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Oscar Romero’s Role in the History of El Salvador 

Foreign Language Pedagogy Lesson Plans
Sarah De Young
Target Class: Second Year Spanish Students 
Grammatical Theme of Unit: Past Tense—Preterit and Imperfect

Vocabulary Theme of Unit: Justice, Poverty, and Religious Terms

Cultural Theme of Unit: Oscar Romero’s life and legacy

Context of Unit: This unit is to be used at the beginning of a new semester following a review period of the previous semester’s concepts and words.  In the class period immediately preceding Day One, students will have watched the movie Romero—an accurate rendering of the Civil War in El Salvador and the life of archbishop Oscar Romero. 

Objectives of this Unit: 

· Use vocabulary about liberation, poverty, injustice, and issues pertinent to unit theme.

· Continue practice with the past tense and narration in the past.

· Understand and react to what happened in El Salvador as a spiritual/moral being.
· Articulate and discuss Oscar Romero’s life and the issues of injustice, war, and liberation through speaking and writing.
Day One—Romero’s Life
· As students arrive, they take out their response journals.  For five minutes they write a response to the question written on the board: Based on what you saw in the movie, what are your initial impressions about Oscar Romero?—5 minutes
· Reposition into partner seating and transition into the Power Point presentation: “Oscar Romero”  (SLIDES 1, 3-7)
· Use for the Power Point:—approximately 20 minutes
a) Slide 1:  Students who desire will be allowed to share, and as a class we will compile a list on the board about Romero—physical characteristics, adjectives, how he seems, personality traits, character, etc.  All of this is designed to activate students’ recall and reaction to the movie they previously saw. 
b) Slide 3:  ¿Qué significa la niñez? Read through each point in Spanish, ask a student to summarize what was said.
c) Slide 4:  ¿Cuál de los muchachos es Romero? (Which of the boys is Romero?
--#3 from the left.)  Have students make a prediction about which one he is and tell their partner.  Then have them go thorough the two points on the slide and explain the content to their partner.

d) Slide 5: Discuss the verb lograr—to achieve/obtain a goal or position.  Do you think Romero wanted to be archbishop or was he coerced into it?  What did Romero think about the Catholic Church? What were his main criticisms?

e) Slide 6: Question the class about what they remember of Rutilio Grande’s death in the movie.  What was its effect on Romero?  Why is it important to the work of Romero?  (This slide is all about Romero’s work, but throughout the movie, one sees him walking from place to place just talking with the people and serving communion.)  Ask the students what they consider “the work” of Romero.  How is it different from the traditional sense of work?
f) Slide 7: Questions for partners to discuss: What does fiel hasta el fin mean? (Faithful to the end)  In what ways did Romero continued the fight against injustice up to his death?  
· Teacher will pass out a handout that contains some of the slides from the Power Point, with space for writing notes for additional information that students wish to record.  The verbs of the Power Point presentation are deleted and replaced with blanks on the handout so that students can write the verbs—all of which are preterit and imperfect.  This is a simple exercise that will help the weaker learners interact with past tense verbs.  (Copy from “Romero—student” Power Point file, SLIDES 1-6.)
· Teacher uses the Power Point presentation entitled “Romero-student” (SLIDES 1-6), with verbs deleted.  Students will fill in the missing verbs and partners will review the slides taking turns speaking. For each slide, students should highlight the most important detail from that stage of Romero’s life.—5-7 minutes
· Draw students’ attention to the verbs in the slide show presentation handout.  Ask: What do you notice about the majority of the verbs?  (they’re in preterit)  Which verbs are NOT preterit, but instead are imperfect? 
· In order to do a review of the preterit and imperfect, hand out the list of new vocabulary words (document under Day 1) and orally review the list of verbs, attaching movement to each verb (The first time the teacher demonstrates; the second time, have students stand up and join in doing the motions with the teacher. Repeat if necessary.)—10 minutes

· The teacher will do some instruction about how to distinguish between when to use preterit and when to use imperfect.  Using the new vocabulary, the teacher will ask students to predict if the word is more likely to be used in preterit or imperfect based on its definition.  Then the teacher will model how the verbs can be used with either the preterit or the imperfect.  With the help of the class, the teacher will compose 3-5 sets of sentences demonstrating this concept.— 10 minutes

· Students will have the remaining time to write a summary of what they know about Romero and the history of El Salvador thus far.  The length and degree of difficulty will depend on the level of the learner.  The writing must include at least five, seven, or nine of the new verbs in the past tense and should integrate as many new words from the vocabulary list as possible.  (Students are required to get a certain number of points according to their ability, they will know which level they are capable of writing at, but as always, can choose how many points they want to earn this particular day).—10-15 minutes
· Leave 5 minutes at the end of class to hand out and explain homework. 
Homework:

· Interview someone over the age of forty about their memories of international politics in the 1980s.  (Scaffolding questions provided in document “Day 1 Homework.)—15-20 minutes

· Students will write a report of what they heard and learned from the person they interviewed.—20 minutes

· Romero’s biography.  Students will read the article from the web and complete the activity (document “¿Qué sabes de Oscar Romero?”) that accompanies the reading.  —10 minutes
Web resource:  

“Oscar Romero:  Bishop of the Poor” by Renny Golden


http://salt.claretianpubs.org/romero/romero.html
· Class ticket (for entering class the next day):  What are the things that make you the most angry, upset, frustrated, etc., about what we are exploring with regard to Romero and El Salvador? (students do not need to include their names)—5 minutes

Day Two—A Response to Romero
· Arrange classroom into groups of four.

· Students will give Class Ticket (the admission slip) to the teacher as they enter.  The slips will be placed in a box and mixed up and each group member will be given a new one to share with their group and respond to.—5 minutes

· Teacher will emphasize that personal response to the content being studied is crucial for students in order to begin to make moral judgments and to evaluate the justice of what occurred in El Salvador in the 1980s.—5 minutes

· Handout the activity entitled “Intra-Act” (document for Day 2).  The teacher divides groups into groups of four or five. In each group, the student with the birthday closest to March 24 (Romero’s assassination) will be the leader.  

· This Intra-Act allows students to respond to many issues that were raised by Romero, in the movie, in the discussion of the Power Point presentation on Day One, and in the homework reading.  The leader for each group directs the group by reading through each statement and discussing it in depth for about 2 minutes.  Each student in the group needs to offer an opinion on each question before anybody can speak twice.  After finishing the discussion of the statements, the group breaks up and individual students decide if they agree or disagree with statement.  They also predict what their peers’ responses will be by circling A for “Agree” and D for “Disagree” (the names of the group members should be written in the boxes at the top of the sheet).  Get back together as a group and find out from the others if the predictions were correct or incorrect.  The point of this communicative activity is to listen carefully to the opinions of others.—15 minutes

· Transition: Many people respond to events in writing as an outlet or because they cannot use their voice because of oppression.  Often it is during these times that literature—especially poetry—thrives.  

· Read three simple poems of oppression: 
1) “Los pobres” by Roberto Sosa.

http://www.andes.missouri.edu/andes/literatura/rs_poemas.html
2) “Yo he repartido papeletas clandestinas,” by Ernesto Cardenal  (from Epigramas).
 http://www.dariana.com/Panorama/Cardenal.html
3) “Nuestros poemas no se pueden publicar todavía,” by Ernesto Cardenal (from

     Epigramas)  SEE SLIDE 10 of Power Point Presentation “Oscar Romero”.  (Day 1)

http://www.mexico.com/lapalabra/index.php?method=una&idarticulo=18465
(The two poems by Ernesto Cardenal can also be found in the various editions of

 Aproximaciones, a textbook by Edward Friedman, L. Teresa Valdivieso, and Carmelo

 Virgillo, published by McGraw-Hill.)
 Each student should have copies, with difficult words translated if possible, to minimize
 confusion. The three students who were not the leader of Intra-Act will each read one of
 the poems aloud to the other members of the group.—10 minutes

· The class will discuss what the poems mean by exploring crucial words, phrases, and images evoked by the poems: —10 to 15 minutes

1) The poor—it is impossible to forget them, one sees them every where, yet one can never understand the treasures they contain.  What do the images of the poem evoke: “carrying the coffin of a star on the shoulders,” “clouding the sun,” “destroying the air like furious birds,” “mirrors of blood?”

2) The poet’s story of himself—someone who is brave enough to distribute illegal papers, to demonstrate in the streets, and to participate in rebellions, but who is fearful of a look from his loved one.  The teacher can emphasize the rebellion but also the humanity of the oppressed.

3)  Issues of censorship and the silencing of the public voice.  Hope!  Hope that one day the name of the oppressor(s) will be forgotten but the words of the author’s pen will continue to be read.

· For the remaining time, students will begin thinking about a social issue of today that they want to comment on.  To get them started, the teacher will bring in recent clippings from newspapers (local—in English and international—in Spanish) that the students can peruse.  As they have ideas and time, students should begin drafting a poem—see homework. 
Homework:

· Students will work on composing a short poem—it can be as short as those of Cardenal, but should make some commentary about society, injustice, peace vs. rebellion, etc.  They will share it with a partner in class the next day.  However, at this point, it is only expected to be a rough draft.—15 minutes  (Give students a copy of the document “What would Romero Say?”)
· Read “The UN Truth Commission on Romero’s Murder” and the quotations about and by Oscar Romero.  Answer the following question, reflecting on your personal impact in the first two years of high school:  What is your legacy?—10 minutes
Web resources:

1)  “The UN Truth Commission on Romero’s Murder”


http://www.icomm.ca/carecen/page41.html
2)  “Quotations about Oscar Romero” and “Quotations from Oscar Romero”


http://www.silk.net/RelEd/ezineromero.htm
· Watch 10 minutes of world news or read an article from the international section of the newspaper.  (Look especially for articles about war.)—10 minutes
· Reflection journal and Class ticket: How would the article you read or the news segment you watched be different if you read or saw it in the country it is about?—5 minutes
Day Three—The Press and Romero
· Students will come into class and the front page of La Opinion will be on their desks.  The teacher will tell them it is a newspaper from El Salvador.  (The newspaper copy is on SLIDE 12 of the Power Point presentation “Oscar Romero” for Day 1; since the words are somewhat blurred, the text from the paper also appears in a document “La Opinión” for Day 3.)
Teacher:   “Look at the picture in front of you—what do you notice?  What are the
headlines and what do they mean?  What kind of “literature” is this?   Who would read
this paper?  When was it published?  These questions will all be answered as a class—
rapid fire style.—10 minutes

· After questioning, students will be paired together to write reactions to and reflections about the news article (in Spanish).  One student will write as if he/she is a poor (but educated) Catholic who found the paper and is reading it before mass on Sunday.  The other partner will assume the role of a wealthy land holder who is involved in the politics of the city and concerned about subversives.—10 minutes

· Student will share with their partner their response to the paper and compare the different perspectives one has, based on socioeconomic status, fears, prejudices, etc.—5-7 minutes

· Help students note that this paper is in its first year of publication and this is only the eleventh issue.  The teacher will then tell them that La Opinion is NOT the leading newspaper of El Salvador, but that it was published by Quinteros—one of Romero’s adversaries—who constantly manipulated the press for his own purposes.—5 minutes

Quinteros gleaned headlines from the press and he gave them wild statements to fill their columns.  An embittered, excommunicated priest, Quinteros burned a banner with the word “excommunicated” on it and consistently resisted the authority of Romero.  For greater revenge, he began publishing an eight-page tabloid—La Opinion—that was devoted to libeling Romero in particular and the church in general.  
· Ask students: How does our knowledge about Quinteros change our perspective about this printed material?  How powerful is the printed word?  Does this power increase one’s responsibility to tell the truth?  Bible passages from Romans 13 and Acts 4 will be printed on the other side of the newsprint of Romero in La Opinión.  (See document “Versículos de la Biblia” for Day 3, and also SLIDE 14 of the Power Point presentation “Oscar Romero.”)  After reading the verses in Spanish as a class, the teacher will ask students how they interpret these two passages that seem almost contradictory. “Is it more important to obey the government or God?  What happens when obeying God forces you to lie to the government?  If you do so, aren’t you rebelling against authority which—according to Romans—brings judgment?—10 minutes.

· Students will use their response to La Opinión, the Bible passages, and the poems they were assigned to compose a piece of journalistic writing to be published.  First, students will share their ideas and rudimentary poem with their partner and receive positive feedback and suggestions.—5 minutes

· The remaining part of class will be individual work, reflecting, brainstorming and drafting individual news pieces about the aspects of Romero’s life and legacy that are the most salient to them.  The type of article will be the students’ choice according to their level of proficiency: 1) poem of two verses or more, 2) biographical article or interview, or 3) editorial response.  Students will receive a handout with ten popular quotes of Romero (see document “What Would Romero Say?” for Day 3, and also Slides 7-10 of the Power Point presentation “Romero—student ) that can be used for sources for structuring their writing.  This work will carry over to the next class period and become part of a portfolio entry for students.  

·  The final products will be compiled and published as an “underground” newspaper La Verdad, which is an imaginary paper that reacts to La Opinion and tells the truth about the life of Archbishop Oscar Romero, the voice of the people.
