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INTRODUCTION

The foundation of my faith and learning statement is my belief that God is the Creator of the universe and
Savior of humankind, and therefore | am in awe of Him, accountable to Him, and completely dependent
on Him. Believing that God isthe Creator of the universe, first of al, gives me the framework and
assurance that the varied parts of the world can work wonderfully in harmony with each other from the
galaxy to the earth’ s environment and from quantitative relationships to cultural/social institutions.
Secondly, it gives me the assurance that God desires to continually devel op and maintain these
relationships, working through humankind, to His glory and for our enjoyment, restoring them back to
their original goodness after their corruption caused by the fall of humankind. Thisrestoration is made
possible and directed both by God’ s common grace given to all human beings and his special grace given
to those redeemed by the life, death, and resurrection of Jesus, our Messiah. As human beings, created in
the image of God, we were created to be relational beings, induding our interdependencies with God's
creation, as well as partnering with God and others to maintain and restore His good creation.

At onetime | saw faith and learning somewhat at odds with each other, considering the idea that faithis
rooted in our relationship with God and learning is rooted in our intellect or rational thought apart from
God. In actuality, both faith and learning are under the Lordship of Jesus Christ, and both are formed
through human intellectual, emotional, social, and spiritual input while existing in a very harmonious and
often indistingui shabl e relationship with each other. When discussing worship with the woman at the
well, while the woman is trying to discern the proper place or form of worship, Jesustells her that true
wor shipers must worship God in spirit and in truth. In a search for truth, | work to develop and
understand atrue articul ation of my faith based on scripture and tradition and live accordingly; | strive to
uncover the truths inherent in my discipline; and | design and enact curricula with my students to provide
opportunities for us to make sense of our place and purpose in God's creation. Learning is, as Huebner
(1991) so aptly put it, “ajourney to God” which makesit neither merely an intellectual nor merely a
spiritual endeavor. As a Christian, these pursuits are a worship-filled response to the goodness and
majesty of God, motivated by my faith in God and the relationship that | have with Him as the Creator of
the universe, my personal Savior, my adopted heavenly Father, and my Teacher and Guide who livesin
me. | appreciate how Richard Mouw (1996) put it.

We can get beyond merely embracing the tensions between piety and learning by
fostering apiety for learning, by becoming the kind of people who see deeply into the
reality of things who love that reality - for the Savior who shed his blood for us also
descended into the deep places of the creation so that he might fill al things. (p. 5)

Relationships that reflect spiritual and intellectual integrity?, recognized throughout God's creation
and in Scripture, serve asthe organizing theme for my faith and learning statement: God' s relationship to
humankind, human relati onships important to the learning process (teaching), rel ationships among
students and subject matters (learning), and rel ationships within content area (curriculum). Integrity,
realized through relationships, includes attributes of truth, completeness, harmony, and wholeness.

! Essentially, intellectual is contained within spiritual, however by purposefully drawing attention to the intellectual
aspects of spiritual integrity, integrity is seen to include the rational, logical, and cognitive aspects of making sense
of creation.



What are God' s purposes for education? A desire for and pursuit of knowledge, understanding, and
wisdom are recognized both in God’' s Word and by observing people. Human beings have an innate
curiosity, only satisfied with some level of knowledge found in the midst of relationships. Perhapsasa
result of the Fall, thisrelationship between humankind and curiosity is not always evident beyond early
childhood. Ideally, education isaway to restore and satisfy that relationship and address one’s curiosity,
when it is motivated by love. Schools are cultural institutions devel oped for various purposes that may or
may not reflect God' s purposes for education. Part of my responsibility as a teacher educator isto discern
the redeemable aspects of current schooling and the potentially destructive conditions, then partner with
God, my colleagues, my students, and public and private agencies to restore the relationships within
schooling back to God' s intentions. My relationship with God actually transcends the other partnerships,
as | trust God tofill in the gaps and direct my steps. Christian teachers are public servants given the
frontline responsibility to participate in this restoration. As servants of God, teachers are professional
public intellectuals with the God-given responsibility of creating alearning atmosphere, partnering with
colleagues and students to design, enact, and assess curricula, while relating to students in ways that will
provide each the opportunity to become agents of renewal (Calvin's Mission Statement) in the restoration
of culture. The work that God has given me at Calvin College isin the area of the professional
development of practicing and prospective teachers, guiding their development as agents of renewal in
their schools and classrooms asthey fulfill God's call for their lives with their students.

FAITH AND LEARNING IN TEACHING

I am currently teaching the following courses as part of the Master of Education programin Calvin's
Education Department: Theories of Instruction (Education 512), Curriculum Theories and Development
(Education 580), Educational Research and the Classroom (Education 594), and the Integrative Seminar
in Curriculum and Instruction (Education 597). | am also teaching the undergraduate Introduction to
Education course (Education 102), a course still inits pilot stages. Since all of my graduate students are
certified teachers, | interact with them both as graduate students and as teachers of their students. In the
foll owing sections, using various course themes and the r elationships described above as a framework, |
will describe how the design and enactment of my courses integrate my faith and learning through a
search for spiritual and intellectual integrity.

God' s Relationship to Humankind

An emphasisin my coursesisthat all human beings are made in the image of God. Human beings
somehow reflect His being and character as the Creator, Redeemer, and Sustainer of his creation.
Therefore, ideally, all teachersand their students have creativeintellectual abilities and giftsand are
intrinsi cally motivated, to some extent, to restoreright relationships. Following these presuppositions, |
see it asimportant to provide space for my studentsto have the freedom to think, the confidence to trust
the worth of their thinking and ideas aswell as the courage and freedom to question their own
assumptions, and opportunities to investigate the rel ationships that need to be studied and restored within
their own contexts. | invite and encourage them to have a smilar vision for their students.

We were created to commune with God, walk with him daily, and share openly with Him aswe obey His
higher wisdom. “Calvinism ...proclaims the exalted thought that, although standing in high majesty
above the creation, God entersinto immediate felowship with the creature, as God the Holy Spirit”
(Kuyper, p. 21). TheFall, our own sin, separated us from God and resulted in a distant relationship with
Him, ruled by laws and consequences and God’ s mediators — prophets, priests and other rulers. The life,
death, and resurrection of Jesus paid the price for arenewed relationship with God that is referred to as
adoption in the Scriptures, obtained by his forgiveness and manifested by a new life that is no longer
controlled by sin but instead by the love of Christ. Similarly, the original creation, induding animal life,
the environment, and social structures were created to relate in both productive and reproductive



relational ways (Martin, 1985). Due to an over-emphasis on productive relationships, materialism,
individualism, and institutional and cultural oppression have resulted. Asit relatesto schools, | am using
reproductive to refer to the interdependency, nurture, and connections between teacher and students and
their interactions with creation, in contrast with the more non-relational concept of production, which
incdudes fragmented content, isolated individual assignments, texts and grades. In my courses, we
investigate the idea that schools might be institutions designed for experiencing, investigating, and
building an understanding of the reproductive relationships mentioned earlier, and are therefore
reflections of God' s purposes. Thisvision is much different than viewing schools as ingtitutions that aid
students in producing to amass information, wealth, or power. One way to fight materialistic obsessions,
selfish individualism and the oppression prevalent in today’ s culture isfor teachers to engage studentsin
relevant learning by honoring them as spiritual intellectual people made in theimage of God, who
therefore somehow reflect His compassion, rational and moral concern about the world around them. Itis
my intention to model that sort of teaching by engaging my students similarly.

Thus, an important on-going question we investigate in my coursesis how to involve K-12 studentsin
this work of restoration as agents of renewal. Our investigations range from addressing questions of faith
development to questions of what mathematics tell us about sound waves and how the knowledge of these
aspects of creation helps us address i ssues such as the environment, economy and ethics. In both the
introduction to education course (Educ 102) and the integrative seminar (Educ 597), a culminating course
in the M.Ed. program, we look carefully at current social issuesthat affect education, such as poverty and
racism, with an eye toward restoring just reproductive relationshipsin culture, which indude human
relationships, ingtitutional relationships, and relationships within and between academic disciplines. In
this context, we come to realize that our relationship with God frees us to recognize aspects of our
identity and then to look outward and develop avision of God’ s will and purposes for His creation. My
students often become overwhelmed by the complexity of their vocation or calling. We discuss that as
Chrigtian teachers, our immediate fellowship with God affords us the opportunity to tap into the guidance
and help of the Holy Spirit to face and investigate these complex relationships. Otherwise, we often note,
the tendency would be to smplify the work and place efficiency above the relationships that are meant to
provide opportunitiesfor rea learning.

Challenges here incdlude remembering that life on earth really isn’t about me. | am an adopted child of
God, called for His purposes, whose weaknesses leave room for God' s power to be perfected.

Human Relationshipsin the Learning Process (Teaching)

“Teaching is mostly listening, while learning is mostly talking” (Meier, 1995) is amajor themein my
courses. The goal of teaching islearning, which is achieved by students making connections between
their current understandings and other sources that will challenge or extend these understandings. If
connections are not being made, students will not learn even though they may repeat facts and ideasthey
weretold for atest. In my courses, | see learning asa journey on which | embark with my students. Real
learning invol ves this interdependent relationship that is necessary for coming to an understanding of
God' s harmonious creation that will position my students to co-partner with God, to know as we are
known (Palmer, 1993), in the transforming of culture. Thisimplies the necessity of hearing students and
dialoguing with them orally and in writing in order to discover how the students are making sense of the
content. Consequently, | see myself more as a knowledgeabl e guide traveling with students than a
polished performer.

I work to model interdependent relationshipsin my own classes for two reasons: 1) Since my graduate
students are both students (in my classes) and teachers (in their own K-12 classes), it would be sending a
mixed message for me to teach in away that causes my students to become dependent on me asthe
disseminator of information while encouraging them to develop interdependent responsive relationships



with their students and the material they teach; and 2) | want them to have areal learning experience that
will position them as agents of renewal, positioned to both advocate for and enact transformation in their
classrooms, schools and community. By orchestrating the courses as seminars, listening dosely to my
students’ ideas and experiences, dialoguing with them in class and electronically, and responding to their
work in writing and verbally rather than merely assigning grades, | guide their learning. In planning each
class, | use my students’ ideas and consider what they have been writing and saying. My students are
given the opportunity to verbalize their understandings through various pedagogical strategies that include
pairing up, small group work, debates, collaborative projects, sharing required thoughtful and authentic
questions, and whole group discussions. This process allows students the opportunity to socially
construct knowledge as they verbaize their various interpretations, while being encouraged and rewarded
for changing their minds and questioning their own assumptions. Aswe listen dosely to each other, we
articulate and adjust our understandings. Dialogueisatool that creates community and reproductive
thinking as we work through our own questions and responses to professionally and theoretically
challenging readings. Meanwhile, as we struggle through both our understandings of the material and
how these understandings will affect our thinking and our practices, we become a cose-knit community
of scholars and teachers or potential teachers.

My goal in these investigations and dialogues is to help my students uncover the effects of the Fall in the
teaching profession, including insenstivity, ineffective practices, naiveté or ignorance, self-centeredness,
and lack of content depth present in the teaching profession. The students examine paths to the
restoration of God’s good creation as it relates to their teaching and school situations, while expanding
and adjusting the vision of their own call in this process. By the grace of God, the studentsreadily adjust
to this format and often comment that they are learning in a deep and authentic way, which forces them to
reflect on their own experiences, practice or prospective practice and relationships with their students.
They often bring back anecdotal stories related to what we are studying. One of my students came to
class bubbling with excitement as she related the story of listening closely to one of her students|abeled
with various “ disabilities” and had begun to see obvious signs of intense engagement and ability asa
direct result. Thisteacher’s application of a fundamental relationship in effective teaching addressed two
of the mgjor concerns of many K-12 teachers: motivation and engagement. Hopefully, increased
engagement in learning about God’ s creation will encourage and spur her students to participate with God
in the work of conserving the good in today’ s culture, discerning the effects of the Fall, and participating
in the reformation of every aspect of culture, from unbelieversto corrupt cultural institutions.

One of the ways | model the interactivity that reflects our relationship with God in my teaching is found
in the Theories of Instruction (Educ 512) class. Students are invited to notice a major argument in the
readings and then create or locate an artifact that provides avisual, auditory, or kinesthetic illustration of
the argument, using everything from fine arts to household items. These artifacts are then used to
structure our conversations and push critique.

The goal of hearing students and devel oping interdependent relationships is more challenging in the
undergraduate introduction to education courses where logistical challenges impinge the interactions
possible. The dass sizes are quite large (20-39 per section last year and 17-33 per section this semester)
and since the course is a one-credit course | see the students for only 50 minutes once a week. | have
attempted several strategies to develop community, with varying degrees of success. | provide extensive
feedback to the students electroni cally throughout the semester, however personal engagement and
relationships are not so easily formed with so many students (77 undergraduate students this semester)
coupled with so little weekly face-to-face contact. | organized bi-weekly ‘ pizza nights' inviting the “Intro
to Ed” students to gather for pizza and discuss education issues that piqued their interest as they consider
education as their vocation. Another strategy | have used to interact with the students is to organize times
outside of class for them to gather with me in small groups to discuss their observations and questions
related to their service learning time in the schools, in lieu of written assignments.



Teaching challenges are many and varied asin all complex relationships. During the summer of 2003 |
embarked on ajourney that created some dissonance in my own understanding of teaching. | redesigned
the final seminar, Educ 597, which was in a stage between an exam paper integrated course to aresearch
project. Since it was a summer course and would include four strong students, with the encouragement of
colleagues in the graduate program, | designed the course to be a collaborative endeavor in both the
course journey and the final product. In order to research our unique journey, they all agreed to allow me
to video tape our course sessions. | am still in the process of anayzing those tapes and other data from
the experience. Some of my initial findings indude questions around issues of control, gender, dialogue,
and power. | intend to learn more about power issues inherent in a discussion or seminar setting where
students and instructors are more vulnerable than settings where the format is more top down. Isit easier
for students to contain their perceptions, hide their assumptions, and maintain their understandings or at
the very least change quietly and privately, when the expectation is that students mostly listen? Doesthe
curriculum end up more hidden, and thus more susceptibl e to subtle manipulation, when it is woven into
dialogue rather than being explicitly identified ahead of time? What are the consequences, possibilities,
and issues to consider?

Rel ati onships among Sudents and Subject Matters (Learning)

Richard Skemp (1978) haswritten a very compelling article that points out that we can teach for two
different kinds of understanding: instrumental or relational. In this view, instrumental understanding is
knowing what to do, what will happen, or what happened, while relational understanding is knowing both
what and why. In working toward a relational understanding students are creating schema that investigate
the relationships between the various aspects of the content, engaging in the complexities rather than
simply finding right answers. | use this distinction in my courses by realizing that in order for my
students, and subsequently their students, to understand their relationship with God and God' s purposes
for their lives, they need the opportunity to investigate arelational understanding of creation, which
incdudes investigating the philosophical, historical, social, and other theoretical underpinnings of
curriculum and instruction.

Positioning arelational understanding as the goal, sets up an atmosphere that encourages my studentsto
ask questions, make conjectures, and devel op arguments to prove or disprove conjectures. Thiskind of
thinking will help them develop intellectual discipline and confidence in their own creative abilitiesto
pose and solve problems, while recreating historical and philosophical arguments and building their own
understandings —in short, intellectual integrity. In the last two years, agreeing with Huebner’s 1991)
argument that transcendenceis an integral part of learning, we have begun to investigate the place of
spiritual integrity in learning. God’s creation is much more than the act of Creation itself and is much
more complex than an instrumental understanding of knowledge already classified by past generations.
God is active in dl of the harmonious and interdependent relationships within His creation maintaining
and restoring them. A deep understanding of these relationshipsis dependent on a problem posing
curriculum and mentality. Inall of my courses, students are required to articulate thoughtful and
authentic questions around the issues we are studying, especially as they relate to their own understanding
of the way things are and the way they should be. | encourage my graduate students to tap into their
students questions, as well as present them with issues that would invite them to ask questions. In the
process of asking and addressing meaningful questions the students (both theirs and mine) will be
working toward arelational understanding, as we engage in hermeneutical conversations. For example,
in the Educational Research and the Classroom course (Education 594), the graduate students address
their own pressing questions about their teaching situations by designing related research projects. They
come to redlize that teaching, researching, and learning all have similar processes and goals: to develop a
relational understanding of the knowledge of God' s creation and purposes.



Asin most classrooms, the abilities, backgrounds, and engagement of graduate students within a specific
classvaries greatly. The challenges, asin all classrooms, include setting goals and organizing
experiences that challenge and engage all students. | need to continue to work through various forms of
discourse that create space for and invite growth for everyone, including those who will go on to doctoral
work and those who choose to work toward more effective practice in their own classrooms, and that
value the contributions of each.

Rel ationships within and across Subject Matters (Curriculum)

If learning is ajourney to and with God in order to become responsive and transformative (Calvin College
Teacher Education Conceptual Framework), then curriculum hel ps the members of the learning
community travel together, induding the plan, enactment, and experience of relevant issues, concepts,
ideas, and skills. It is actually the connections or relationships that give curriculum life and a metaphor
that is more organic that mechanical seems more appropriate. In Education 580, the Curriculum Theories
and Devel opment course, the graduate students come to realize that curriculum cannot be restricted to a
list of facts, concepts, and skills handed to ateacher that arein turn handed to students as passive
recipients. By collaboratively devel oping a yearlong school curriculum, my students realize that subject
mattersin and of themselves represent a dynamic schema within various contexts that need to be
considered. They also come to redlize that curricula are greatly dependent on the teaching and learning
relationships formed in the classroom, aswell as historical, cultura, and socialized relationships that
influence their own identity and understandings and the content being studied. Teachers understandings
and methods, students as whole contextuaized human beings, and the local and global community and
culture al play important roles in the planning and experience of curriculum. Thus, curriculum becomes a
dynami ¢ endeavor, which must be designed and enacted by teachers and students within a learning
community using a great array of resources. The existence of dynamic and harmful hidden curriculaand
null curricula that privileges people in areas of race, dass, and gender throughout K-16 schooling
experiences are uncovered and critiqued. In essence, we are searching for spiritua and intellectual
integrity within the subject matters.

Another important issue related to curriculum is the relationship among subject matters and the questions
that only integrated curricula can address. Many of the issuesin culture that affect students reside within
the relationships among subject matters. Teaching an integrated curriculum provides contexts to
disciplinesthat will enlighten students beyond memorizing isolated facts asit focuses on the Creator’s
intentions or the ecol ogical relationships within Creation. Integrated curricula provide opportunities to
address issues of justice, compassion, and restoration. Many of the students end up creating integrated
curricula plans for their project.

In arecent curriculum course, Education 580, the graduate students created an integrated curriculum plan | Comment [j1]: Look for amore

for ahigh school course focused on social justice, inviting students to work through identity issues, an | (EEEil GEnEE

analysis of current world events from a variety of perspectives, and personal response and collaborative
action plan. These graduate students decided to forgo the temptation to identify the course as a current
subject matter course, but instead imagined it as more of an integrated course that could be taken to
satisfy various subject matter requirements, induding history, sociology, economics, or Bible courses.
They titled the course LOL -25 (Love out Loud based on Matthew 25). Their definition of curriculum
was “a planned, yet organic, framework, guided learning experiences and intended learning goals,
formulated through the autobiographical interaction between teacher, student, content, and life
experience.” In their analysis of the plan, they credited the collaborative nature of the planning process
for deeper thinking, taking risks, and working outside the structures of traditional high school course
offerings (Koetje, Sanford, and Visser, Curriculum Project Plan, Education 580, Calvin College, Summer
2004). Two of the three in the group planned to present the course proposal to the administration in their
schools for possible adoption.



The overarching question in the Introduction to Education course, Educ 102, “What am | and who am | as
ateacher”? Thisprovides a context for the students to begin to recognize education as both a discipline
with important knowledge to uncover and a profession that requires careful introspection and reflection as
it relates to themselves, as well as the teachers and students they observe, as socialized human beings.

My goal isthat aswe uncover varying aspects and important issues imbedded in the discipline and
profession of education, that their questions, passions, and interests will be piqued in important ways,
while preparing them for meaningful engagement in future education courses.

Challengesrelated to engaging graduate students in the discourse of curriculum theoriesrelate to the
students perceptions of curriculum and ability to envision a more open, deeper, critical, and interactive
scenario. With content indluding all subject matters and grade levels, modeling and engaging in the
detailsin order to discuss or model possibilities becomes very important. If education students are too
inundated with theory apart from applications, they |ose the basic connections that allow for the
integration of faith and learning, forgoing both intellectual and spiritual integrity within the contents they
teach. Another challengeisto move these education students, mostly white middle to upper middle class,
half of whom are from or in Christians schoals, from a place of comfort and compliance to critique and
recognition that traditionally curricula are at best subtly biased (contain a hidden curriculaas well as null
curricula) and often support the status quo rather than challenge it. The goal to create agents of renewal
(in support of Calvin's Mission Statement) invol ves recognizing inequities, distortions, and false
assumptions within curricula for the purposes of reconciliation. In addition to times of great joy and
liberation, this critique becomes a delicate and difficult process with students who have a high level of
content with the way things are, at both the graduate and undergraduate levels.

FAITH AND SCHOLARSHIP

The integration of faith and learning in scholarship is ahigh calling as aresponse to God for His
faithfulness and majesty, for He is the Author and Source of all that isgood and true. The fallen
nature of humankind, coupled with the evil forces at work in our world, have distorted and
corrupted God' s good creation, originally rooted in harmonious (spiritual, personal, social,
cultural, and environmental) relationships. Studying these relationshipsin their current state,
under the guidance of the Holy Spirit, with the goal of seeing them restored by Christ’s
redemption summarizes my view of Christian scholarship. The organizing scheme that frames my
teaching and my research isa search for spiritual and intellectual integrity through relationships.

Asamember of the Body of Christ, God has called meinto His service — to partner with Himin the
reformation of His creation, made possible through the life, death, and resurrection of Jesus, our Messiah.
Y et, when humans attempt to uncover reality, they tend to speak for God. Realizing that we see only in a
mirror dimly, and given our fallen/redeemed nature, only by the grace of God will we make potentially
helpful contributions. My scholarly interests are in the area of education, in particular, the professional
development of teachers and the restructuring of curriculum in ways that allow for intellectual and
spiritual integrity. My research agenda has the following three components and sets of questions:

» Theoretical and Practical Norms of Education: What are the structural/directional
roots of education and K-12 schooling? What isa Biblical or Christian perspective
or norms related to the nature/direction of schooling as a social/cultura institution?
What teaching philosophies and theoretical curricula structures promote the
relationships that support these ideals?

» Restructuring the high school experience: What characteristics do we want high
school graduates to reflect? What would curriculathat devel op those characteristics



look like in design, enactment, and experience? What isit that we now do in high
schooals to build those characteristics? What prohibits us from doing more? How
might we build systemic change to address the need for transformation?

» Teacher's Becoming Agents of Renewal: How do teachers understand and enact their
profession? What factors will contribute to a transformation of their professional
perspectives and knowledge of the discipline or education that will position them to
partner with God in the work of reforming schools and teaching in accordance with
Hiswill and purposes? How do | involve teachersin the questions and scholarship
that invite their participation in the discipline?

In each of these areas, since | am primarily teaching certified teachers and school |eaders, and
they are both the subjects of my research and co-researchers, my scholarship and teaching
overlap. As| have continued to work at the development of the core coursework for the
curriculum and instruction program, | have been investigating issues related to the first point
above. Thisfoundation helps my M.Ed. students and me think about God' s intentions for our
work, for education, and for the institution of schooling. | consider this work an integral piece of
my scholarship, both teaching and researching my own teaching. In conjunction with teaching,
another aspect of my scholarship isto provide opportunities for students to co-author findingsin
theoretical and empirical research that contribute to the discipline and/or profession as away to
encourage future scholarship and reproduce and devel op further my efforts. Presenting this
research at professional conferences exposes these teachers to wide varieties of theoretical
constructs that are being examined in the field and familiarizes them with venues that might help
them feel an integral part of abroader enterprise. Their contributions | egitimize teacher research
as well as providing a vision for their own future scholarship endeavors.

Although | have taught undergraduate courses at Calvin College only for the past year, it has
renewed by questions from undergraduate teaching at Michigan State University. These
questions revol ve around vocation and God's call and purposes for our lives, how to surround
students with both dissonance and safety, recognizing the vast need for redemption and the
assurance that it is near.

Scholarly work in the professional development of teachers needs to be both theoretical and
applied; in other words, an investigation into the practice of teaching is grounded in a theoretical
stance or developing atheoretical biblically based theoretical stance involves seeking the
implications for practice. Developing relationships with teachers within their contexts allows for
thisintegration, which constitutes working in partnership with K-12 local schools. Therefore,
another aspect of my scholarly work has been to make connections with schools and teachersin
the area for the purposes of having them participate in the research, as researchers as well as
subjects, and then work with me to trand ate the purposes, process, and results of these studiesin
direct application to their schodls. | have been in conversation with several local Christian
schools related to partnering for this kind of work, specifically related to helping teachers make
sense of what it means to integrate faith and learning in their curriculum and teaching.

Another area of scholarship that | have delved into isactually creating curricular material that
will help secondary mathematics teachers think about the integration of faith and learning. There
are three aspects to thistype of research, while still maintaining the goal of searching for spiritual
and intellectual integrity: 1) researching situations appropriate for critique that lend themselves to
mathematical modeling; 2) analyzing the appropriate applied and pure mathematics that might
help teachers frame this sort of work; and 3) the compilation of pedagogical approaches that
invite teachers and students into hermeneutical conversations that investigate mathematical
concepts, tools, and skills, as well asthe use of discernment to analyze the findings and possible
appropriate action.



Concluding Remarks

Investigations of the curricular, pedagogical, epistemological, and cultural questions inherent in
the field of education, whether through teaching or scholarship, have led me to questions
embedded in relationships. Rather than separating intellectual and spiritual integrity, | want to
embrace their intersection, emphasizing that integrity is found in the strength of the connections.
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