two TV
stations in Cuba that are both controlled by the government. Also, most
Cubans don’t have very much money to spend on entertainment. Because of
this, Cubans come up with creative ways to entertain themselves. Music and
dancing have always been an important part of Cuba’s culture. Today, many
Cubans enjoy using music and dance to express themselves and have fun.

- Choose either the Salsa or Cha Cha Cha to teach to the students. The basic
dance steps are outlined in the Teacher Masters section. (If you have extra time,
you may teach both dances.) Begin by instructing the steps slowly, then
gradually increase the speed and add the music. If students are comfortable with
the steps, have groups perform for the class.

- Play a selection from West Side Story. (Suggestion: Mambo, Scherzo, Taunting
Scene Music) Listen for “Latin island” influence in American music.

Leonard Bernstein, the composer of “West Side Story”, said in an
interview that the two distinctive characteristics of Latin American music
are rhythm and color (unique instrumentation, melody, and harmony
patterns). These two characteristics are incorporated into “West Side
Story” and many more American compositions.

- To conclude the lesson, have students work with a partner to answer the rest of
the lesson three journal questions.

Assessment:
Assess the students’ journal page for completeness and thoughtfulness.

Pronunciation Guide:
Son: sown



Cuban Dance Steps

Salsa Steps

Beat 1:
Beat 2:
+
Beat 3:
Beat 4:
+
Beat 5:
Beat 6:
+
Beat 7:

Beat 8:
+

Tap right foot (keep weight on left foot)

Slide right foot back

Shift weight to right foot (do not move left foot)

Rock weight forward to the left leg (don’t move either foot)
Slide right foot forward

Shift weight to right foot (do not move left foot)

Tap left foot (keep weight on right foot)

Slide left foot forward

Shift weight to left foot (do not move right foot)

Rock weight back to the right leg (don’t move either foot)
Slide left foot back

Shift weight to left foot (do not move right foot)

Repeat pattern

Cha Cha Cha Steps

Beat 1:
Beat 2:
Beat 3:
+
Beat 4
Beat 5:
Beat 6:
Beat 7:
+

Beat 8:

Tap right foot forward in front of left foot
Tap left foot

Tap right foot back in its starting position
Tap left foot

Tap right foot

Tap left foot forward in front of right foot
Tap right foot

Tap left foot back in its starting position
Tap right foot

Tap left foot



Journal Questions: Lesson 3

1. Listen to the music samples.
a. Describe what you hear.

b. What instruments do you hear?

c. What countries or continents do you think influenced this

music?

2. Why do you think music is so important in Cuba?

3. What other countries have influenced island music?

4. How do Latin and Cuban music impact American music?




Journal Questions: Lesson 3

Answers
1. Listen to the music samples.
a. Describe what you hear. Answers will vary.

b. What instruments do you hear? Answers will vary.
c. What countries or continents do you think influenced this

music? Answers will vary.

2. Why do you think music is so important in Cuba?

Accept all reasonable answers. Possible answer:

Music is important in Cuba because it is part of the Cuban culture and
heritage. It is important because it is a free (or nearly free) form of
entertainment and self-expression.

3. What other countries have influenced island music?

Other countries that have influenced Cuban music are African
countries, European countries, and many other countries. People
emigrated from these countries to Latin America and took their music
with them.

4. How does Latin music & Cuban music impact American music?

Latin music and Cuban music came to the United States when Latin
Americans immigrated here. Latin music is mixed with popular
music, used in musicals like West Side Story and in many other
genres. Its rhythms and instruments are also used in “American”
music.



Lesson 4: Los Posadas (Mexico)
Teacher’s Notes

Focus:
This lesson focuses on a Mexican Christmas tradition called “Los Posadas.”

Objectives:
- Student will be able to compare a Mexican tradition to North American traditions.
- Student will be able to participate in a Mexican Christmas tradition.
- Student will be able to locate Mexico on a map.
- Student will be able to sing a traditional Mexican song.

Materials:
- Student Journals
- Copies of “Los Posadas” for each student
- Music for “Pidiendo Posadas” (Printable sheet music can be found at
www.mexconnect.com/mex/travel/dpalfrey/dpposadamusicsheet.html - Last
accessed on 12/27/06)
- Rhythm instruments

Activities:

- Begin by asking students to think of songs that are associated with particular
events. (Examples: “Happy Birthday,” or “The Star Spangled Banner” at sports
events) Say that these songs are a part of North American tradition. (If students
are unfamiliar with the word tradition, give a brief definition at this time.) If
students have a hard time coming up with songs, give them an example to get
them thinking.

- Have students locate Mexico on the map in the student journals. Say that today
they will be learning and participating in a Mexican Christmas tradition.

- Distribute copies of “Los Posadas.” Assign half the class to be the “Outside
Singers” (representing Joseph) and the other half to be the “Inside Singers”
(representing the innkeeper).

- Read through the script in English with each group doing the assigned parts.
There are a few difficult words students might not recognize or understand. Take
a moment to go over the unfamiliar words before reading it together.

- After the read-through, discuss the story with students. They should clearly
recognize it as the Christmas story. Ask if they notice anything that is different
from the way they have heard the story or have read it in the Bible. (Thereis a
lot of emphasis on Mary in “Los Posadas” because of the heavily Catholic
traditions in Mexico. Depending on the make up of your class/school, you could
discuss this difference between traditional Catholicism and Protestantism.)

- Tell students that groups act out this story in the streets at Christmastime. The
group representing Joseph goes from house to house singing the request for
lodging and the people in the houses sing the innkeeper’s part.

- Introduce the melody. (Music for “Pidiendo Posada” can be found at
www.mexconnect.com/mex_/travel/dpalfrey/dpposadamusicsheet.html - last
accessed on 12/27/06)




- When students are familiar with the melody, add the English words. You may
also want to “stage” the song with the “Innkeeper Group” inside the classroom
and the “Joseph Group” outside the classroom.

- As students become familiar with the words and melody, you can make it more
challenging.

1. Have students attempt the Spanish words either spoken or sung.

2. Add the “Sesquialtera” rhythm to the melody. This is a rhythm typically
associated with Mexican music. It is found in 3/4 or 6/8 music. Have the
students clap or perform on rhythm instruments the following pattern:

123123121212
(Clap on the bold, underlined beats)

- Discuss the journal questions together as a class, or have students complete the

journal page with a partner.

Assessment:

Assess the students’ journal page and listening guide for completeness and
thoughtfulness.

Pronunciation:

Los Posadas: los po-SA-dahs
Pidiendo: pee-dee-EN-do
Sesquialtera: ses-kwee-all-TAY-ra



L os Posadas

A Mexican Christmas Tradition

Outside Singers (Joseph):
In the name of Heaven | beg you for lodging, for she cannot walk, my beloved wife. (En
el nombre del cielo os pido posada pues no puede andar mi esposa amada.)

Inside Singers (Innkeeper):
This is not an inn, so keep going. | cannot open, you may be a rogue.
(Aqui no es meson, sigan adelante, yo no debo abrir, no sea algun tunante.)

Outside Singers (Joseph):
Don’t be inhuman; have mercy on us. The God of the heavens will reward you for it.
(No seas inhumano, tennos caridad, que el Dios de los cielos te lo premiara.)

Inside Singers (Innkeeper):
You can go on now and don’t bother us, because if | become annoyed, I'll give you a
thrashing. (Ya se pueden ir y no molestar porque si me enfado os voy a apalear.)

Outside Singers (Joseph):
We are worn out coming from Nazareth. | am a carpenter, Joseph by name. (Venimos
rendidos desde Nazaret. Yo soy carpintero de nobre José.)

Inside Singers (Innkeeper):

| don’t care about your name. Let me sleep, because | already told you we will not open
up. (No me importa el nombre, dejenme dormer, pues que yo les digo que nos hemos
de abrir.)

Outside Singers (Joseph):
I’'m asking you for lodging, dear man of the house, just for one night for the Queen of
Heaven. (Posada te pide amado casero, por solo una noche la Reina del Cielo.)

Inside Singers (Innkeeper):
Well, if it's a queen who asks it, why is it that she travels alone at night? (Pues si es
una reina quien lo solicita, como es que de noche anda tan solita?)

Outside Singers (Joseph):

My wife is Mary, she’s the Queen of Heaven and she’s going to be the mother of the
Divine Word. (Mi esposa is Maria, es Reina del cielo y madre va a ser del Divino
Verbo.)

Inside Singers (Innkeeper):

Are you Joseph? Your wife is Mary? Enter, pilgrims; | did not recognize you. (Eres tu
José? Tu esposa es Maria? Entren, peregrinos no los conocia.)

Outside Singers (Joseph):
May God pay, gentle folks, your charity, and thus heaven heap happiness upon you.
(Dios pague, senores, vuestra caridad, y que os colme el cielo de felicidad.)



Inside Singers (Innkeeper):
Blessed is the house that shelters this day the pure virgin, the beautiful Mary. (Dichosa
la casa que alberga este dia a la viren pura, la Hermosa Maria.)

All Singers Together:

Enter, holy pilgrims, receive this corner, for though this dwelling is poor, | offer it with all
my heart. (Entren, Santos Peregrinos, reciban este Rincon, que aungue es pobre la
morada, os la doy de Corazon.)

Oh, graced pilgrim, oh, most beautiful Mary. | offer you my soul so you may have
lodging. (Oh, peregrine agraciada, oh, bellisima Maria. Yo te ofrezco el alma mia para
gue tengais posada.)

Humble pilgrims, Jesus, Mary, and Joseph, | give my soul for them and my heart as
well. (Humildes peregrinos Jesus, Maria y José, el alma doy por ellos, mi Corazon
tambien.)

Let us sing with joy, all bearing in mind that Jesus, Joseph, and Mary honor us by
having come. (Cantemos con alegria todos al considerer que Jesus, Jose y Maria nos
vinieron a honrar.)



Journal Questions: Lesson 4

. What songs do you know that are connected to certain events or
traditions?

. What songs do you sing at church that are connected with certain
holidays?

. Can you think of an American tradition that is similar to Los
Posadas?

. What questions would you ask a Mexican 5™ grader about Los
Posadas?




Journal Questions: Lesson 4

Answers
. What songs do you know that are connected to certain events or
traditions?

Accept all reasonable answers. Possible answers:
Happy Birthday, We Wish You a Merry Christmas, Take Me Out to
the Ballgame, The Star Spangled Banner, etc.

. What songs do you sing at church that are connected with certain
holidays?

Accept all reasonable answers. Possible answers:
Christmas: Silent Night, O Come, All Ye Faithful, etc.
Easter: Christ the Lord Is Risen Today, etc.

. Can you think of an American tradition that is similar to Los
Posadas?

Accept all reasonable answers. Possible answers:
Christmas Caroling, Live Nativities, etc.

. What questions would you ask a Mexican 5" grader about Los
Posadas?

Answers will vary.



Lesson 5: Composer Study (South America)
Teacher’s Notes

Focus:
This lesson focuses on Heitor Villa-Lobos, a famous Brazilian composer.

Objectives:
- Student will be able to locate Brazil on a map.
- Student will be able to compare and contrast the music of Villa-Lobos to other
Latin American music and to the music of his European contemporaries.
- Student will be able to answer questions about the life and music of Villa-Lobos.

Materials:
- Student Journals
- Selections of Villa-Lobos’s music
- Other Latin music selections
- Debussy, Wagner, or Puccini selections
- Blank drawing paper and drawing/coloring tools
- Venn Diagrams overhead transparency
- Internet access or pictures printed from the Internet (optional)

Activities:

- Play a selection of music by Heitor Villa-Lobos. Ask students to describe what
they hear as they listen.

- Have students turn to the “Heitor Villa-Lobos” reading in their journals. Read
through the information together as a class. (A picture of Villa-Lobos can be
found at www-personal.umich.edu/~cyoungk/villalobosbio.htm — last accessed
12/29/06).

- Divide students into groups of three. Have each group answer the questions on
the “Lesson Five” page in their student journals.

- As students finish their journal page, allow them to listen to another Villa-Lobos
selection. As they listen, have the students illustrate what part of the Brazilian
country Villa-Lobos might have been picturing as he wrote the music. Emphasize
the importance of Villa-Lobos’s travels through his country in his music. His
music often “draws a picture” of Brazil. You may want to show some photos
taken in Brazil. (Visit www.etravelphotos.com/brazil.html for a wide variety. Last
accessed 12/27/06)

- When all the groups are finished, have the students turn to the Venn diagram in
their journal. Play a Villa-Lobos selection and a selection of Mexican or Cuban
folk or dance music. Have students compare and contrast what they hear. (You
may wish to have a Venn diagram outline on a transparency.)

- Play a Villa-Lobos selection and a selection of a European contemporary
(Wagner, Debussy, Puccini, etc.). Compare and contrast those two selections on
a Venn diagram.




Assessment:

Assess the students’ journal page and listening guide for completeness and
thoughtfulness.

Pronunciation Guide:
Heitor: EYE-tor
Villa-Lobos: Vee-ya LO-bos



Composer Biography: Heitor Villa-Lobos

Heitor Villa-Lobos was born on March 5, 1887, in Rio de
Janeiro, Brazil. When he was a boy, his father, who was a
musician, taught him to play the cello. Villa-Lobos’s mother
wanted him to be a doctor; however, he already loved music too
much and knew that he wanted to be a musician.

He started his music career by playing in cafés and theaters
in Brazil. He was well known as a guitar, cello, and clarinet
player. He was interested in all sorts of music, and as he grew
up, he began to travel throughout his country. He would travel to
the interior of Brazil to learn about tribal music. Later, he included
the rhythms and melodies he learned during his travels in the
music he wrote.

Villa-Lobos admired European composers like Debussy,
Wagner, and Puccini. He especially liked the music of Johann
Sebastian Bach and used many of Bach’'s musical ideas in his
compositions. He became so respected as a musician that he
was put in charge of the music education programs for his entire
country. Some of his programs are still in use today.

Even though Villa-Lobos was in charge of music education in
his country, he never went to music school himself. He once said,
“One foot in the academy [music school] and you’re changed for
the worst!” He traveled to the United States and Europe during
his lifetime, and he even wrote the music for a movie in the
1940s. People who knew Heitor Villa-Lobos remember him as
someone who enjoyed life. That joy shows up in his music. He is
considered the greatest Brazilian composer, and his music is
considered truly “Brazilian.” Villa-Lobos died on November 17,
1959.



Composer Study Questions
Heitor Villa-Lobos

. What country is Heitor Villa-Lobos from?

Locate this country on the map of Latin American in the front of your
student journal and shade it in.

. How did Villa-Lobos’s travels affect the music that he wrote?

. What do you think Villa-Lobos meant when he said “One foot in the
academy [music school] and you’re changed for the worst"?

. How do you think Villa-Lobos and his music would have been
different if he had gone to music school?




Composer Study Questions
Heitor Villa-Lobos
Answers
. What country is Heitor Villa-Lobos from?

Brazil

Locate this country on the map of Latin American in the front of your
student journal and shade it in.

. How did Villa-Lobos’s travels affect the music that he wrote?

As he traveled, he learned new rhythms and melodies from the
people that he later included in his music. He saw much of the
Brazilian countryside, which inspired his music.

. What do you think Villa-Lobos meant when he said “One foot in the
academy [music school] and you’re changed for the worst"?

Accept all reasonable answers. Possible answer:

He thought going to music school would make you worse at writing

and creating music, not better. Maybe he thought that music school
would put too many restrictions on what he wrote, or that the music

would not be as authentic or creative.

. How do you think Villa-Lobos and his music would have been
different if he had gone to music school?

Accept all reasonable answers. Possible answer:

His music might have been more similar to other classical composers
of his time, since he would have been learning as they were learning.
His music might have been more “European” since most music
studied at music school is European. He might not have traveled
around Brazil as much and would not have that Brazilian influence in
his music.



Venn Diagrams



Lesson 6: Worship Music (Puerto Rico)
Teacher’s Notes

Focus:
This lesson focuses on Latin American worship music, specifically a song from Puerto
Rico.

Objectives:
- Student will be able to sing a Latin American worship song.
- Student will be able to locate Puerto Rico on a map.
- Student will be able to compose a rhythmic accompaniment for the Latin
American worship song.
- Students will be able to identify the elements that make this song similar to of
different from the worship songs they are familiar with.

Materials:
- Student Journals
- Copies of “Oh, Que Bueno Es Jesus” (Found in the Psalter Hymnal #401)
- Rhythm instruments

Activities:
- Ask students to name some of their favorite songs that they sing in worship
services at their church.
- Brainstorm with students what they would expect to hear in a typical worship
song at their church (instruments, words, rhythms, etc.).
- Ask what things they would expect to hear in a Latin American worship song or
what they have heard in the past if they have experienced Latin worship music?
(By now, students should be familiar with Latin rhythms and instruments.) Ask if
anyone in the class has experienced Latin worship.
- Tell students that they will be learning a Latin American worship song from the
country of Puerto Rico. Help students locate Puerto Rico on their Latin American
maps. Review the characteristics of Latin island music that were discussed in
lesson 3.
- Hand out copies of “Oh, Que Bueno Es Jesus” (Psalter Hymnal #401). Talk
about the background of the song.
Often the Spanish songs that English speakers sing in church are simply
translations of American songs or American tunes with new words. “Oh
Que Bueno,” however, is a folk hymn sung throughout Central and South
America. Itis an example of a Puerto Rican corito (“a little song”). It has
a syncopated rhythm typical of Latin American music. This song is a sung
confession of faith.

Teach students the melody, the English words, and, if you feel comfortable, the

Spanish words.

- When students are comfortable with the words and melody, add rhythm
instruments.

- As a class, write four bars of rhythm for each of the following instrument groups
on the board (claves, maracas, castanets, bongo drum).



- Rotate the instruments between students as the rest of the class sings the song.
- Wrap up this lesson and the unit by having students complete the final page in
their student journals.

Additional Activity:
Consider having your class teach “Oh, Que Bueno Es Jesus” at a chapel or assembly.
Students could provide their own rhythmic accompaniment.

Assessment:
Assess the students’ journal page and listening guide for completeness and
thoughtfulness.

Pronunciation Guide:
Oh, Que Beuno Es Jesus: oh, kay BWAY-no ess hay-SOOS



Journal Questions: Lesson 6

. What are some differences between Latin American worship music
and the worship music at your church?

. What do you think we could learn from Latin American worship
music?

. What do you think Latin Americans could learn from North American
worship music?

. Name five things about Latin American music you learned in this unit:




Journal Questions: Lesson 6
Answers
1. What are some differences between Latin American worship music
and the worship music at your church?

Answers will vary.

2. What do you think we could learn from Latin American worship
music?

Accept all reasonable answers. Possible answer:
We could learn new rhythms and melodies. We could learn to be
more musically and physically expressive.

3. What do you think Latin Americans could learn from North American
worship music?

Accept all reasonable answers. Possible answer:
Latin Americans could learn some of the rich traditional songs from
North America. They could use some North American instruments.

4. Name five things about Latin American music you learned in this unit:

Answers will vary.



L atin American Music
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Map of the World




Map of Latin America




Latin American Music Listening Guide

Sample 1

1. What rhythm patterns do you hear?

2. Name some instruments you hear in the music:

Sample 2

1. What rhythm patterns do you hear?

2. Name some instruments you hear in the music:

Sample 3

3. What rhythm patterns do you hear?

4. Name some instruments you hear in the music:




Journal Questions: Lesson 1

. What is Latin America? Where is Latin America?

. What is a charango? Where is it from?

. What do you already know about Latin America or Latin American
music?

. What would you like to learn about Latin America or Latin American
music?




Latin American Instruments

Look at the pictures of the instruments on the next page. Decide which
instrument family each instrument belongs to (strings, winds, or percussion)
and write the number of the instrument in the correct box below.

Strings Wind Percussion

Do you know the names of any of these instruments?
Write the name by the correct number below.

1. 2.
3. 4.
5. 6
7 8.
9 10.

11.




Instruments in |1 2
Latin American
Music

Which instrument family

do these instruments

belong to? Can you

name any of these
instruments?

3 4 5
6 7 8
9 10 11




Journal Questions: Lesson 3

1. Listen to the music samples.
a. Describe what you hear.

b. What instruments do you hear?

c. What countries or continents do you think influenced this

music?

2. Why do you think music is so important in Cuba?

3. What other countries have influenced island music?

4. How do Latin and Cuban music impact American music?




Journal Questions: Lesson 4

. What songs do you know that are connected to certain events or
traditions?

. What songs do you sing at church that are connected with certain
holidays?

. Can you think of an American tradition that is similar to Los
Posadas?

. What questions would you ask a Mexican 5™ grader about Los
Posadas?




Composer Biography: Heitor Villa-Lobos

Heitor Villa-Lobos was born on March 5, 1887, in Rio de
Janeiro, Brazil. When he was a boy, his father, who was a
musician, taught him to play the cello. Villa-Lobos’s mother
wanted him to be a doctor; however, he already loved music too
much and knew that he wanted to be a musician.

He started his music career by playing in cafés and theaters
in Brazil. He was well known as a guitar, cello, and clarinet
player. He was interested in all sorts of music, and as he grew
up, he began to travel throughout his country. He would travel to
the interior of Brazil to learn about tribal music. Later, he included
the rhythms and melodies he learned during his travels in the
music he wrote.

Villa-Lobos admired European composers like Debussy,
Wagner, and Puccini. He especially liked the music of Johann
Sebastian Bach and used many of Bach’s musical ideas in his
compositions. He became so respected as a musician that he
was put in charge of the music education programs for his entire
country. Some of his programs are still in use today.

Even though Villa-Lobos was in charge of music education in
his country, he never went to music school himself. He once said,
“One foot in the academy [music school] and you're changed for
the worst!” He traveled to the United States and Europe during
his lifetime, and he even wrote the music for a movie in the
1940s. People who knew Heitor Villa-Lobos remember him as
someone who enjoyed life. That joy shows up in his music. He is
considered the greatest Brazilian composer, and his music is
considered truly “Brazilian.” Villa-Lobos died on November 17,
1959.



Composer Study Questions
Heitor Villa-Lobos

. What country is Heitor Villa-Lobos from?

Locate this country on the map of Latin American in the front of your
student journal and shade it in.

. How did Villa-Lobos’s travels affect the music that he wrote?

. What do you think Villa-Lobos meant when he said “One foot in the
academy [music school] and you’re changed for the worst"?

. How do you think Villa-Lobos and his music would have been
different if he had gone to music school?




Venn Diagrams



Journal Questions: Lesson 6

. What are some differences between Latin American worship music
and the worship music at your church?

. What do you think we could learn from Latin American worship
music?

. What do you think Latin Americans could learn from North American
worship music?

. Name five things about Latin American music you learned in this unit:




