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I. Introduction and Recommendation
The Department of Spanish offers first- and second-year Spanish courses, advanced courses for majors and minors in Spanish and Spanish Education, and minor/endorsement programs in English as a Second Language (in conjunction with the English Department) and in Bilingual Education.  This document lays out a curriculum proposal to revise the departmental course offerings to meet the needs of our Spanish majors and minors more effectively and efficiently.  The proposal involves the combination of the content of six courses into two new courses which are more interdisciplinary in nature, the division of the current linguistics course into two separate courses, the introduction of an advanced cultural topics course, and the restructuring of the current integrative studies course.  The proposal also removes Spanish 202/203 from the major and minor sequence and requires that students majoring in Spanish take a course in Spanish linguistics and that they study in a Spanish-speaking country for at least one semester.  The recommendations are explained in detail in Section V of this proposal.
This proposal is based on the assumption that staffing levels in the Department will remain at current levels and that all new courses will be taught by current members of the Department.  The proposed curriculum is more efficient and represents no increase in course units.
II. Background
The first Spanish classes were taught at Calvin in 1963 in response to the growing importance of Spanish as an international language and as a second language in the United States.  The 1964 edition of the Calvin catalog mentions the possibility of earning a major in Spanish, with courses in first- and second-year Spanish and literature in Spanish.  As the major and minor developed, courses were added in advanced grammar, composition, and conversation, and in Spanish, Latin American, and U.S. Hispanic culture.  The principal goals were to train Spanish teachers and Spanish-speaking missionaries and to send majors on to study literature at the graduate level.  In 1974 a bilingual education minor/endorsement program was added, requiring a new course in linguistics.  In 2001 the Spanish and English Departments cooperated to offer an ESL minor/endorsement program.


Meanwhile the number of Spanish students increased significantly, and in 1979 the Spanish program separated from the Romance Languages Department to become a department in its own right.  In 1983 the Spanish Department conducted its first semester abroad program in Denia, Spain, which was Calvin’s first regular off-campus semester program and still remains Calvin’s largest (with 34 students scheduled to leave for Spain at the beginning of January 2006).  Departmental growth continued throughout the 1990s and into the new millennium.  In 2001 the Spanish Department added a second semester abroad program in Tegucigalpa, Honduras, with an enrollment of 25 students each fall, making it Calvin’s second largest semester abroad program.   Over the past five years, fall enrollment in Spanish classes (both on and off campus) has averaged around 750 students, and spring enrollment has averaged 590 over the same time period.  Using statistics from the past two years, we found that nearly 90% of our graduating majors and minors have studied abroad in either a semester or interim program in a Spanish speaking country.  Of the 42 Spanish majors who graduated during the 2004-05 school year,
38 of them (or 90%) had studied a full semester abroad (or more).

The last major curricular change to the Spanish major and minor occurred in the fall of 1991, when the introductory Peninsular literature course and the introductory Latin American literature course were each divided into a two-semester sequence. The courses on Peninsular culture and Latin American culture were eliminated, with the goal of including this cultural material with the historical background given during the introductory literature courses.  In addition, the advanced literature courses were reorganized according to period, rather than genre. 

III. Goals for the Major and Minor in Spanish
After two years of discussion, the Spanish Department finalized its revised Mission Statement in the fall of 2005.  A copy of that statement is included in the appendix of this document.  Although the wording of the final version was not completed until recently, the outlines of the mission statement and the goals for the major and minor were carefully deliberated and fleshed out through extensive departmental discussion early in the process.  The goals for the major and minor were of particular importance in drafting the new curriculum, and they are included below.  These goals have served as the basis for our current Student Learning Objectives submitted to Calvin’s Assessment Committee (see appendix).  Since the goals reference the national standards developed by ACTFL (the American Council on the Teaching of Foreign Languages), these standards are also included in the appendix. 

Goals for Minor

A. Understand and appreciate Hispanic culture within a multi-disciplinary framework

B. Achieve at least the Intermediate High level in speaking, reading, writing, and listening to Spanish (ACTFL standards) 

C. Gain general knowledge and familiarity with historical development of the Hispanic world

D. Study abroad for at least an interim (preferably a semester) in a Spanish-speaking country, gaining knowledge of and experience with

1. Individual Spanish speakers in the country

2. The general current political/social/economic situation of the country 

3. How the U.S. is viewed by the general public in the country

E. Reflect upon and articulate

1. How Christian worldview and faith commitment affect interaction with the Other

2. How encounters with the Other help one to recognize one’s own cultural perspective

Goals for Major

A. Understand and appreciate Hispanic culture within a multi-disciplinary framework

B. Achieve at least the Advanced level in speaking, reading, writing, and listening to Spanish (ACTFL standards) 

C. Gain general knowledge and familiarity with historical development of the Hispanic world

D. Study abroad for at least one semester in a Spanish-speaking country, gaining knowledge of and experience with

1. Individual Spanish speakers in the country

2. The general current political/social/economic situation of the country 

3. How the U.S. is viewed by the general public in the country

E. Gain and apply knowledge of Spanish linguistics and second language acquisition (e.g., phonetics, morphology, syntax, semantics, pragmatics, sociolinguistics)

F. Pursue advanced knowledge in one or more of the following areas:

1. Literature of a particular period, place, or topic

2. Linguistics

3. A particular socio-cultural topic 

G. Reflect upon and articulate

1. How Christian worldview and faith commitment affect interaction with the Other

2. How encounters with the Other help one to recognize one’s own cultural perspective

IV. Review of process
Various factors, both external and internal, have contributed to the decision to revise the curriculum of the Spanish Department.  With the growth of Spanish as a discipline and the general development of the study of the humanities in the U.S., there has been a significant change at the national level in Spanish curricula, at both the undergraduate and graduate levels.  The traditional focus on literature has broadened in the past forty years with the introduction of Linguistics, Second Language Acquisition, and Cultural Studies.  The national explosion of Spanish programs in primary and secondary education and the dissemination of the Spanish Advanced Placement exam have translated into a large increase in the number of students who come prepared to begin their studies in Spanish at Calvin at an advanced level.  This has translated into increased expectations for students majoring in Spanish at the college level, and this is witnessed in the increased requirements of many college programs.  Many liberal arts institutions now require a major of 30 hours of course work at the advanced level and a semester abroad.  As more and more students have enrolled in Spanish and the numbers of Spanish-speaking immigrants have increased, students’ reasons for pursuing a degree in Spanish have also broadened.  The state of Michigan is an external force which regularly exerts influence on our curriculum, especially since many of our students are in Education.  Recently the state has proposed significant changes in the requirements for teacher certification, including the requirement that the 30-hour major in Spanish start with courses at the fifth-semester level and that students achieve the level of Advanced on the ACTFL scale.

Internal factors that contributed to the revision of the curriculum include the adoption of a new college core in 2001, inefficiencies and gaps in our current curriculum, and the development of new interdisciplinary majors and minors on campus.  The Department saw the adoption of the new core curriculum as an opportunity not only to address these deficiencies but to think more carefully about how it serves both our students and the entire Calvin community.  Since the Department has traditionally focused on the teaching of Spanish and Spanish American literature to its upper-level students, it sought and received from the Core Committee the approval for granting credit in the area of Literature for its survey literature courses.  It realized, however, that it does and could fulfill objectives in other core categories as demonstrated by the awarding of credit in our overseas programs.  With the new college core, the Department also saw the desirability of developing a course to fulfill the category of Integrative Studies.  This entailed, however, a careful analysis of our departmental mission and curriculum from beginning to end.

The introduction of new multidisciplinary majors and minors also served as an impetus for curriculum revision.  The recent approval of the International Development and International Studies majors demonstrates tangible ways for the Spanish Department to contribute its expertise to college-wide curricula.  The Department also sees that it could play a contributing role in several minors.

The inefficiencies of our current curriculum were also a driving factor in our revision.  While the introduction in 1991 of the four survey literature courses (330-333) addressed many problems with the curriculum, it brought with it a problem of overlap.  In our survey courses there are regularly wide differences in linguistic level and academic preparation of students.  More advanced students are not challenged by redundancies with previous courses, and less advanced students are often intimidated by the more advanced students.  Equally problematic is the sequencing of these courses.  It is very possible for students to have gaps in their basic knowledge of the historical and geographic development of the Hispanic world.  Some students can graduate with little knowledge of Spanish America, and others can graduate with little knowledge of Spain.  Alternatively, students can graduate with little or no coursework that covers material prior to1800, while others graduate with little exposure to the Hispanic World after 1800.  In addition, the current 311 course (Hispanic Civilization and Culture) is an unwieldy and overly ambitious course that seeks to cover the history and culture of twenty Spanish-speaking countries.

Although the Spanish Department has been making minor adjustments to the major and minor programs, curricular change has not kept up with new challenges and growing concerns of faculty and students about the emphasis and sequence of the courses offered.  Education students each year comprise between one third and one half of our total graduates.  The remaining non-Education students combine Spanish with other programs (such as social work, international development, pre-med, nursing, missions, business, English, or other world languages) and comprise a significant percentage of our graduates.  Informal discussions between Spanish faculty and students have pointed to a desire for more flexibility in our programs and for a less heavy emphasis on literature courses.   The Spanish Department conducted alumni surveys in 1998 and 2002, and the following comment from the 1998 survey is representative: 

Classes at Calvin (at least beyond the basics of language learning), on the other hand, proved much less valuable, despite the fact that I had some wonderful professors.  When I was at Calvin, the Spanish major seemed to heavily emphasize literature study, although many more students seemed interested in using Spanish in teaching, business, social-oriented professions, etc.  I encountered few students heading to graduate school or really serious about literature study….  I would have liked to see more classes focusing on cultural studies, history, politics, geography, social issues, etc.—not only pertaining to Spanish-speaking countries, but also to Latinos in the United States—rather than class after class on literature.  Even I, as interested in literature as I am, would have found these options more valuable, and I’m sure many of my colleagues would have agreed. 

The current proposal for revising the Spanish major and minor seeks to respond to the type of preparation that the Department believes our students need and are looking for in the twenty-first century.  As part of the proposal, the Department is seeking a greater integration of culture and literature, and of Spain and Latin America, with a broad common base for all of the majors and minors.  Once that base is established, students will have greater flexibility in choosing to focus on literature, culture, linguistics, and professionally-oriented courses.  We also propose a required off-campus experience in a Spanish-speaking country for all of our majors and minors, since this experience is almost always mentioned as the most challenging and growth-producing opportunity that these students have during their years at Calvin.

The Department began the revision process in the fall of 2000, and it gradually introduced changes to the curriculum.  All of these changes were made within the context of departmental discussion revolving around curriculum revision.  In 2000 the Department introduced the course 329 (Introduction to the Study of Hispanic Literature) as a way to address many of the deficiencies of the 330-333 sequence.  This course has generally been a success, but some deficiencies remain.
In the summer of 2002 the Department completed its second extensive survey of its alumni and carefully reviewed the observations and recommendations that former students made regarding the departmental curriculum.  A thorough and complete revision of the entire curriculum began in earnest in the fall of 2002.  Initially the faculty members teaching in the Department were asked to assess the curriculum, and in the spring of 2003 students who were enrolled in Spanish classes were surveyed based on the comments of faculty and alumni.  Results suggested a few general trends related to a desire for courses less focused on the study of literature and more on practical, “real-world” applications.  Business and Medical Spanish were mentioned frequently, in addition to more general references to the teaching of “culture.”  At this time work also began on developing the course in Integrative Studies, and the Department carefully examined the goals and desired outcomes of the second-year sequence.  It was proposed that 123 and 202 be merged in the spring to assure that all students completing the second year were at the same level.

In the academic year 2003-2004, Spanish 123 and Spanish 202 were merged, a new integrative studies course with a rotating topic and professor was begun, and proposals were accepted for granting CCE credit for one section of 202 and for 310 (Hispanic Culture in the U.S.).  The Department also continued discussions of the goals and textbooks for our first-year sequence.  A course on Business Spanish was offered during the 2004 January interim and a course on Medical Spanish was offered during the following interim.

In the academic year of 2004-2005 the Department made tremendous headway in its curriculum review.  In the fall it introduced a restructured and resequenced version of Spanish 301 and 302 (Advanced Grammar, Composition and Conversation I and II), and once again the Department revisited the goals of the second-year sequence and chose a new textbook.  Goals for majors, minors and core students were agreed upon, and an original draft of a greatly expanded Mission Statement was written.  In the spring of 2005, the Department hosted Dr. Cecilia Colombi for a two-day workshop focusing specifically on curriculum development.  Dr. Colombi came highly recommended by professors in the German Department at Georgetown University, a program that is known nationally for its curriculum changes in recent years.  Dr. Colombi urged the Department to consider many cultural developments in the U.S. and in university Spanish curricula throughout the country, and she focused particularly on the development of multiple literacies.  The Department took advantage of her visit to come to a general agreement regarding the basic parameters of our current proposal.  By the end of the spring 2005 semester, the Department had approved the general outlines.

Work continued during the summer and fall of 2005.  Over the summer, proposals for all of the new courses were designed by various faculty members in the Department, and the Mission Statement was developed further.  During the fall of 2005 the Spanish Department consulted with colleagues in other departments who teach Spanish and Latin American history, Spanish and Latin American art history, world and Chicano literature, phonetics, English linguistics, and sociolinguistics.  Suggestions from these colleagues were incorporated into the proposal, and we will continue to draw on the expertise of our colleagues in other departments.  The final form of the proposal was approved in our departmental meeting of Dec. 9, 2005.

V. Recommendations
All proposed revisions to the curriculum were made within the framework of our Mission Statement and program goals.  We also sought to develop a major and minor that were broadly appealing, that exhibited flexibility, and that were linked with other programs.

The Spanish Department makes the following recommendations:
A. That the following courses remain unchanged

1. Core:  101-102, 121-122-202, 201-202, 203

2. 301 Advanced Grammar, Composition and Conversation I

3. 302 Advanced Grammar, Composition and Conversation II

4. IDIS 301/302 Bilingual and ESL Education 

5. 310 Hispanic Culture in the United States

6. IDIS 356 World Language Education in the Elementary School

7. IDIS 357 World Language Education in the Secondary School

8. 358 Aiding in the Foreign Language Classroom

9. IDIS 359 Seminar in Secondary World Language Pedagogy

10. 361 Latin American Literature from the Colonial Period through Romanticism

11. 362 Latin American Literature from Premodernism to 1945

12. 363 Contemporary Latin American Literature

13. 366 Spanish Literature from the Middle Ages to the Renaissance

14. 367 Spanish Literature of the Golden Age

15. 368 Spanish Literature from the Eighteenth Century to the Present
B. That 340 Spanish-English Linguistics be replaced by the following two new courses  

1. 340 Spanish Phonology and Dialectology

2. 341 Advanced Spanish Syntax and Sociolinguistics
C. That the following courses be eliminated

1. 311 Hispanic Civilization and Culture

2. 329 Introduction to the Study of Hispanic Literature

3. 330 Survey of the Literature of Spain I

4. 331 Survey of the Literature of Spain II

5. 332 Survey of the Literature of Latin America I

6. 333 Survey of the Literature of Latin America II
D. That the following new courses be approved

1. 308 Introduction to the Hispanic World I

2. 309 Introduction to the Hispanic World II

3. 37x Advanced Cultural Topics
E. That a revised 395 substitute for the current integrative studies course
F. That Spanish for the Professions (e.g., Business, Medical, Social Work) be offered every interim on a rotating basis
G. That 202/203 be removed from the major and minor, thus beginning the major and minor with 301
H. That all majors be required to study in a Spanish-speaking country for at least one semester in a program approved by the Department

I. That all minors be required to study in a Spanish-speaking country for at least an interim in a program approved by the Department
Resource implications and rationales for course eliminations, introductions, and revisions can all be found in the individual course proposals.  In general the new curriculum is more efficient and offers less redundancy, and it guarantees a minimal base for all majors and minors that can be developed in upper-level courses.  In addition, it allows for more flexibility and a broader range of possibilities for majors and minors with interests outside of literature.  

In keeping with this proposal’s emphasis on the importance of Hispanic culture for understanding the people who speak the Spanish language, Spanish Department members will continue to advise students to take related courses in other departments and programs (such as Economics and Business, History, Art, Sociology, International Development, International Relations) when possible and appropriate for individual students.  Many of our majors and minors already choose these areas as their other area of specialization.
A special word must be said about the new Hispanic World I and II sequence (Spanish 308 and 309) and the core credit proposed.  The concept of teaching historical periods along with the literature was part of our 1991 curriculum revision.  However, the new proposal is much more intentional about how culture (including history) and literature are to be integrated.  In addition, we seek to integrate Spain and Spanish America so that all majors and minors have a broad knowledge of important developments throughout the history of the Hispanic world, a knowledge which serves as a basis for more advanced study in literature and culture.  Hispanic World I and II comprise a package, with history and literature woven together in both courses.  We have asked for global/historical credit for Hispanic World I because this course deals with materials that are distant in time, as well as place.  However, we will introduce the skills for literary interpretation and analysis in Hispanic World I, using shorter pieces of literature.  We will increase the length and complexity of the literary readings in Hispanic World II and for this reason request core literature credit for the second course in the sequence.  From a third to a half of our graduating Spanish majors and minors are in Calvin’s education programs, which are already tight.  Other students, such as those in the nursing program, find it difficult to finish even a Spanish minor.  Student loads are more manageable if courses such as Hispanic World I and II  count not only toward a major or minor, but also meet appropriate core requirements.  
The revisions in our proposal also seek to meet state and national guidelines.  Under current state proposals, for example, students must reach a level of Advanced according to ACTFL standards in order to be certified to teach in the state of Michigan, and experience demonstrates that this is a difficult level for students to achieve without study abroad experience.  Many of our current graduating minors test at the level of Intermediate High if they do not study abroad.  Currently, many liberal arts colleges of national reputation require study abroad of their majors, and many of the departmental goals are most effectively met through this type of experience.  The state is also mandating that the major consist of 30 hours or more starting at the fifth-semester level (301).  The Michigan Test for Teacher Certification (MTTC), information about which is included in the appendix to this document, outlines specific cultural and civilization goals, as well as language goals, and many of these goals are targeted in the new courses 308 and 309.  The emphasis on Communication, Cultures, Connections, Comparison and Communities from the National Standards for Foreign Language Learning, also included in the appendix, are also represented in the proposed curriculum, most particularly in the courses 308 and 309.
Proposed (non-Education) Major:  31-32 hours
(new courses bolded)

Required Courses
Credits
Core Category
Where Offered

*301
Advanced Spanish I
3

US

302
Advanced Spanish II
3

US, Spain, Honduras

308
Hispanic World I
4
Global & Historical Studies
US, Spain, Honduras

309
Hispanic World II
4
Literature
US, Spain, Honduras

340 or 341
Linguistics I or II
3

US, Spain, Honduras

395
Integrative Studies
3
Integrative Studies
US


Semester Abroad
____





20


Electives
Credits
Core Category
Where Offered

310
Hispanics in US
3
CCE
US

340 or 341
Linguistics I or II
3

US, Spain, Honduras

36x
Advanced Literature
3

US, Spain, Honduras

37x
Cultural Topics
3

US

3xx
Interims
3



SPHO 205 
Poverty & Development
3
Global & Historical Studies
Honduras

SPHO 313 
Latin American Culture
3

Honduras

SPHO 315 
Engaging Culture
1
CCE
Honduras

SPHO 342 
Intro. to Honduras
2

Honduras
 
393 
Ethnographic Study
2

Spain, Honduras
 STSP 312 
Contemporary Spain
3
CCE
Spain
 STSP 336 
Art History
3
Fine Arts
Spain
*The current numbering system used in Calvin’s Spanish Department, in which courses beyond the second-year level receive numbers beginning with 301, is in line with most other colleges and universities.  For example, Spanish 301 and 302 (or 321 and 322) are standard numbers for courses in advanced Spanish grammar, conversation, and composition. 

Proposed (non-Education) Minor:  20 hours
(new courses bolded)

Required Courses
Credits
Core Category
Where Offered

301
Advanced Spanish I
3

US


302
Advanced Spanish II
3

US, Spain, Honduras


308
Hispanic World I
4
Global & Historical Studies
US, Spain, Honduras


309
Hispanic World II
4
Literature
US, Spain, Honduras



Interim or Sem Abroad
____





14


Electives
Credits
Core Category
Where Offered

310
Hispanics in US
3
CCE
US


340
Phonology / Dialect
3

US, Honduras


341
Syntax / Socioling
3

US, Spain


36x
Advanced Literature
3

US, Spain, Honduras


37x
Cultural Topics
3

US


3xx
Interims
3



SPHO 205 
Poverty & Development
3
Global & Historical Studies
Honduras


SPHO 313 
Latin American Culture
3

Honduras

SPHO 315 
Engaging Culture
1
CCE
Honduras

SPHO 342 
Intro. to Honduras
2

Honduras


393 
Ethnographic Study
2

Spain, Honduras

STSP 312 
Contemporary Spain
3
CCE
Spain


STSP 336 
Art History
3
Fine Arts
Spain
PROPOSED EDUCATION MAJORS AND MINORS
(new courses bolded)
Education Students Secondary Major    (34-35 hours)
	
	Required Course
	Credits
	Core Category

	301
	Advanced Spanish I
	3
	

	302
	Advanced Spanish II
	3
	

	308
	Hispanic World I
	4
	Global & Historical 

	309
	Hispanic World II
	4
	Literature

	340
	Spanish Phonology & Dialectology
	3
	

	IDIS 357
	World Language Education in Sec. School
	3
	

	IDIS 359
	Seminar in Secondary World Language Ped
	3
	

	
	Semester Study Abroad
	
	CCE

	
	Electives
	11-12
	

	
	
	34-35 hours
	


Education Students K-12 (Secondary) Major (37-38 hours)

	
	Required Course
	Credits
	Core Category

	301
	Advanced Spanish I
	3
	

	302
	Advanced Spanish II
	3
	

	308
	Hispanic World I
	4
	Global & Historical 

	309
	Hispanic World II
	4
	Literature

	340
	Spanish Phonology & Dialectology
	3
	

	IDIS 356
	World Language Education in Elem. School
	3
	

	IDIS 357
	World Language Education in Sec. School
	3
	

	IDIS 359
	Seminar in Secondary World Language Ped
	3
	

	
	Semester Study Abroad
	
	CCE

	
	Electives
	11-12
	

	
	
	37-38 hours
	


Education Students Secondary Minor    (23 hours)
	
	Required Course
	Credits
	Core Category

	301
	Advanced Spanish I
	3
	

	302
	Advanced Spanish II
	3
	

	308
	Hispanic World I
	4
	Global & Historical 

	309
	Hispanic World II
	4
	Literature

	340
	Spanish Phonology & Dialectology
	3
	

	IDIS 357
	World Language Education in Sec. School
	3
	

	
	Interim or Semester Study Abroad
	3
	CCE

	
	
	23 hours
	


Education Students Elementary Major    (31-32 hours)
	
	Required Course
	Credits
	Core Category

	301
	Advanced Spanish I
	3
	

	302
	Advanced Spanish II
	3
	

	308
	Hispanic World I
	4
	Global & Historical 

	309
	Hispanic World II
	4
	Literature

	340
	Spanish Phonology & Dialectology
	3
	

	IDIS 356
	World Language Education in Elem. School
	3
	

	
	Semester Study Abroad
	
	CCE

	
	Electives
	11-12
	

	
	
	31-32 hours
	


Education Students Elementary Minor   (23 hours)
	
	Required Course
	Credits
	Core Category

	301
	Advanced Spanish I
	3
	

	302
	Advanced Spanish II
	3
	

	308
	Hispanic World I
	4
	Global & Historical 

	309
	Hispanic World II
	4
	Literature

	340
	Spanish Phonology & Dialectology
	3
	

	IDIS 356
	World Language Education in Elem. School
	3
	

	
	Interim or Semester Study Abroad
	3
	CCE

	
	
	23 hours
	


VI. New Course Proposals

New course proposal:  Hispanic World I 
1.  Specific recommendation
The Spanish Department recommends to the Educational Policy Committee the approval of the course SPAN 308, Introduction to the Hispanic World I, as a regular course in the Spanish Department curriculum.

2.  Catalog and transcript information

SPAN 308:  Introduction to the Hispanic World I (4) F,S
(Short Title:  Hispanic World I)
Core Credit:  Global and Historical Studies

Catalog Description:

This course introduces students to major developments of the Hispanic World from antiquity to the independence of the American colonies in the early 19th century.  Discussions center on the relationship of major literary and artistic works to economic, political, religious, and social developments in the Iberian Peninsula and the Castilian colonies in the Americas.  This course is normally the first in a sequence of two and is designed to prepare students for advanced-level culture and literature courses in the Spanish Department.  Oral presentations and research paper are required.  Prerequisites:  Spanish 301, History of the West and the World I or II, and one course in Persons in Community or Societal Structures in North America.

3.  Expanded course description:
a.  Student learning outcomes and assessment

1)  Students improve their Spanish language skills in reading, writing, speaking, and

listening.  This is demonstrated in short papers, quizzes and exams, and the final research paper and oral presentation.

2)  Students demonstrate a broad knowledge of the general history, literary and artistic
periods, and important cultural figures of the Spanish-speaking world before 1800. This is demonstrated in short papers, quizzes and exams, and the final research paper and oral presentation.

3)  Students articulate an understanding of Christian worldview and relation to the
Other.  This is demonstrated in essays on exams.

Global and Historical Core:

This course deals with historical issues and developments removed from the modern North Atlantic both in time and in space.  Extending from prehistoric Iberia, Mesoamerica, and South America to independence, the course focuses on the interrelatedness of peoples and nations in separate hemispheres while paying particular attention to examples of cross-cultural exchange.  Students gain a basic understanding of the institutions and social practices that shaped Spanish-speaking cultures and of their principal aims, origins, development, mutual interaction, and global contexts; they become acquainted with the power of past events over the present in the Hispanic World.  Building upon the knowledge gained in their course in the History of the West and the World, students situate the Hispanic World in relationship to the basic contours of western civilization.  In particular this course targets the core knowledge of Human Society and Historical Development and emphasizes the core skills of empirical reasoning, the art of cross-cultural communication, and the art of executing a research project.
b.  Course content

Starting with the basic geography of the Iberian Peninsula and the Americas, this course traces salient examples of cross-cultural exchange and movements of peoples that have formed the basis of Hispanic civilization.  In Europe, the course traces the prehistoric settlement of the Iberian Peninsula, the Roman conquest and romanization of the peninsula, the Visigothic appropriation of Hispania, the Moorish invasion and establishment of Al Andalus, and the Christian reconquest of the peninsula.  In the Americas, the course traces the development of preColumbian civilizations, the clash of civilizations with the Castilian conquest, and the development of a colonial culture.  Students examine the cultural practices and products created in the process, including the literature produced during these periods.  From the prehistoric cave paintings in the north and east of the Iberian Peninsula to the paintings of the royal families by Velázquez and Goya, from the Mayan pyramids to the colonial cathedrals, from Roman viae to Incan roads, from epic poem describing the medieval reconquest of Valencia to epic poem describing the conquest of Amerindian Araucos, from medieval monk to early modern nun, from court theater to missionary theater, students trace the interrelation of history and cultural production in both center and periphery of empires in the Hispanic World, thus laying the foundations for understanding the contributions of Hispanic cultures to the world community.

Sample textbooks:  
El espejo enterrado (textbook, video, workbook); Momentos cumbres de las literaturas hispánicas; España:  Ayer y hoy; Latinoamérica:  Presente y pasado.

Course outline:

Day 1:  
Introduction
Day 2:
Geography of Iberian Peninsula and the Americas

Days 3-6:  
Iberian Peninsula:  Prehistory to 711 AD—Prehistoric colonization of Peninsula, Romanization of the Peninsula, Visigoths

Days 7-10:
Precolombian America:  Prehistory to 1492AD—Mayans, Aztecs, Incas


Literature:  selection from Popol Vuh, Netzahualcóyotl
Days 11-26:
Medieval Iberian Peninsula, Convivencia and Reconquest:  711 AD to 1492 AD—Al Andalus, Sefarad, Christian kingdoms


Literature:  selections from El Cid, Alfonso X, Juan Ruiz, Don


      Juan Manuel, Sem Tob, Liber Sancti Jacobi, Berceo, romances
Day 27:  
Midterm

Days 28-35:
Conquest and Colonization of the Americas


Literature:  selections from Bernal Díaz, Cabeza de Vaca,


Ercilla y Zúñiga, Inca Garcilaso, Guaman Poma de 



Ayala, Sor Juana

Days 36-45:
Golden Age Castile


Literature:  selections from Garcilaso de la Vega, Fray Luis, San


Juan, Santa Teresa, Lazarillo de Tormes, Cervantes, de Zayas,



Sotomayor, Tirso, Quevedo, Góngora, Calderón

Days 46-52:  Hispanic World in the Eighteenth Century


Literature:  selections from Feijoo, Jovellanos, Moratín, Lizardi,


Bello, Cadalso, Iriarte

c.  Christian perspective

Throughout this course students reflect on the role of the Christian faith in the formation of Hispanic cultures.  Studying the cultural production of Medieval Christianity, colonial syncretism, and Counterreformation Catholicism presents multiple ways of overtly integrating a Christian perspective in this course.  Particular attention is placed on the role of Christianity in colonization and the construction of empire.  Reading and discussion will include topics such as the following:  Christianization of the Iberian Peninsula under the Romans, the convivencia of Jew, Muslim or Christian in medieval Castile, the expansion of Romanesque architecture across northern Spain along the pilgrim route to Santiago, Medieval and Renaissance religious painting, writings of the Spanish mystics, the controversy over the enslavement of African and indigenous peoples in the Americas, and the right of a Mexican nun to publish religious writings.  Students respond to medieval Christians with a worldview distinct from their own, and they reflect on how Christians are to relate to non-Christian Others.

d.  Diversity goals

Racial and other social justice issues are an important part of this course.  For example, the course traces how in the fifteenth and sixteenth centuries a language of racial difference emerged from the cultural and religious struggles of the Middle Ages.  The insistence on limpieza de sangre led to the suspicion of New Christians, Jews, and Moors and their exclusion from positions of power.  This language was appropriated and extended in the conquest and colonization of the Americas, where terms were introduced to differentiate various degrees of racial and cultural mestizaje, but also where voices spoke out against social injustice.  Particular focus is placed on the political, economic, and social structures that evolved in Castile, how they were repeated in the Americas, and how racial, gender, and class differences became woven into the fabric of Hispanic cultures as they continued to evolve.

e.  Pedagogy

A wide variety of teaching methods and materials are used in this course.  Besides the standard lecture/discussion model and the inclusion of oral and written reports, students are presented with approaches from a variety of disciplines (history, literature, art) and media (textbook, video, music).  Both visual and oral learning are targeted through connections drawn across discipline and medium.  For example, in the teaching of Cantigas de Santa María by King Alfonso X, students study the historical background surrounding its production, read the text, hear the music, and view the illuminations, while discussion centers on the representation of Jew and female and the humanization of the Virgin Mary.

This course targets the development of several core virtues.  As students learn to decipher sophisticated language within a broad historic frame and across disciplines, they develop diligence and patience.  Hearing the voices arising from specific cultural situations creates empathy as it allows students to experience beyond easy abstractions what it means to be human in a time and place other than their own.  They increasingly desire justice and read with charity as they interact with texts from other religious traditions and political viewpoints, particularly as they learn from victims of exploitation.  Students grow in humility as they temper their North American perspective by seeing the world through Hispanic eyes. 
4.  Place in the curriculum and rationale
a.  Assessment data, student learning outcomes, core

Alumni surveys, a survey of our students, and anecdotal information suggest that students desire a greater emphasis on culture in our curriculum.  As this is a significant part of the Michigan Test for Teacher Certification (MTTC) exam, it is essential for our students to learn this material.  The student learning outcomes described above in 3a align directly with three of the five student learning outcomes delineated by the Spanish Department in Section VII (Assessment), and the course directly addresses the outcomes delineated by the state in the area of culture on the MTTC exam (see appendix).  In particular the course focuses on the demonstration of a broad knowledge of the general history, literary and artistic periods, and important cultural figures of the Spanish-speaking world.

See 3a for an explanation of how this course directly addresses the stated student learning outcomes in the core category of Global and Historical Studies.

b.  Prerequisites

Spanish 301, History of the West and the World I or II, and one course in Persons in Community or Societal Structures in North America serve as prerequisites.  Students must complete Spanish 301 to insure that they have the necessary linguistic skills to read and write at an advanced level in Spanish.  The other courses are prerequisites for all courses in the category of Global and Historical Studies.

c.  Relationship to other departmental offerings

This course is required of all Spanish minors and majors and requires that students have already had at least the first course in the 301-302 sequence (Advanced Grammar, Composition and Conversation).  Along with Hispanic World II, it provides the broad base upon which the advanced courses are built.  Themes and issues presented in this course will be picked up and examined in greater detail in the upper-level literature and culture classes, and some readings will be repeated at a more in-depth level in the integrative studies course offered in the Department for Spanish majors.

d.  Similarity to courses in other departments

Other Calvin departments (such as Art, English, and History) offer courses that cover portions of this material.  Hispanic World I differs from the courses in these departments both in scope and in the fact that all instruction is in Spanish.  We have consulted with colleagues who teach Spanish and Latin American History, Spanish and Latin American Art History, and World and Chicano Literature.

e.  Expansion of curriculum

This course does not represent an expansion of the curriculum.  Hispanic World I and Hispanic World II will replace five courses currently offered both on and off campus:  329, 330, 331, 332, 333, as well as the on-campus course 311.

f.  Whom served

This course will be taken by all majors and minors in Spanish.  It is also expected to be relevant to students in programs such as International Relations and International Development, as well as students in history, literature, and missions.  No course enrollments are expected to decrease, since it replaces current Spanish courses.

g.  Justification for core inclusion

The vast majority of the course content is removed from our own context by both time and place.  Historically, the bulk of the course focuses on the ancient, medieval, and early-modern Western World (removed in time).  Roughly half of the course focuses on Spanish America (removed in space from the North Atlantic).  Core knowledge in human society and historical development is stressed, and students gain skills in empirical reasoning, the art of cross-cultural communication, and the art of executing a research project.

5.  Resource allocations

a.  Qualified staff

The full-time members of the department who currently teach Spanish 329-333 and 311 are qualified to teach this course.  Besides the resident Calvin directors, there are also qualified teachers in our programs in Honduras and Spain to teach this course abroad.

b.  Shifts in teaching assignments

Those professors currently assigned to teach Spanish 329-333 and 311 will be reassigned to teach this course.

c.  Provisions made to accommodate the course

Hispanic World I and II will replace Spanish 329-333 and 311 in the new curriculum.

d.  Enrollment prospects

While enrollment is difficult to predict, the department expects most enrollment on campus to be limited to students minoring in Spanish and not planning to participate in a semester program abroad (required of all majors in the revised departmental curriculum).  This means that one section of Hispanic World I and one section of Hispanic World II will be offered each semester on campus with a prospective enrollment of around 20 in each class.  One section of 308 and one of 309 will also be offered in each overseas program (Honduras in the fall and Spain in the spring), and students participating on the overseas programs will be expected to enroll in these courses.

e.  When and how often offered

One section of 308 will be offered each semester on campus.  Another section of 308 will be offered each semester in the programs in Honduras and Spain.  
f.  Budget implications

There should be no budget implications since the department and Hekman library contain all the necessary material to support the teaching of this course.  

6.  Background Information

This change in curriculum at the low-advanced level is designed to address several needs not fully addressed in our current curriculum.  Alumni surveys, a survey of our students, and anecdotal information suggest that students find that our present curriculum emphasizes literature too heavily at the expense of culture and resent having to take so many required “literature courses.”  Culture forms an important part of the MTTC exam, which our education students must pass before being certified to teach.  Finally, our current system of the obligatory Introduction to the Study of Hispanic Literature (329) and one of four survey literature courses often leaves large gaps in the general knowledge of students.  They may, for instance, enroll in an advanced literature class in 20th-century Latin American literature after taking only 329 and 330 (Survey of Medieval and Golden Age Peninsular Literature), and thus they are lacking in basic knowledge and understanding of Latin America necessary for the advanced course.  Alternatively, they may take coursework focused completely on Spanish America and have very little exposure to Spain.  It is also possible that students take courses that overlap significantly in content due to the organization and scheduling of our survey and upper-level literature courses.

The two courses Hispanic World I and II seek to promote an awareness of the interconnectedness of Spain and Spanish America on several different levels:  

· Spain and Spanish America

· The Hispanic World and the Western World

· Across disciplines (history, literature, economics, religion, arts, philosophy, etc.)

· Across time (early period to present day)

This proposed arrangement would give all students a basic knowledge of the historical and cultural development of both Spain and Spanish America, as well as remove the redundancies and gaps created by our current structure.  Professors in the upper-level courses could then build on the skills introduced in these courses.  The current proposal for the integrative studies course intentionally builds on material introduced in Hispanic World I and II.

New Course Proposal:  Hispanic World II

1.  Specific recommendation

The Spanish Department recommends to the Educational Policy Committee the approval of the course SPAN 309, Introduction to the Hispanic World II, as a regular course in the Spanish Department curriculum.

2.  Catalog and transcript information

SPAN 309:  Introduction to the Hispanic World II (4) F,S
(Short Title:  Hispanic World II)
Core Credit:  Literature
Catalog Description:

This course introduces students to major developments of the Hispanic World from the independence of the Spanish American colonies to the present day.  Particular attention is paid to the literary search for voice and identity.  Discussions center on the relationship of major literary and artistic works to economic, political, religious, and social developments in Spain and Spanish America.  In addition, students develop their skills in reading and evaluating literature in a second language through representative texts, and they sharpen their skills in critical writing and analysis.  This course is normally the second course in a sequence of two and is designed to prepare students for advanced-level culture and literature courses in the Spanish Department.  Oral presentations and research paper are required.  Prerequisites:  Spanish 301 and 308, or permission of instructor.

3.  Expanded course description:
a.  Student learning outcomes and assessment

1)  Students improve their Spanish language skills in reading, writing, speaking,

and listening.  This is demonstrated in short papers, quizzes and exams, and the final research paper and oral presentation.

2) Students demonstrate a broad knowledge of the general history, literary, and

artistic periods, and important cultural figures of the Spanish speaking world after 1800.  This is demonstrated in short papers, quizzes and exams, and the final research paper and oral presentation.

3) Students articulate an understanding of Christian worldview and relation to

the Other.  This is demonstrated in essays on exams.

Literature Core:

This course focuses on the interrelatedness of peoples and nations in separate hemispheres, while emphasizing varying examples of cross-cultural exchange.  Particular attention is paid to the discipline of reading with attention and precision as students deepen their knowledge of literature in its historical development and cultural context.  Through the critical analysis of literary texts, students confront and discern when possible the visions of the world and life that permeate these texts; and through the writing of shorter papers and a longer research paper, their writing skills are enhanced.  Building upon the knowledge gained in Hispanic World I, students learn about the contemporary Hispanic World and relate it to the basic contours of western civilization.  This course specifically targets the core knowledge of World Structures, Human Society, the Arts, and Historical Development, as well as the core skills of the Rhetoric of the Written Word and the Discipline of Reading.
To receive literature core credit for Hispanic World II, students must also complete Hispanic World I.
b.  Course content

Building on Hispanic World I, this course traces salient examples of the cross-cultural interconnectedness of the Hispanic World in the nineteenth and twentieth centuries.  Despite the independence of the American colonies and their turn to France and the U.S. for inspiration and models, the destinies of Spanish America and Spain continued to be intertwined.  For example, Spanish American authors sought literary models in European movements such as Romanticism and Realism, and the Generación del 98 in Spain took its name from the final loss of Spanish colonies in the Americas.  Tirano Banderas by Spain’s Valle Inclán deeply influenced the Guatemalan Asturias and led to the production of El señor Presidente, which in turn spawned a whole series of Spanish American dictator novels.  Particular attention is paid to the literary search for voice and identity, such as in nineteenth-century caudillismo in Spanish America, the closing of the Argentine pampa, the plight of indigenous peoples, the Mexican Revolution, the Spanish Civil War, the effects of the Cold War, and the development of liberation theology.  The cross-fertilization between Spain and Spanish America is not only geographic but also temporal; in their search for identity, Spanish and Spanish American authors continue to look back to the literature and art of both the Golden Age and the colonial period for a source of inspiration.  Students learn how the products of these diverse and related cultures have contributed and continue to contribute to world culture.  

Sample textbooks:  
El espejo enterrado (textbook, video, workbook); Momentos cumbres de las literaturas hispánicas; España:  Ayer y hoy; Latinoamérica:  Presente y pasado.

Course outline:

Day 1:  
Introduction

Days 2-7:
Romanticism:  the French invasion and the independence of the American colonies, caudillismo in the Americas, the closing of the pampa


Literature:  selections from Larra, Rosalía de Castro, 


Espronceda, Zorrilla, Bécquer, Heredia, Avellaneda, Echeverría,



Hernández, Palma
Days 8-15:  
Realism or Naturalism:  Indianism or Indigenism; French and U.S. intervention in Spanish America


Literature:  selections from Galdós, Pardo Bazán, Blasco Ibáñez, 


Matto de Turner, Lillo, González Prada, Arguedas
Days 16-23:
Generation of 98, Modernismo, Posmodernismo:  The loss of the colonies and differentiation


Literature:  selections from Valle Inclán, Unamuno, Machado,


Jiménez, Martí, Darío, Asunción Silva, Quiroga, Agustini,



Mistral, Storni

Day 24:  
Midterm

Days 25-31:
The Avant Garde



Literature:  selections from García Lorca, Guillén, Borges,

 
Asturias, Huidobro, Vallejo

Days 32-37
Mexican Revolution, Spanish Civil War, beginning of Cold War



Literature:  selections from Buero Vallejo, Cela, Sender, 
Neruda
Days 38-45:  Latin American Boom:  The fantastic, Lo real maravilloso, Magical Realism


Literature: selections from Cortázar, Fuentes, Rulfo, Vargas 



Llosa, García Márquez  

Days 46-52:  Contemporary Spain and Spanish America



Literature:  selections from Laforet, Delibes, Matute, Rivas, 



Mayoral, Riera, Castellanos, Poniatowska, Allende, Cardenal,


Padilla, Menchú, Ferré, Gutiérrez

c.  Christian perspective

Throughout this course students reflect on the role of the Christian faith in the formation of Hispanic cultures.  A constant thread in the literature of the nineteenth and twentieth centuries in Spanish America has been the search for identity, and religion has been a crucial element in this search.  The mestizaje of European, African, and American in colonial Spanish America and the subsequent emancipation from Spanish control led to a profound questioning of identity in Spanish America, and the loss of empire provoked an equal identity crisis in Spain.  Both situations led to a questioning of these cultures’ religious underpinnings, whether orthodox Roman Catholicism or Central American syncretism. The loss of faith becomes a central question in many contemporary Spanish novels.  Latin American novels, on the other hand, commonly examine the influence of colonial Catholicism and indigenous and African religion in society.  Liberation theology and social justice issues leave a clear impact on both Catholic and Protestant writers (such as Ernesto Cardenal or Carlos René Padilla).  As students encounter Spanish and Spanish American authors and their texts, they are challenged continually to examine the intersection of faith and cultural production.

d.  Diversity goals

This course creates a place to hear marginalized voices of Spanish America, and themes of racial and social justice permeate this course.  Reading and discussion will include multiple voices, such as those of indigenous, Afro-Hispanic, mestizo, and female writers as principal sources of the construction of Spanish American identity in the nineteenth and twentieth centuries.  Specific examples are texts by indigenous authors such as Arguedas and Menchú and Afro-Hispanic writers such as Guillén.  Likewise, voices of the marginalized in Spain could be included through the study of texts by non-Castillian authors such as Mayoral or Riera.  Events such as the Spanish Civil War and the Mexican Revolution lend themselves particularly to listening to these marginalized voices.

e.  Pedagogy
A wide variety of teaching methods and materials are used in this course.  Besides the standard lecture/discussion model and the inclusion of oral and written reports, students are presented with approaches from a variety of disciplines (history, literature, art) and media (textbook, video, music).  Both visual and oral learning are targeted.  Connections are drawn across discipline and medium.  For example, in the teaching of the Mexican novel of the Revolution, students also read of the historic background of the war and its relation to the Mexican muralists and the paintings of Frida Kahlo, as well as their relationships with Trotsky and the Spanish Civil War.  The magical realism of García Márquez’s “Los funerales de la Mamá Grande” is tied not only to historic caudillismo in Latin America and the violence of Colombia, but also to the paintings of Botero.

This course targets the development of several core virtues.  As students learn to decipher sophisticated language within a broad historic frame and across disciplines, they develop diligence and patience.  Hearing the voices arising from specific cultural situations creates empathy as it allows them to experience beyond easy abstractions what it means to be human in a time and place other than their own.  They increasingly desire justice and read with charity as they interact with texts from other religious traditions and political viewpoints, particularly as they learn from victims of exploitation and military dictatorship.  Students grow in humility as they temper their North American perspective by seeing the world through Hispanic eyes.
4.  Place in the curriculum and rationale
a.  Assessment data, student learning outcomes, core

Alumni surveys, a survey of our students, and anecdotal information suggest that students would like a larger emphasis on culture in our curriculum.  Since this is a significant part of the Michigan Test for Teacher Certification (MTTC) exam, it is essential for our students to learn this material.  The student learning outcomes described above in 3a align directly with three of the five student learning outcomes delineated by the Spanish Department in Section VII (Assessment), and the course directly addresses the outcomes delineated by the state in the area of culture on the MTTC exam (see appendix).  In particular the course focuses on the demonstration of a broad knowledge of the general history, literary and artistic periods, and important cultural figures of the Spanish-speaking world.

This course directly addresses the stated student learning outcomes in the core category of Literature.  See 3a above.

b.  Prerequisites

Spanish 301 (Advanced Grammar, Composition, and Grammar I):  Students must have the necessary linguistic skills to read and write at an advanced level in Spanish.  

Spanish 308 (Hispanic World I) or permission of instructor:  The historical/cultural background and the skills for basic literary analysis that are necessary for understanding the material in 309 are begun in 308.  Occasionally a student may need to take these two courses out of sequence because of scheduling problems, but in this case the instructor’s permission is required.

c.  Relationship to other departmental offerings

This course is required of all Spanish minors and majors.  This course, along with the two-semester sequence of Advanced Spanish Grammar, Composition, and Conversation (301/302), and Hispanic World I, represents the broad base upon which the advanced courses are built.  Themes and issues presented in this course will be picked up and examined in greater detail in the upper-level literature and culture classes, and some readings will be repeated at a more in-depth level in the integrative studies course offered in the department for Spanish majors.

d.  Similarity to courses in other departments

Other Calvin departments (such as Art, English, and History) offer courses that cover portions of this material.  Hispanic World II differs from the courses in these departments both in scope and in the fact that all instruction is in Spanish.  We have consulted with colleagues who teach Spanish and Latin American History, Spanish and Latin American Art History, and World and Chicano Literature.

e.  Expansion of curriculum

This course does not represent an expansion of the curriculum.  Hispanic World I and Hispanic World II will be replacing five courses currently offered both on and off campus:  329, 330, 331, 332, and 333, as well as the on-campus course 311.

f.  Whom served

This course is required of all majors and minors in Spanish.  It is also expected to be relevant to students in programs such as International Relations and International Development, as well as students in history, literature, and missions.  No course enrollments are expected to decrease, since it replaces current Spanish courses.
g.  Justification for core inclusion

This course focuses on the interrelatedness of peoples and nations in separate hemispheres, while emphasizing varying examples of cross-cultural exchange.  (See the expanded course description above in Part 3 for examples.) Particular attention is paid to the discipline of reading with attention and precision as students deepen their knowledge of literature in its historical development and cultural context.  Through the critical analysis of literary texts, students confront and discern when possible the visions of the world and life that permeate these texts; and through the writing of shorter papers and a longer research paper, their writing skills are enhanced.  Building upon the knowledge gained in Hispanic World I, students consider the larger global and historical contexts of the contemporary Hispanic World and relate this knowledge to the basic contours of western civilization.  This course specifically targets the core knowledge of World Structures, Human Society, the Arts and Historical Development, as well as the core skills of the Rhetoric of the Written Word and the Discipline of Reading.

5.  Resource allocations
a.  Qualified staff
The full-time members of the department who currently teach Spanish 329-333 and 311 are qualified to teach this course.  Besides the resident Calvin directors, there are also qualified teachers in our programs in Honduras and Spain to teach this course abroad.  

b.  Shifts in teaching assignments
Those professors currently assigned to teach Spanish 329-333 and 311 will be reassigned to teach this course.
c.  Provisions made to accommodate the course

Hispanic World I and II will replace Spanish 329-333 and 311 in the new curriculum.

d.  Enrollment prospects

While enrollment is difficult to predict, the department expects most enrollment on campus to be limited to students minoring in Spanish and not planning to participate in a semester program abroad (required of all majors in the revised departmental curriculum).  This means that one section of Hispanic World I and one section of Hispanic World II will be offered each semester on campus with a prospective enrollment of around 20 in each class.  One section will be offered in Honduras in the fall and another in Spain in the spring, and students participating on the overseas semester programs will be expected to enroll in these courses.

e.  When and how often offered

One section will be offered each semester on campus.  Another section will be offered each semester in the programs in Honduras and Spain. 
f.  Budget implications

There should be no budget implications since the department and Hekman Library contain all the necessary material to support the teaching of this course. 
6.  Background Information
This change in curriculum at the low-advanced level is designed to address several needs not fully addressed in our current curriculum.  Alumni surveys, a survey of our students, and anecdotal information suggest that students find that our present curriculum emphasizes literature too heavily at the expense of culture.  While this course remains focused on literature, careful attempts are being made to include more history and culture, as well as non-literary texts.  Our current system of the obligatory Introduction to the Study of Hispanic Literature (329) and one of four survey literature courses often leaves large gaps in the general knowledge of students.  They may, for instance, enroll in an advanced literature class in 20th-century Latin American literature after taking only 329 and 330 (Survey of Medieval and Golden Age Peninsular Literature), and thus they are lacking in basic knowledge and understanding of Latin America necessary for the course.  Alternatively, they may take coursework focused completely on Spanish America and have very little exposure to Spain.  It is also possible that students take courses that overlap significantly in content due to the organization and scheduling of our survey and upper-level literature courses.

The two courses Hispanic World I and II seek to promote an awareness of the interconnectedness of Spain and Spanish America on several different levels:  

· Spain and Spanish America

· The Hispanic World and the Western World

· Across disciplines (history, literature, economics, religion, art, philosophy, etc.)

· Across time (early period to present day)
This proposed arrangement of Hispanic World I and II would give all students a basic knowledge of the historical and cultural development of both Spain and Spanish America, as well as remove the redundancies and gaps created by our current structure.  Professors in the upper-level courses could then build on the skills introduced in these courses.  The current proposal for the integrative studies course intentionally builds on material introduced in Hispanic World I and II.

New course proposals:  Spanish 340 and 341

340:  Spanish Phonology and Dialectology

341:  Advanced Spanish Syntax and Sociolinguistics

1.  Specific recommendation


The Spanish Department recommends to the Educational Policy Committee that the current course Spanish 340 (Spanish-English Linguistics), which is taught in both fall and spring semesters, be separated into two courses:  Spanish 340 (Spanish Phonology and Dialectology), to be taught in the fall semester, and Spanish 341 (Advanced Spanish Syntax and Sociolinguistics), to be taught in the spring semester.   

2.  Catalog and transcript information

Spanish 340:  Spanish Phonology and Dialectology (3) F

An introduction to Spanish linguistics, concentrating on the sounds of Spanish (phonetics and phonology), with appropriate pronunciation practice and contrasts with English pronunciation.  Included are units on the history of the Spanish language and the major dialects spoken today.  Taught in Spanish with linguistic analyses required.  Prerequisite:  Spanish 301.
Spanish 341:  Advanced Spanish Syntax and Sociolinguistics (3) S

(Short title:  Span Syntax & Sociolinguistics)


An introduction to Spanish linguistics, concentrating on Spanish syntax, morphology, and semantics, with specific comparisons to English and with connections to applied linguistics such as first and second language acquisition and bilingualism.  Taught in Spanish with linguistic analyses and research project required.  Prerequisite:  Spanish 302.

SPANISH 340

3.  Expanded course description
a.  Student learning outcomes and assessment


1)  Students understand and describe the uniqueness and creativity of the human capacity for language.  (assessment through an essay, written in Spanish, on the final exam)


2)  Students understand similarities and differences between the Spanish and English phonological systems.  (assessment through quizzes and tests)


3)  Students improve their Spanish pronunciation. (assessment through professor-student interviews and student recordings of themselves)


4)  Students understand and explain pronunciation errors made by English speakers learning Spanish (including their own errors) and Spanish speakers learning English and are able to suggest appropriate remedial help. (assessment through student analyses of their own recordings of language learners, including themselves)


5) Students summarize the histories of the English and Spanish languages, including points of contact that explain similarities between the languages and political and economic movements that have determined the use of these languages, and they understand and describe the current role of Spanish as a global language. (assessment through test)


6) Students describe and recognize the major dialectal variations in Spanish that are based on geographical region, age, social class, sex, and education.  (assessment through student analyses of their own recordings of native speakers and through test)

b.  Course content 

In this class we compare the phonological systems of Spanish and English, noting both similarities and differences.  Through extensive practice of Spanish pronunciation, analyses of recordings of learners (including the students themselves), student-professor interviews, exercises and class discussion, students learn to recognize and remediate their own errors and apply these principles to the speech of others.  We also summarize the history of the Spanish and English languages, noting points of contact, and we apply this knowledge to understanding dialectal variation today throughout the Spanish-speaking world.  We also note how language variation reflects age, social class, sex, and educational level, and we discuss attitudes toward language variation. 


Course outline:

Week 1:  Introduction to course and to linguistic areas of inquiry

Week 2: Acquisition of language by children and adults, with emphasis on phonological

               systems; students make recordings for later analyses; the syllable

Week 3:  Prosody: accentuation, rhythm, intonation, juncture

Week 4:  The phoneme, vowels

Week 5:  Vowels, semivowels and semiconsonants

Week 6:  Consonants

Week 7:  Review and midterm exam

Week 8:  Phonological processes (assimilation, vowel weakening, etc.)

Week 9:  Brief histories of Spanish and English languages and points of contact

Week 10:  Implications of phonology and historical development for spelling

Week 11:  Language change and language variation, Spanish as a global language

Week 12:  Major regional variations of Spanish

Week 13:  Language variation based on age, social class, sex, education

Week 14:  Conclusions and review

c.  Christian perspective

The gift of human language reflects our creation in the image of God.  Not only is human language rule governed, but it is also infinitely creative.  We can appreciate this amazingly complex gift of language even more when we learn a second language, study its linguistic systems, and compare and contrast it with our native language.

 
Throughout the course we emphasize the importance of metalinguistic knowledge for understanding God’s gift of the Word.  We also emphasize practical implications of linguistics for our daily lives and callings, such as the role of phonology in translation and literacy work, the implications of language variation (both English and Spanish) in our relationships with and acceptance of others, and our mandate to show hospitality to the stranger within our midst, as well as becoming sensitive and well-informed guests in Spanish-speaking communities.

d.  Diversity goals


1) Students will understand the sociolinguistic implications of language variation (based on time, language contact, region, age, social class, sex, and education) for speakers of both Spanish and English.


2) Students will interact with native Spanish speakers while collecting data for their linguistic analyses. 

e. Pedagogy


The content of the course will be taught in Spanish, which is the best way to improve the students’ own ability in Spanish.  Readings, classroom lectures and discussion, use of technology, hands-on analyses of linguistic data collected by students, frequent quizzes, and exercises and tests will give students various methods of acquiring the course material and demonstrating their mastery.

4.  Place in the curriculum and rationale for proposing the course

Several years of student evaluations of our current linguistics course, Spanish 340, mention the density and difficulty of the material packed into this one course.  Spanish departments in many universities offer one course in phonetics and phonology and a second course in advanced syntax.  Two alumni surveys, conducted in 1998 and 2002 of majors who graduated from the Spanish Department, mention the need to expand our offerings in linguistics.

  
The division of our current linguistics course, Spanish 340, into two separate courses is part of the complete revision proposed for our Spanish majors and minors.  The fourth objective of the Student Learning Outcomes approved by Calvin’s Spanish Department is demonstration of metalinguistic knowledge of Spanish (See Section VII). 


The new Spanish 340 will have a prerequisite of Spanish 301 (Advanced Grammar, Composition, and Conversation I).  This prerequisite insures that students are ready for further advanced course work taught in Spanish, but allows the students enough flexibility to take the phonology course earlier or later in their programs.

 
Spanish majors will be required to take one of the two linguistics courses (either Spanish 340 or Spanish 341), and they may take the other linguistics course as an elective.  Spanish minors are not required to take a linguistics course, but may include it as an elective.

Spanish education majors and minors must take Spanish 340, due to requirements in the standards for the State of Michigan.  Spanish 340 is also a requirement for bilingual education students.

The courses at Calvin most similar to Spanish 340 are CAS 216 (Phonetics), English 334 (Linguistics), and English 337 (History of the English Language).  However, Spanish 340 is distinct from all of these courses since it is taught in Spanish, deals mainly with Spanish phonology and dialectology with the important goal of improving skills in Spanish, and compares and contrasts English directly to Spanish.  Members of Calvin’s English and CAS Departments who teach linguistics or related courses have provided input for this proposal.

The current Spanish 340 is offered each semester; thus, when it is divided into two courses, with the new Spanish 340 offered each fall and Spanish 341 offered each spring, there will be no additional course units and no net expansion of the curriculum.  Spanish 340 will also be offered during our fall semester in Honduras (the old Spanish 340, under the title SPHO 340, is already offered there each fall), and Spanish 341 will be offered during the spring semester in Spain.  We already offer a form of 341 (under the title STSP 341, Advanced Grammar II) in Spain each spring.

As mentioned above, this course will serve our Spanish majors and minors, both education and non-education students.  In addition, it will serve bilingual education students.  We expect enrollments in 340 and 341 combined to stay the same as they were in 340 when it was offered both semesters  (a total of approximately 28 students in the on-campus and off-campus sections in the fall, and approximately 20 students in the on-campus and off-campus sections in the spring).  It should be noted that the off-campus sections in Spain and Honduras are relatively inexpensive to teach.

5. Resource allocation implications

Both Marilyn Bierling and Karen Miller are qualified to teach 340 and 341.  There is also an instructor in Honduras qualified to teach Spanish 340 and an instructor in Spain who is qualified to teach Spanish 341.  No part-time or full-time teachers need to be added to the staff.


Instead of offering Spanish 340 each semester, the Spanish Department will offer Spanish 340 in the fall and Spanish 341 in the spring.  Thus there is no net addition of sections, library resources and equipment are already in place for the courses, and there are no budgetary implications for separating Spanish 340 into two new courses.

6.  Background information 

This course has been approved by the Spanish Department.

SPANISH 341

3.  Expanded course description
a.  Student learning outcomes and assessment

1)  Students understand and describe the uniqueness and creativity of the human capacity for language.  (assessment through an essay, written in Spanish, on the final exam)


2)  Students understand, analyze, compare and describe the Spanish and English morphological, syntactic, and semantic systems. (assessment through problem sets, analyses of recordings, quizzes and tests)


3)  Students improve their ability to use Spanish morphology, syntax, and semantics. (assessment through oral professor-student interviews, class discussion, writing on tests and for formal paper, oral in-class presentation)


4)  Students understand and describe similarities and differences between basic speech acts, registers, deixis, and body language in English and Spanish-speaking environments.  (assessment through problem sets and tests)

5)  Students use their knowledge of syntax, semantics, and morphology to analyze and explain certain language-related phenomena, for example, errors made in second language use or errors made by Spanish-speaking children in their first language (assessment through student analyses of their own video recordings of language learners, including themselves)

6)  Students describe, discuss, and form opinions about language variation and the use of non-standard forms of Spanish and English, about Spanish-English bilingualism in Canada and the U.S., and about the role of language as a vehicle of culture (assessment through a formal research paper written in Spanish, oral presentation in Spanish, and final exam)

b.  Course content
In this class we compare various linguistic systems of Spanish and English at an advanced level:  morphology, syntax, and semantics, noting both similarities and differences.  Through extensive study of Spanish patterns that differ from mainstream English, analyses of recordings of learners (including the students themselves), student-professor interviews, and exercises and class discussion, students learn to recognize and remediate their own errors and apply these principles to the speech and writing of others.  We also discuss important issues in applied linguistics, including bilingualism in the U.S. and Canada and attitudes toward standard language, and we give examples of how language is a vehicle of culture.  Students research a topic in an area of applied linguistics, writing a major paper in Spanish on this topic and making a formal oral presentation in Spanish to the class. 


Course outline:

Week 1:  Introduction to course and to linguistic areas of inquiry, introduction to

               morphology

Week 2:  Spanish inflectional morphology; students make recordings for later analyses 

Week 3:  Spanish derivational morphology

Week 4:  Spanish morphology affected by language change/variation; acquisition of

               Spanish morphology 

Week 5:  Introduction to syntax

Week 6:  Spanish vs. English syntax

Week 7:  Spanish vs. English syntax

Week 8:  Variation of Spanish syntax (across dialects of Spanish); Spanish syntax of

                Spanish/English bilinguals

Week 9:   Midterm, introduction to semantics

Week 10:  Syntax-semantics of Spanish (vs. English)

Week 11:  Syntax-semantics of Spanish

Week 12:  Variation of Spanish syntax-semantics; acquisition of Spanish syntax-

     semantics 

Week 13:  Spanish sociolinguistics and dialects; Spanish in the U.S. and Canada

Week 14:  Student projects

c.  Christian perspective

The gift of human language reflects our creation in the image of God.  Not only is human language rule governed, but it is also infinitely creative.  We can appreciate this amazingly complex gift of language even more when we learn a second language, study its linguistic systems, and compare and contrast it with our native language.

 
Throughout the course we emphasize the importance of metalinguistic knowledge for understanding God’s gift of the Word.  We also emphasize practical implications of linguistics for our daily lives and callings, such as the role of morphology, syntax, and semantics in translation and literacy work, the implications of language change and variation (both in English and Spanish) for our relationships with and acceptance of others, how language reflects culture, and our mandate to show hospitality to the stranger within our midst, as well as becoming sensitive and well-informed guests in Spanish-speaking communities.

d.  Diversity goals


1) Students will understand the sociolinguistic implications of language contact and language change for speakers of both Spanish and English.


2)  Students will describe the forces influencing Spanish-English bilingualism in the U.S. and Canada.


3)  Students will understand and give examples of how language serves as a vehicle of culture.


4) Students will interact with native Spanish speakers while collecting data for their linguistic analyses. 

e. Pedagogy


The content of the course will be taught in Spanish, which is the best way to improve the students’ own ability in Spanish.  Readings, classroom lectures and discussion, use of technology, hands-on analyses of linguistic data collected by students, a research paper and oral presentation on a topic in applied linguistics selected by the student, and exercises and tests will give students various methods of acquiring the course material and demonstrating mastery.

4.  Place in the curriculum and rationale for proposing the course

Several years of student evaluations of our current linguistics course, Spanish 340, mention the density and difficulty of the material packed into this one course.  Spanish departments in many universities offer one course in phonetics and phonology and a second course in advanced syntax.  Two alumni surveys, conducted in 1998 and 2002 of majors who graduated from the Spanish Department, mention the need to expand our offerings in linguistics.

  
The division of our current linguistics course, Spanish 340, into two separate courses (Spanish 340 and 341) is part of the complete revision proposed for our Spanish majors and minors.  The fourth objective of the Student Learning Outcomes approved by Calvin’s Spanish Department is demonstration of metalinguistic knowledge of Spanish. 


Spanish 341 has a prerequisite of Spanish 301 and 302 (Advanced Grammar, Composition, and Conversation I and II).  Important components of Spanish 341 deal with Spanish morphology and syntax beyond the 302 level. 


Spanish non-education majors will be required to take one of the two linguistics courses (either Spanish 340 or Spanish 341), and they may take the other linguistics course as an elective.  Spanish minors and Spanish education students, both majors and minors, are not required to take Spanish 341, but they may include it as an elective in their program.

The courses at Calvin most similar to Spanish 341 are English 334 (Linguistics), and English 335 (Sociolinguistics and Issues in Language Education).  However, Spanish 341 is distinct from these courses since a) it is taught in Spanish, b) it deals mainly with Spanish linguistic systems such as Spanish morphology, syntax, and semantics, with the important goal of improving skills in Spanish, c) it compares and contrasts English specifically to Spanish, and d) it emphasizes bilingualism specifically in Spanish and English.  Members of Calvin’s English and CAS Departments who teach linguistics or related courses have provided input for this proposal.

 The current Spanish 340 is offered each semester; thus, when it is divided into two courses, with the new Spanish 340 offered each fall and Spanish 341 offered each spring, there will be no additional course units and no expansion of the curriculum.  Spanish 340 will also be offered during our fall semester in Honduras (the old Spanish 340, under the title SPHO 340, is already offered there each fall), and Spanish 341 will be offered during the spring semester in Spain.  We already offer a form of 341 (under the title STSP 341, Advanced Grammar II) in Spain each spring.

As mentioned above, 341 will serve our Spanish majors and minors in our revised curriculum, either as one of two options for a required linguistics course for our non-education majors, or as an elective in the other Spanish Department programs.  We expect enrollments in 340 and 341 combined to stay the same as they were in 340 when it was offered both semesters  (a total of approximately 28 students in the on-campus and off-campus sections in the fall, and approximately 20 students in the on-campus and off-campus sections in the spring).  It should be noted that the off-campus sections are relatively inexpensive to teach.

5.  Resource allocation implications

Both Marilyn Bierling and Karen Miller are qualified to teach 340 and 341.  There is also an instructor in Honduras qualified to teach Spanish 340, and an instructor in Spain who is qualified to teach Spanish 341.  No part-time or full-time teachers need to be added to the staff.


Instead of offering Spanish 340 each semester, the Spanish Department will offer Spanish 340 in the fall and Spanish 341 in the spring.  Thus there is no net addition of sections, library resources and equipment are already in place for the courses, and there are no budgetary implications for separating Spanish 340 into two new courses.

6.  Background information

This course has been approved by the Spanish Department.
New course proposal:  Spanish 37x
Advanced Cultural Topics
1.  Specific recommendation
The Spanish Department recommends to the Educational Policy Committee the approval of the course Spanish 37x, Advanced Cultural Topics, as a regular course in the Spanish Department Curriculum.  This Topics course will be offered each semester with a different specific focus; some topics may be repeated in a two or three-year cycle.

2.  Catalog and transcript information
Spanish 37x: Advanced Cultural Topics (3) F,S

Through film, music, art, culture, journalistic interviews, history, and literature, this elective course fosters a deeper understanding of a specific theme or issue in Hispanic culture.  Taught in Spanish.  Prerequisite:  Hispanic World I or II.  Students may repeat a 37x course if the topic is different.
3.  Expanded Course Description
a. Student learning outcomes and assessment
1)  Students deepen their understanding of Hispanic culture and worldviews.  (assessment through  exams, quizzes, and short writings)

2)  Students analyze cultural products such as journalistic, literary, musical, and artistic works within a historical and cultural context and comprehend how each medium enriches their understanding.  (assessment through writing assignments, tests, quizzes, oral presentations)

3)  Students improve their reading, writing, speaking, and aural comprehension in Spanish at an advanced level.  (assessment through essays written in Spanish, an oral presentation in Spanish, exams and quizzes)

4)  Students articulate their understanding of current perspectives on the topic.  (assessment through writing assignments, tests,  and quizzes)

b. Course content, Diversity goals, Pedagogy and Christian Perspective 

Spanish 37X, Advanced Cultural Topics, is an advanced topics course which satisfies elective requirements for Spanish majors and minors or other students whose advanced proficiency in the Spanish language and previous study prepares them to undertake a course at this level.  Since it studies a different aspect of the Hispanic world each semester, it complements course offerings in Hispanic literature by providing more diversity in content and focus.  Nourished by the interests and expertise of individual faculty members and interdisciplinary in its approach, it will open up possibilities for our students, allowing them to explore issues and themes not available in the present curriculum.  Music, art, history, film, and literature will reflect those themes pertinent to the development of an expanded discourse on the identified topic as seen in Spanish speaking communities worldwide.

Through readings, lectures, films or videos, discussions, workgroups, research, and presentations, students will have the opportunity to think analytically and critically on their own, developing strategic tools of discourse analysis which will enable them to read and articulate the perspective of the authors, artists, producers, interviewees, etc. For instance, in a course on Afro-Hispanic culture, students will explore through the eyes of Afro-Hispanics such topics as  displacement and dislocation, social and economic alienation, oppression and cultural imperialism, the search for voice, ethnic pride, collective memory, and cultural creativity, and the irrepressible will to survive. 

Spanish 37X will teach an appreciation of the diversity of God’s world.  By understanding and appreciating God’s multifaceted creation, we can understand better our own culture and work towards completing our mandate to show hospitality towards the stranger who is our neighbor, and to be better guests when we find ourselves in another community.

Sample Course Outline I:  Argentina:  Justice, Memory, and Reconciliation  
Week 1:
Introduction to course issues; discussion of the film The Official Story 
Week 2:
Discussion of historical readings from Luis Alberto Romero, A History of Argentina in the Twentieth Century and from Marguerite Feitlowitz, A Lexicon of Terror:  Argentina and the Legacies of Torture.  Analysis of short story by Julio Cortázar, “House Taken Over.”

Week 3:
Interview with Norberto Wolf, Argentine pastor who decided, unlike most churches and clergy, to assist victims of torture and their families.  Discussion of ethical issues and the maintaining of dignity in inhumane situations, from A Lexicon of Terror.   Reading of documents from the Commission on the Disappeared and of two more Cortázar stories:  “Nightmares” and “Clippings.”

Week 4:
Continued discussion of Cortázar stories.  Discussion of essay on the multifaceted cultural resistance to the dictatorship.  Examples from Argentine folk and rock music.  Short story:  “Grafitti” by Cortázar.

Week 5:
Film produced by the Mothers of the Plaza de Mayo; begin discussion of the novel by Marta Traba, Conversation to the South, which deals with women’s issues and generational relations during the dictatorship.

Week 6:
Continued discussion of Conversation to the South.
Week 7:
Lecture by and discussion with Argentine professor Jorgelina Corbatta of Wayne State University on Ana María Shua’s novel Patient and on the dilemmas facing intellectuals and artists during the dictatorship.

Week 8:
Analysis and discussion of essays and short stories by exiled Argentine writers Luisa Valenzuela and Tununa Mercado, centering on the suppression of memory and on displacement and alienation from what constitutes home and family and from one’s body.

Week 9:
Discussion on the use and abuse of language in society under dictatorship, from A Lexicon of Terror.  Discussion on the film I Don’t Want to Talk About It, directed by Argentine María Luisa Bemberg.

Weeks 10 and 11:  Discussion and analysis of Griselda Gambaro’s novel God Doesn’t Want Us Happy, including the problem of evil and of God’s providence.

Week 12:
The post-dictatorship era.  Issues of memory and reconciliation.  Historical reading from Romero; debate on the new museum dedicated to victims of torture and discussion of newspaper clippings from the period, including the prosecution and nonprosecution of responsible officers.  Final oral presentations by students on topics such as the United States’ involvement in the situation, the response of the church, placement of illegally adopted orphans of torture and murder victims, and the Falklands/Malvinas war. 

Weeks 13 and 14:  Visit from a career missionary; additional discussion of A Lexicon of Terror regarding society’s assessment of and dealings with the period.  Remaining student presentations.

Sample Course Outline II:  Hispanic Immigration to the United States and Canada
Week 1:   Introduction; parts of video El Norte (students finish watching outside of

    class); class visit by immigration lawyer; current immigration policy and issues

Week 2:   Immigration from Central America, including historical context; begin book

                 Sueños truncados (Broken Dreams) dealing with the experiences of various

                 immigrants from Honduras and the effects on Honduras itself; group

     presentations; field trip to Roosevelt Park CRC and Roosevelt Park Ministries

Week 3:   Finish discussion of Sueños truncados; field trip to Sparta migrant camps and

     ESL classes

Week 4:  Immigration from Mexico, including historical context; parts of video Mi 

    familia; short stories by Francisco Jiménez, Tomás Rivera, Sandra Cisneros,

    Sabine Ulibarrí; poetry by Ernesto Padilla, Gina Valdés, Pat Mora, Rodolfo

    Gonzales

Week 5:   Mexican-American art and music dealing with immigration themes; continue

 short stories and poems; panel of Hispanic students and faculty who are   

 immigrants

Week 6:   Finish discussion of literature; panel of leaders in the Hispanic community

     who deal with immigration issues

Week 7:   Immigration from Cuba, including historical context; begin novel by Cuban

     author Josefina Leyva; class visit by Cuban immigrant(s)

Week 8:   Cuban art and music dealing with immigration theme; finish novel; debate on

     U.S. and Canadian relations with Cuba
Week 9:   Immigration to continental U.S. from Puerto Rico, including historical context; 

     begin novel by Esmeralda Santiago; parts of video Casi una mujer; group 

     presentations

Week 10:  Puerto Rican art and music with immigration theme; continue novel; class

      visit by Puerto Rican immigrant (s)

Week 11:  Finish novel; broader issues of immigration (including immigration to Spain

      from North Africa, reverse immigration, globalization issues, etc.)

Week 12:  History of Catholic and Protestant Hispanic churches in the U.S. and Canada and 
      current issues; articles by Lindy Scott (Wheaton Spanish professor); visit to Hispanic

      church in Grand Rapids
Weeks 13 and 14:  Oral presentations of final research project; review

4.  Place in the curriculum and rationale for proposal

Several years of student evaluations of the Spanish Department’s current major and minor program have highlighted the necessity of offering more flexibility in choice.  Many students have a second concentration in political science (international relations), history, sociology, geography, nursing or pre-med, business, missions, etc., and desire advanced courses relating to cultural topics.

Departmental student learning outcomes include 1) an advanced level in Spanish, according to ACTFL guidelines, 2) a broad knowledge of general history, literary, and artistic periods, and important cultural figures of the Spanish-speaking world, and 3) an understanding of Christian worldview and relation to the Other.  This advanced course in cultural topics will further these important student learning outcomes.

The prerequisite for this course is either Hispanic World I or Hispanic World II, insuring a strong base in cultural knowledge and understanding before taking this more advanced course.  This course is an elective for all of the Spanish programs.

Because of our reorganization of the Spanish major and minor programs, this course does not represent an expansion of courses.  Several of the topics that could serve for this course have already been taught under our Senior Seminar rubric.  It is normally a junior- or senior-level course.

We expect that this advanced Spanish course could serve as an elective in various other Calvin programs that emphasize international relations.
5.  Resource allocation implications
This course will not require any additional staffing.  It is one of the upper division courses that will be taught in the Department every semester and will replace currently offered culture courses.  Spanish faculty are qualified to teach this course in specific cultural topics, and many have already taught similar courses under the rubric of the Senior Seminar (SPAN 395).  New library resources can be handled with regular library funds that the Department already receives.  Minimal budget implications for the department will be acquiring some resources such as films and CDs specific to course topics.  

6.  Background information

This course has been approved by the Spanish Department.
New course proposal

Palabra y mundo: The Word and the World
1.  Recommendation

The Spanish Department recommends to the Educational Policy Committee the approval of the course SPAN 395, Palabra y mundo:  The Word and the World, as a regular course in the Spanish Department curriculum
2.  Catalog and transcript information
SPAN 395, Palabra y mundo:  The Word and the World (3) F,S
(Short title:  Palabra y mundo)
Core credit:  Integrative Studies

Revised catalog description:

The integrative studies course in the Spanish departmental major is designed to provide an opportunity for students to revisit, at a more advanced level, the literature, culture, history, and language that they have studied during their time at Calvin.   Students will examine and critically reflect on the ethical, religious, and vocational implications of what they have learned.  Prerequisites:  DCM, Philosophical Foundations, Biblical or Theological Foundations 1, Hispanic World I and II and at least junior standing. 
3.  Expanded course description

a.  Student learning outcomes and assessment, Christian perspective, diversity goals
The principal goal of this course is to provide a space in which Spanish majors will reflect on what they have learned in their Spanish courses and can explore ways in which their education has prepared them to engage with contemporary international culture.  By listening to the words of others they will understand the influences that shape others’ stories and they will learn to use their gifts of language and empathy as they define their own voice and begin to shape their own story in vocation and avocation.  

This course also strives to improve comprehension and interpretation strategies for the reading of historical, journalistic, and literary texts and to further develop communicative competencies in the presentation of information and of personal ideas regarding texts and ethical issues.  

Students read, and in some cases reread, novels, short stories, poetry, and non-fiction articles in Spanish both intensively and extensively, and they watch international film and television, study visual images, and listen to music.  The course draws on a selection of authors and texts that have been studied previously by the students in the Hispanic World I and II courses.  This revisiting will allow students to deepen their understanding of ideas and issues they encountered earlier in their academic career, will help them to recognize universal considerations, both human and theological, in texts and other media, and will enable them to develop a more mature understanding of significant issues.
In the research paper assigned in this course students will demonstrate an individual understanding of a Christian perspective on Spanish language, literature, and culture and will articulate the implications of this Christian perspective for their continuing action and interaction in and with the Hispanic world.  This research paper will give written evidence of the ability to analyze language, rhetorical strategies, structure, and characterization and will demonstrate breadth and depth of knowledge and sensitivity to the customs and cultures of the contemporary Spanish-speaking world.  Students will present an oral version of this paper to their peers.
In addition to the longer, formal research paper, students will also complete a briefer reflection paper relating to their understanding of their gifts and God’s calling.

The course will explore such issues as the following: language and meaning, the nature and possibilities of interpretation, the self and Other, identity and voice, hospitality to the stranger, Christian obligations of social justice, and the interconnectedness of Hispanic cultures.  Students will consider the responsibilities of citizens and of artists regarding justice and reconciliation according to criteria shaped by the Christian faith.  While this list is neither exhaustive nor prescriptive, it suggests the types of issues that students and professors will explore in the context of the Reformed world-and-life-view.  On completing the course, students will be able to articulate various responses to these issues and draw out the implications of Reformed thinking in relation to literature and socio-cultural issues.

b.  Course content.  All offerings of the course include attention to the following topics:
Weeks 1-7:  Listening to Hispanic Words in the World

During the first part of the course, students will be exposed to Hispanic voices on themes
such as faith, otherness, and justice.  As part of this unit, students will engage in:

1)  Critical reflection on particular issues in the discipline, such as the nature and uses of interpretation, the responsibilities of Christians regarding issues of justice, and language as an instrument of power and of reconciliation.  These topics will be explored by readings in fiction or non-fiction or through study of film, art, or music.  Students will examine what factors have contributed to shape others’ life stories.  Readings may include the following: the episode of the Greeks and Romans in Libro de buen amor, some of Jorge Luis Borges’ short stories (e.g., “La intrusa”—dealing with the Other, “Pierre Menard, Author of the Quixote”—dealing with reception and interpretation), selections from Don Quijote (dealing with issues of perspectivism), essays of José Ortega y Gasset or Octavio Paz, Antonio Buero Vallejo’s play El tragaluz, or selections from the works of Carlos Fuentes. 

2)  Theological reflection on the relationship between the Church and the Spanish-speaking world both historically and currently.  This component of the course provides a critical context from which the students hear the voices of others, provides a basis for considering the Christian’s role in contemporary multi-cultural society, and offers an opportunity to return to reflection on the role of Christian faith in Hispanic cultures.
Readings may include selections from: Smith and Carvill’s The Gift of the Stranger, Tirso de Molina’s El condenado por desconfiado, Unamuno’s San Manuel Bueno, mártir or his essays, Sender’s Réquiem por un campesino español, the work of liberation theologians such as Gustavo Gutiérrez or José Míguez Bonino, César Vidal’s España frente al Islam, the poetry of Antonio Machado, Juan Rulfo’s Pedro Páramo, Vicente Verdú’s El planeta americano, the poetry of Ernesto Cardenal, or the film La última cena.
Weeks 8-11:  Participating in the World

Based on the material studied in the first part of the course, students will apply what they have learned to their own lives, both presently and in the future.  During this time students will engage in:

3)  Vocational reflection on how the students might shape their own worldview and life story as a response to the larger context they have seen and explored in our courses.  This will occur through critical reflection on others’ visions and accounts of their lives as well as students’ reflection on their own lives.  Students will begin to articulate their own life story, both in the past and present and how it may be projected into the future.  Readings may  include: Here I am by Quentin Schultze, the captivity account of Cabeza de Vaca, Sor Juana’s “Respuesta a sor Filotea,” El hablador by Mario Vargas Llosa, the life story of Rigoberta Menchú, several Hispanic authors in the U.S. such as Sandra Cisneros, Tomás Rivera, Gustavo Pérez Firmat, and Esmeralda Santiago.  Students will also read current journalistic articles and may view the film The Healer.
Weeks 12-13:  Presentations
Students will share with their peers what they have learned.

4)  Presentation and discussion of student projects reflecting research and critical thinking and relating to one of the themes of the course.
c.  Pedagogical approach and core virtues
This course uses a variety of pedagogical strategies, combining lecture presentations, directed discussions, readings, and student research projects and presentations.  Students will scrutinize both fiction and non-fiction readings including theological writings, essays on theory, and critical articles.  Students are encouraged to read with attention to the ways in which the detail of the text reveals both particular approaches to writing and particular ways of seeing the world.  Students will experience a variety of reading practices—repeated readings and discussion of the same text, intensive reading of very short texts and extensive reading of longer texts, comparisons of film adaptations with text, and comparison of different interpretations (including different student interpretations).

Although all the virtues espoused by the Calvin core document are addressed in some fashion in the course, we focus particularly on these six: diligence, patience, humility, charity, empathy, and honesty.

Through faithful preparation of assignments students learn the virtue of diligence.  A text in a foreign language must be read with care, precision, and a great deal of energy.  Similarly, the preparation of written papers and oral reports requires a great deal of time and effort as students develop and organize their opinions and struggle to express themselves in a language not their own.  A corollary to this virtue is the virtue of patience, learned as the students read a text multiple times and write and rewrite a homework assignment or a longer paper.  

Students learn humility and learn/grow in respect and honor for things once foreign to them as they learn to look at themselves and their cultural assumptions through the eyes of the Other.  They begin to let go of the false pride of ethnocentrism and to listen to the voice of the Other. They recognize and enjoy contributions to culture and value the richness in other cultures and languages.  Acknowledging that language can be used as an instrument of domination and control, students become aware of the need to use language as a tool of reconciliation and shalom.  
Through their interaction with texts produced in a culture removed from their own, students learn empathy and charity.  They cultivate cultural discernment and examine North American attitudes toward Church and society.  These same virtues are developed in small group and whole class discussions.  Both from the artistic and critical works and from their classmates, students learn to listen sympathetically to those with whom they may disagree, they learn to give charitable interpretations to positions they may find strange or offensive, and they learn to treat others with respect.  They find points in common with those whom they may once have considered alien and begin to see themselves as others see them.  As they encounter injustices in their home culture and in distant cultures, their sense of empathy and charity will be strengthened.

Since intellectual honesty includes a fair and honest acknowledgement of opposing viewpoints and arguments, students in this class especially learn to develop this virtue.  Besides coming to grips with the differing opinions of other students or even the professor, they must give honest and open consideration to sometimes drastically different viewpoints as they engage with Hispanic artists and thinkers.  In their readings, discussions, and papers, they must struggle carefully to do justice to the arguments of the other, without losing sight of their own distinctive Christian perspective.

Perhaps most importantly of all, as we endeavor to develop more fully the virtues that characterize a child of God within a context of covenantal faithfulness, we do so with joy.  Our classrooms must be infused with the joy of discovery and the joy of a deeper understanding of God’s diverse creation.  Our enthusiasm as professors must be reflected in all our words and deeds and be conveyed to the students.  In all we do as we strive together to serve our God, the gift of joy fills our hearts and minds and overflows to touch all creation.

4.  Place in the curriculum and rationale

This course serves as the integrative studies course in Spanish and is required of all Spanish non-education majors.  It can serve as an elective for Spanish minors and for majors and minors in Spanish Education.

Taken at or near the closing point of a student’s educational experience at Calvin, this course will draw students into critical reflection of assumptions, commitments, and issues regarding language, literature, and culture and therefore will satisfy core expectations in the category of Integrative Studies.  For example, the course covers several categories of core knowledge.  In its historical and literary readings, this course will sharpen students’ knowledge of the Christian faith as it is expressed in Spanish-speaking countries.  When studying Hispanic literature and culture, students learn much about Roman Catholic Christianity and are encouraged to compare and to contrast what they learn to the Reformed tradition.  In its examination of historical origins and the political and social structures that underlie the Spanish-speaking world, students understand world structures.  The topics of the Spanish capstone course will help students cultivate habits of Christian discernment and awareness of their own habits of mind and heart.  Finally, in its focus on vocational reflection, this course will give students the opportunity to consider how they can use their gifts to respond to God’s calling in their lives.

This course will also address several central core skills.  Because the topics studied will address both positive and negative aspects of cultures distinct from general North American culture, students will have numerous opportunities to practice cultural discernment.  The seminar format as well as the formal presentation will train students to use the spoken word in a clear, compelling, and respectful way.  The written assignments, likewise, will enhance students’ abilities in the written word and will require the skills of research.  

5.  Resource allocation

Current library holdings and the continued pattern of regular acquisitions will be sufficient for this course.

The Spanish Department currently has personnel qualified to teach this course.
6.  Background information


This course has been approved by the Spanish Department.
VII.  Assessment 
A.  Background
1.  Methods of assessment under the current program
     In recent years our assessment instruments have included the following:

a.  
A survey of all graduated majors every four years that asked them to rate specifically the usefulness of each component of the Spanish program in developing communication skills and other types of understanding and growth.  There is a survey question for each phrase in the old mission statement.

b.  
A three-part language proficiency examination in speaking (the Simulated Oral Proficiency Exam or SOPI), writing, and the structures of the language (grammar) for all majors and minors who seek teacher certification.  All three parts of the examination are to be passed during the junior year, and certification is not granted without a sufficient level of proficiency.

c.  
For the same group of education students, we receive after each round of tests the results of the Michigan Test for Teacher Certification, which include not only how each student fares in each section of the exam but also how their scores compare to those of all teacher education students statewide.  This test examines candidates in the following subareas:  listening, reading, language structures and vocabulary, culture, written performance, and oral performance.

d. 
The final examinations and course papers of our upper-level courses, while not quantifiable in the same way, have yielded evidence of understanding of world view and of mastering of the tools for interpreting literature, historical documents, critical writing, and other cultural products.  They have also shown to what degree the students have mastered the ability to articulate their own views in a way understandable to readers who are both native and non-native speakers of Spanish.

e.  
The old integrative studies course, designed to offer topics in the area of expertise of the professor assigned each semester, was intended to foster the integration of cross-disciplinary materials such as historical documents, films, visual art, and music into the area of study.  This course has aimed to elicit from students a renewed appreciation of human courage and artistic integrity; a respectful, empathetic but critical response to social issues such as prejudice, injustice, cross-cultural misunderstanding; and the articulation of that appreciation and response within class discussion and a final presentation and/or project.  Assessment has taken place through the oral presentation and final paper, as well as through specific final examination questions.  

f.  
Curriculum surveys conducted as needed among currently enrolled students have served to indicate their study programs and vocational goals and have assisted us in curriculum revision. 
g.  
Evaluation of conversation group leaders by students every semester indicate the degree to which students were enabled and felt encouraged to develop their oral skills in a small-group setting in our first and second-year classes and in Spanish 301 and 302.

2.  Results

a.
In the Alumni Survey of summer 2002, a majority of graduates (more than half, more typically two in three or above) rated the effectiveness of many aspects of the Spanish program in fulfilling the goals of the departmental Mission Statement with average scores between 4 and 5 on a scale of 1 to 5.  There were no mean scores below 3.  In most categories, the study abroad programs received the highest ratings for aiding the students in the achievement of each goal.  Regarding the virtues, there was considerably less consensus, most likely due to the fact that the language relating to virtues and some of the specific foci were integrated into our program either during or after their time at Calvin.  Additional comments and suggestions have contributed to our decision to offer new courses and to consider restructuring our programs.

b. 
Results of the Michigan Test for Teacher Certification generally show higher percentages in all categories for Calvin students as compared with other Michigan education graduates.

c.  
Curriculum surveys indicate a strong interest in Spanish for vocational purposes such as medicine and social services and in cultural studies as opposed to a predominance of literary courses.  We interpret this as due partly to a strong desire to serve the Hispanic community in the United States and abroad.  

B.  Assessment under the proposed new curriculum

The Spanish Department proposes to continue with its current methods of assessment of language proficiency for Education majors and minors:  the proficiency exams test mastery of language structures (the grammar component), written communication skills (the essay portion) and oral communication proficiency (the SOPI) for those students who did not initially test at the required levels when completing the Spanish 301-302 sequence.  Passing the proficiency examination is required before student teaching.  An external instrument for Education students is the Michigan Test for Teacher Certification.
Under the revised Mission Statement and new curricular structure, the specific student learning outcomes for all graduating Spanish majors will be assessed through key assignments such as papers and presentations and in specific examination essay questions.  The table on the next page provides an overview of our department’s stated learning outcomes and maps the courses in which they are addressed and evaluated.  We anticipate that for statistical purposes we can create rubrics with course objectives for key assignments where we track degree and percentages of successful demonstration of targeted behaviors.

C.  STUDENT LEARNING OUTCOMES OVERVIEW

Curriculum Review Proposal, Calvin College Spanish Department, December 2005

Upon graduation, a major in Spanish …
	Student Learning Outcome
	Course / Course sequence 
	Assessment of outcome

	1. … will have studied abroad at least one semester in a Spanish-speaking country.
	semester in Spain / Honduras
	successful completion of semester program

	2.  … will reach an Advanced level in speaking and writing Spanish (according to the scale of the American Council on the Teaching of Foreign Languages).


	Spanish 301 and 302

Hispanic World I and II

study abroad

advanced literature, culture,

   linguistics courses  (340,

   341, 36x, 37x)
	papers in Spanish 301- 302, Hispanic World I and II
Simulated Oral Proficiency Interview for speaking proficiency

   (at the end of 302, repeated if necessary by teacher candidates)

final oral presentations in Spanish 301-302, Hispanic World I

    and II 
written final exams (and/or proficiency essays for teacher
     candidates)

papers, presentations, essays in all advanced courses

	3. … will demonstrate a broad knowledge of the general history, literary and artistic periods, and important cultural figures of the Spanish-speaking world.
	Hispanic World I and II
	Quizzes, tests, papers, essay questions

	4.  … will demonstrate metalinguistic knowledge of Spanish.
	Spanish 340 and/or 341
	analyses, papers, class presentations, essay questions

	5.  … will articulate an understanding of Christian worldview and relation to the Other.
	Spanish 395 (integrative studies)
	papers, class presentations, essay questions


Note:  Goals for minors as stated in the revised Mission Statement are the same as those articulated for majors, except that the language proficiency outcomes are somewhat lower due to fewer courses taken and the requirement of only an interim abroad rather than a full semester.  An additional goal for majors beyond the minor is to pursue specific advanced knowledge in one area, which comes with the advanced electives required of majors.
APPENDIX A

MISSION STATEMENT

“Christ has no body now on earth but yours, no hands but yours, no feet but yours.  Yours are the eyes through which Christ’s compassion is to look out to the world.  Yours are the feet with which Christ is to go about doing good.  Yours are the hands with which Christ is to bless all people now.”

Santa Teresa de Avila

TRANSFORMATIVE AGENTS WORKING IN GOD’S KINGDOM

The Spanish Department seeks to equip students, faculty, and staff to act as Christ’s body in the world, preparing them to be faithful workers in his kingdom on earth.  Striving to overcome human misery and rebuild God’s good creation, we seek to promote educational, scholarly and community-oriented experiences that actualize a Biblical imperative: love of the Lord and neighbor (Mark 12: 30, 31).  Additionally, the Spanish Department seeks to foster and implement mutual love and understanding with the stranger, knowing that this goal requires reciprocal hospitality.  Equipped with a deeper knowledge of God, themselves, their vocation, and the world at large, students, faculty and staff will better serve their neighbors and work toward shalom, both in our own communities and in international contexts.

MISSION IN EDUCATION 

The Spanish Department specifically seeks to develop presentational, interpretive, and interpersonal communication skills in Spanish.  We contribute to the general college mission of developing cognitive and analytic abilities through the process of language learning.  We also use Spanish as the communicative means to express information and ideas relevant to the Hispanic world, developing our students’ knowledge base in areas that contribute to cross-disciplinary expertise.  We encourage learning from within the context of a deepening understanding of both Christian and secular world views and provide the means to evaluate these views critically.  We foster cultural knowledge of our community as we encounter it within our department, the college, and beyond, and we present opportunities to assess this knowledge.  We seek to develop all capacities within the context of the virtues of diligence, patience, honesty, charity, hospitality, empathy, humility and compassion.

Students:

The Spanish department serves its students educationally in a number of ways, which vary depending on the level of the student.

I.  All Spanish students:

A.  Gain academic experience that reflects college goals

B.  Achieve at least the Intermediate level in speaking, reading, writing and listening to
     Spanish (ACTFL standards)

C.  Understand and appreciate significant elements of Hispanic culture

D.  Experience Spanish language and Hispanic culture on and off campus

1.  On-campus opportunities: Spanish house, Spanish table, Spanish chapel,

 conversation groups, tutoring opportunities
2.  Off-campus opportunities: Service Learning, church attendance, social events,  

       opportunities to live in the culture through abroad programs

      E.  Reflect upon and articulate how Christian faith commitment bears on their relation to
           the Hispanic World

II.  Specializing students:

Goals for Minor

A.  Understand and appreciate Hispanic culture within a multi-disciplinary framework

B.  Achieve at least the Intermediate High level in speaking, reading, writing, and
      listening to Spanish (ACTFL standards) 

C.  Gain general knowledge and familiarity with historical development of the Hispanic
   World
D.  Study abroad for at least an interim (preferably a semester) in a Spanish-speaking
      country, gaining knowledge of and experience with

1.  Individual Spanish speakers in the country

2.  The general current political/social/economic situation of the country 

3.  How the U.S. is viewed by the general public in the country

E.  Reflect upon and articulate

1.  How Christian worldview and faith commitment affect interaction with the   

     Other

2.  How encounters with the Other help one to recognize one’s own cultural 
        perspective

Goals for Major

   A.  Understand and appreciate Hispanic culture within a multi-disciplinary framework

B. Achieve at least the Advanced level in speaking, reading, writing, and listening to Spanish (ACTFL standards) 

C. Gain general knowledge and familiarity with historical development of the Hispanic World

D. Study abroad for at least one semester in a Spanish-speaking country, gaining knowledge of and experience with

1.  Individual Spanish speakers in the country

2.  The general current political/social/economic situation of the country 

3.  How the U.S. is viewed by the general public in the country

E.  Gain and apply knowledge of Spanish linguistics and second language acquisition
     (e.g., phonetics, morphology, syntax, semantics, pragmatics, sociolinguistics)

F.  Pursue advanced knowledge in one or more of the following areas:

1.  Literature of a particular period, place, or topic

2.  Linguistics

   3.  A particular socio-cultural topic 

  G.  Reflect upon and articulate

1.  How Christian worldview and faith commitment affect interaction with the
     Other

   2.  How encounters with the Other help one to recognize one’s own cultural
        perspective

III.  Alumni community:  We seek to maintain relationships with our graduates and continue to serve them with advice they may need, such as letters of recommendation and information about job opportunities.  Historically, this has been especially true of our teaching graduates.

Departmental faculty:

The Spanish Department encourages its faculty and staff to continue to develop their own education in their respective fields of study and in pedagogy.  Leading study-abroad programs and attending conferences and workshops offer opportunities for faculty to maintain or improve language skills, gain administrative and teaching experience, and learn more about different Hispanic cultures and their peoples.  

Calvin College: 

The Spanish Department serves the college community as resources in language, literature, culture, linguistics, and foreign language pedagogy.   We contribute to the college’s mission by developing cognitive and analytical abilities in our students, teaching them a useful skill, and offering opportunities for our students’ spiritual growth.  Our program also serves the college by offering classes that fulfill core requirements in language, cross-cultural engagement, global and historical studies, literature, art, and integrative studies.  We offer courses that are part of programs in missions, African Studies, International Development, International Relations, and education (including English as a Second Language and Bilingual Education).  Our semester and interim programs abroad encourage our students to develop a wider perspective and greater language skills, which in turn serve the community in general.  In collaboration with other programs, we seek to bring to campus speakers that illumine the Calvin community intellectually, and we ourselves participate in campus-wide intellectual dialogue.

Western Michigan: 

We equip students with language and cognitive skills that will enable and encourage them to interact with the Hispanic community in Western Michigan.  We graduate gifted Spanish-speaking teachers, nurses, doctors, missionaries, businesspersons, social workers, engineers, thinkers in literature and other fields, and others, many of whom remain in the area.  We seek to continue to educate the community itself through workshops in education and lecture opportunities.  

World:

Our students go on to work in the world in an ethically responsible fashion, fostering the sense of community that they learn in our department and in the college in general in national and international contexts.

MISSION IN SCHOLARSHIP

The Spanish Department seeks to serve its students, faculty and staff, Calvin College, and the broader community through its own scholarly activity and by encouraging such activity among ourselves and in our students.  

Students:
The Calvin Spanish Department faculty serves our students specifically by fostering an attitude of intellectual curiosity.  We provide students with the tools, knowledge and environment to learn through their own investigation.  Additionally, we model scholarly activity via our own participation in such activities as colloquia, conferences, and scholarly writing, and by integrating our own scholarship in the classroom where appropriate.  We make scholarship a required part of coursework through investigative writing, and we foster opportunities for our students to participate in the larger scholarly community through informal colloquia, and, where appropriate, participation in conferences and publication.  Furthermore, our honors program gives our strongest students an increased opportunity to develop their skills in scholarship.  Students who take Spanish courses for honors write additional or extended research documents.  They also write a final honors thesis, which they are encouraged to present at a conference or publish.

Departmental Faculty:
Each member of the Department seeks to serve God, colleagues, and students by engaging actively in the scholarly life.  By familiarizing ourselves with new developments in our areas of expertise and contributing new ideas ourselves, we fulfill the Cultural Mandate (Genesis 1:28).  By remaining active in our respective fields, we serve departmental colleagues by bringing new ideas to our discipline in general, and by extension, to our department.  Recognizing the value of scholarly activity, the Spanish Department encourages its faculty to be active in scholarship at all levels; regular interdepartmental colloquia will contribute to our goals.

College:
The Spanish Department seeks to contribute to the intellectual atmosphere of the college as a whole by engaging in scholarly activity.  Through participation in scholarship in varied external formats, the Spanish Department improves and refreshes classroom teaching and brings new ideas to campus-wide dialogue.   

Western Michigan / World:
We seek to serve the larger community of scholars by generating intellectual ideas in our areas of expertise and by engaging in dialogue with peers in these areas.  We also serve by example, upholding a high standard of professional ethics and engaging in a scholarship that reflects our service to the Lord in style and content.

MISSION IN COMMUNITY

Desiring to promote shalom in all contexts, the Spanish Department actively seeks to build communities that promote scholarly and educational goals, but that also put into action God’s greatest imperative: love of the Lord and the neighbor.  

Students:
We strive to achieve our communal goal with our students first and foremost by modeling Christian love and compassion and lives that strive toward shalom.  We build relationships with students in order to help them model Christian love in their coursework and lives in general, and we promote activities such as Spanish chapel, Spanish House, special events, and classroom discussions that encourage students to deepen their community ties and dialogue about their faith.  We encourage stewardship in our students by our own example and by placing Service Learning and other such opportunities to “learn to serve and serve to learn” in our curriculum.

Departmental Faculty:
We provide one another with an encouraging and supportive environment in which to work toward shalom as a community.  Our expectations of ourselves and one another include the Biblical imperative to love one another and the Lord in all that we do.  The way that we interact with and “correct and admonish” one another reinforces community.  Avoiding mere lip service, we give ourselves and one another the time to truly build community.

Western Michigan:
We ourselves participate in our local churches, neighborhoods, and city.  By including Service Learning in our curriculum, we encourage our students to do likewise to bring shalom into their local communities upon graduating.  

World:
Many of our students go abroad, either during their years at Calvin or thereafter.  Both at home and abroad, we help our students build community in diverse contexts.  We seek to foster a more global perspective on community within our students, after Paul’s mandate in 1 Corinthians: “Undoubtedly there are all sorts of languages in the world, yet none of them is without meaning.  If then I do not grasp the meaning of what someone is saying, I am a foreigner to the speaker and [(s)]he is a foreigner to me” (14: 11-12, NIV).  As faculty, we seek to build world community by interacting with our Hispanic neighbors here and abroad and by bringing their perspectives to campus.
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	ENROLLMENT HISTORY UNDER CURRENT CURRICULUM

	FALL 
	 
	SPRING

	 
	 
	2001
	2002
	2003
	2004
	2005
	 
	 
	 
	2002
	2003
	2004
	2005

	101
	sections
	4
	5
	5
	6
	6
	 
	102
	sections
	4
	5
	5
	5

	
	students
	117
	142
	156
	143
	136
	 
	
	students
	80
	97
	135
	104

	121
	sections
	6
	5
	5
	4
	5
	 
	123
	sections
	6
	5
	0
	0

	
	students
	127
	135
	114
	107
	111
	 
	
	students
	122
	127
	0
	0

	201
	sections
	7
	8
	8
	8
	8
	 
	202
	sections
	7
	7
	11
	11

	
	students
	159
	187
	167
	181
	163
	 
	
	students
	151
	159
	240
	250

	203
	sections
	4
	4
	3
	3
	4
	 
	 

	
	students
	85
	93
	64
	52
	61
	 
	

	301
	sections
	5
	5
	6
	7
	6
	 
	301
	sections
	2
	2
	3
	2

	
	students
	73
	73
	93
	111
	88
	 
	
	students
	38
	41
	47
	26

	302
	sections
	2
	2
	2
	2
	1
	 
	302
	sections
	4
	4
	4
	5

	
	students
	26
	37
	39
	25
	12
	 
	
	students
	55
	54
	55
	60

	310
	sections
	1
	1
	1
	0
	1
	 
	310
	sections
	1
	1
	1
	1

	
	students
	18
	14
	6
	0
	11
	 
	
	students
	10
	22
	12
	22

	 
	 
	311
	sections
	0
	1
	0
	1

	
	 
	
	students
	0
	10
	0
	13

	329
	sections
	0
	2
	2
	2
	2
	 
	329
	sections
	1
	1
	2
	2

	
	students
	0
	22
	37
	32
	25
	 
	
	students
	21
	19
	30
	31

	332/3
	sections
	2
	1
	1
	1
	1
	 
	330/1
	sections
	1
	1
	1
	1

	
	students
	24
	15
	15
	16
	13
	 
	
	students
	9
	12
	14
	11

	340
	sections
	1
	1
	1
	1
	1
	 
	340
	sections
	1
	1
	1
	1

	
	students
	18
	17
	20
	21
	16
	 
	
	students
	17
	14
	8
	10

	357
	sections
	0
	1
	1
	1
	1
	 
	359
	sections
	1
	1
	1
	1

	
	students
	0
	7
	14
	10
	9
	 
	
	students
	8
	5
	11
	3

	36x
	sections
	0
	1
	1
	1
	1
	 
	36x
	sections
	1
	1
	1
	1

	
	students
	30
	27
	12
	10
	12
	 
	
	students
	16
	17
	20
	9

	395
	sections
	0
	0
	1
	1
	1
	 
	395
	sections
	0
	0
	1
	1

	
	students
	0
	0
	24
	16
	17
	 
	
	students
	0
	0
	9
	14

	IDIS 301/02
	sections
	1
	1
	1
	1
	1
	 
	 
	 
	 
	 
	 
	 

	
	students
	6
	5
	7
	11
	12
	 
	 
	
	
	
	
	 

	IDIS 356
	sections
	0
	0
	0
	0
	1
	 
	 
	 
	 
	 
	 
	 

	
	students
	0
	0
	0
	0
	7
	 
	 
	 
	 
	 
	 
	 

	total sections
	33
	37
	38
	38
	40
	
	
	
	29
	30
	31
	32

	total students
	683
	774
	768
	735
	693
	
	
	
	527
	577
	581
	553


	ENROLLMENTS IN PROGRAMS ABROAD

	Semester in Honduras
	fall 2001
	fall 2002
	fall 2003
	fall 2004
	fall 2005

	
	16
	21
	25
	25
	25

	Semester in Spain
	spring 2002
	spring 2003
	spring 2004
	spring 2005
	spring 2006

	
	33
	32
	30
	32
	34

	yearly total
	49
	53
	55
	57
	59


	GRADUATING MAJORS
	99-00
	00-01
	01-02
	02-03
	03-04
	04-05

	Spanish major
	17
	23
	29
	32
	26
	32

	Spanish major: elem
	3
	1
	5
	2
	6
	5

	Spanish major: sec
	12
	4
	5
	1
	10
	5

	Spanish major: K-12
	 
	 
	5
	4
	4
	0

	total majors
	32
	28
	44
	39
	46
	42

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	GRADUATING MINORS
	
	
	
	
	
	

	Spanish minor
	22
	25
	13
	13
	10
	15

	Spanish minor: elem
	11
	7
	12
	5
	5
	10

	Spanish minor: sec
	6
	3
	1
	2
	2
	6

	Bilingual minor
	0
	0
	0
	1
	 --
	--

	Bilingual minor: elem
	4
	0
	1
	0
	1
	0

	Bilingual minor: sec
	1
	2
	2
	1
	2
	0

	ESL
	 
	0
	3
	1
	5
	2

	ESL: elem
	 
	1
	1
	1
	0
	1

	ESL: sec
	 
	0
	1
	0
	1
	2

	total minors
	44
	38
	34
	24
	26
	36

	
	
	
	
	
	
	

	TOTAL MAJOR AND MINOR
	76
	66
	78
	63
	72
	78


APPENDIX C

	NUMBER OF SECTIONS & HOURS:  OLD VS PROPOSED CURRICULA

	FALL 
	 
	 
	SPRING

	
	
	2001
	2002
	2003
	2004
	2005
	prop
	
	
	2002
	2003
	2004
	2005
	2006
	prop

	101
	sections
	4
	5
	5
	6
	6
	6
	 
	102
	4
	5
	5
	5
	5
	5

	
	hours
	16
	20
	20
	24
	24
	24
	 
	
	16
	20
	20
	20
	20
	20

	121
	sections
	6
	5
	5
	4
	5
	5
	 
	123
	6
	5
	 

	
	hours
	24
	20
	20
	16
	20
	20
	 
	
	24
	20
	

	201
	sections
	7
	8
	8
	8
	8
	7
	 
	202
	7
	7
	11
	11
	11
	11

	
	hours
	28
	32
	32
	32
	32
	28
	 
	
	28
	28
	44
	44
	44
	44

	203
	sections
	4
	4
	3
	3
	4
	4
	 
	 

	
	hours
	16
	16
	12
	12
	16
	16
	 
	

	301
	sections
	5
	5
	6
	7
	6
	6
	 
	301
	2
	2
	3
	2
	2
	2

	
	hours
	15
	15
	18
	21
	18
	18
	 
	
	6
	6
	9
	6
	6
	6

	302
	sections
	2
	2
	2
	2
	1
	1
	 
	302
	4
	4
	4
	5
	3
	3

	
	hours
	6
	6
	6
	6
	3
	3
	 
	
	12
	12
	12
	15
	9
	9

	308*
	sections
	 
	 
	 
	 
	 
	1
	 
	308*
	 
	 
	 
	 
	 
	1

	
	hours
	 
	 
	 
	 
	 
	4
	 
	
	 
	 
	 
	 
	 
	4

	309*
	sections
	 
	 
	 
	 
	 
	1
	 
	309*
	 
	 
	 
	 
	 
	1

	
	hours
	 
	 
	 
	 
	 
	4
	 
	
	 
	 
	 
	 
	 
	4

	310
	sections
	1
	1
	1
	0
	1
	0
	 
	310
	1
	1
	1
	1
	1
	1

	
	hours
	3
	3
	3
	0
	3
	0
	 
	
	3
	3
	3
	3
	3
	3

	 
	 
	311
	0
	1
	0
	1
	0
	0

	
	 
	
	0
	3
	0
	3
	0
	0

	329
	sections
	0
	2
	2
	2
	2
	0
	 
	329
	1
	1
	2
	2
	1
	0

	
	hours
	0
	6
	6
	6
	6
	0
	 
	
	3
	3
	6
	6
	3
	0

	332/3
	sections
	2
	1
	1
	1
	1
	0
	 
	330/1
	1
	1
	1
	1
	1
	0

	
	hours
	6
	3
	3
	3
	3
	0
	 
	
	3
	3
	3
	3
	3
	0

	340
	sections
	1
	1
	1
	1
	1
	1
	 
	340
	1
	1
	1
	1
	1
	0

	
	hours
	3
	3
	3
	3
	3
	3
	 
	
	3
	3
	3
	3
	3
	0

	341*
	sections
	 
	 
	 
	 
	 
	0
	 
	341*
	 
	 
	 
	 
	 
	1

	
	hours
	 
	 
	 
	 
	 
	0
	 
	
	 
	 
	 
	 
	 
	3

	357
	sections
	0
	1
	1
	1
	1
	1
	 
	359
	1
	1
	1
	1
	1
	1

	
	hours
	0
	3
	3
	3
	3
	3
	 
	
	3
	3
	3
	3
	3
	3

	36x
	sections
	0
	1
	1
	1
	1
	1
	 
	36x
	1
	1
	1
	1
	1
	1

	
	hours
	0
	3
	3
	3
	3
	3
	 
	
	3
	3
	3
	3
	3
	3

	370*
	sections
	 
	 
	 
	 
	 
	1
	 
	370*
	 
	 
	 
	 
	 
	1

	
	hours
	 
	 
	 
	 
	 
	3
	 
	
	 
	 
	 
	 
	 
	3

	395
	sections
	0
	0
	1
	1
	1
	1
	 
	395
	0
	0
	1
	1
	1
	1

	
	hours
	0
	0
	3
	3
	3
	3
	 
	
	0
	0
	3
	3
	3
	3

	IDIS 301/02
	sections
	1
	1
	1
	1
	1
	1
	 
	 

	
	hours
	3
	3
	3
	3
	3
	3
	 
	

	IDIS 356
	sections
	0
	0
	0
	0
	1
	1
	 
	 

	
	hours
	0
	0
	0
	0
	3
	3
	 
	

	total sections
	33
	37
	38
	38
	40
	38
	
	
	29
	30
	31
	32
	28
	29

	total hours
	120
	133
	135
	135
	143
	138
	
	
	104
	107
	109
	112
	100
	105

	*NEW COURSE
	
	
	
	
	
	
	
	
	
	
	
	
	
	


APPENDIX D
Major and Minor Requirements: 

Old vs. Proposed Curricula

OLD CURRICULUM

(Courses to be removed are marked with strikethrough)
Non-Education Major (30-32 hours)

· Spanish 202 or 203 – Intermediate Spanish
· Spanish 301 – Advanced Spanish I
· Spanish 302 – Advanced Spanish II
· Spanish 329 – Introduction to Hispanic Literature

· One literature course from Spanish 330-333

· Two literature courses from Spanish 361-366, one of which must be taken on campus.

· Advisor-approved electives to reach a minimum of 30 hours.


PROPOSED CURRICULUM
(New courses are marked in bold)

Non-Education Major (31-32 hours)

· Spanish 301 – Advanced Spanish I
· Spanish 302 – Advanced Spanish II
· Spanish 308—Hispanic World I

· Spanish 309—Hispanic World II

· Spanish 340—Phonology and Dialectology or Spanish 341—Spanish Syntax and  Sociolinguistics

· Spanish 395—Integrative Studies:  Palabra y mundo (The Word and the World)

· Department-approved semester abroad program in Spanish-speaking country
· Advisor-approved electives to reach a minimum of 31 hours.

Non-Education Minor (20 hours)
· Spanish 202 or 203 – Intermediate Spanish
· Spanish 301 – Advanced Spanish I
· Spanish 302 – Advanced Spanish II
· Spanish 329 – Introduction to Hispanic Literature

· One literature course from Spanish 330-333

· Advisor-approved electives to reach a minimum of 20 hours.


Non-Education Minor (20 hours)
· Spanish 301 – Advanced Spanish I
· Spanish 302 – Advanced Spanish II
· Spanish 308—Hispanic World I

· Spanish 309—Hispanic World II

· Department-approved interim or semester abroad program in Spanish-speaking country

· Advisor-approved electives to reach a minimum of 20 hours.

Elementary Education Major (30-32 hours)

· Spanish 202 or 203 – Intermediate Spanish
· Spanish 301 – Advanced Spanish I
· Spanish 302 – Advanced Spanish II
· Spanish 329 – Introduction to Hispanic Literature

· One literature course from Spanish 330-333 

· Spanish 340 – Spanish-English Linguistics
· IDIS 356 – Foreign Language in the Elementary School

· Culture course or study abroad
· Advisor-approved electives to reach a minimum of 30 hours.


Elementary Education Major (31-32 hours)

· Spanish 301 – Advanced Spanish I
· Spanish 302 – Advanced Spanish II
· Spanish 308—Hispanic World I

· Spanish 309—Hispanic World II

· Spanish 340 – Spanish Phonology and Dialectology

· IDIS 356 –World Language Education in the Elementary School
· Department-approved semester abroad program in Spanish-speaking country
· Advisor-approved electives to reach a minimum of 31 hours

Elementary Education Minor (20-22 hours)

· Spanish 202 or 203 – Intermediate Spanish
· Spanish 301 – Advanced Spanish I
· Spanish 302 – Advanced Spanish II

· IDIS 356 – Foreign Language in the Elementary School

· Advisor-approved electives to reach a minimum of 20 hours.


Elementary Education Minor (23 hours)

· Spanish 301 – Advanced Spanish I
· Spanish 302 – Advanced Spanish II
· Spanish 308—Hispanic World I

· Spanish 309—Hispanic World II
· Spanish 340 – Spanish Phonology and Dialectology

· IDIS 356 –World Language Education in the Elementary School

· Department-approved interim or semester abroad program in Spanish-speaking country

Secondary Education Major (33-35 hours)

· Spanish 202 or 203 – Intermediate Spanish
· Spanish 301 – Advanced Spanish I
· Spanish 302 – Advanced Spanish II
· Spanish 329 – Introduction to Hispanic Literature

· One literature course from Spanish 330-333

· Spanish 340 – Spanish-English Linguistics
· One literature course from Spanish 361-366 

· Culture course or study abroad

· IDIS 357 – Introduction to Foreign Language Pedagogy
· Advisor-approved electives to reach a minimum of 33 hours.


Secondary Education Major (34-35 hours)

· Spanish 301 – Advanced Spanish I
· Spanish 302 – Advanced Spanish II
· Spanish 308—Hispanic World I

· Spanish 309—Hispanic World II

· Spanish 340 – Spanish Phonology and Dialectology

· IDIS 357 – World Language Education in the Secondary School

· IDIS 359—Seminar in Secondary World Language Pedagogy

· Department-approved semester abroad program in Spanish-speaking country
· Advisor-approved electives to reach a minimum of 34 hours

Note:  Actually reflects a reduction in semester hours, since the proposal now includes IDIS 359.  This seminar is already required for the secondary education major, but is not currently listed as a requirement for this major.

Secondary Education Minor (23-25 hours)

· Spanish 202 or 203 – Intermediate Spanish
· Spanish 301 – Advanced Spanish I
· Spanish 302 – Advanced Spanish II
· Spanish 329 – Introduction to Hispanic Literature

· One literature course from Spanish 330-333

· Spanish 340 – Spanish-English Linguistics
· IDIS 357 – Intro to Foreign Language Pedagogy
· Advisor-approved electives to reach a minimum of 23 hours.


Secondary Education Minor (23 hours)

· Spanish 301 – Advanced Spanish I
· Spanish 302 – Advanced Spanish II
· Spanish 308—Hispanic World I

· Spanish 309—Hispanic World II

· Spanish 340 – Spanish Phonology and Dialectology

· IDIS 357 – Introduction to World Language Education in the Secondary School
· Department-approved interim or semester abroad program in Spanish-speaking country
K-12 Secondary Education Major (36-38 hours)

· Spanish 202 or 203 – Intermediate Spanish

· Spanish 301 – Advanced Spanish I
· Spanish 302 – Advanced Spanish II
· Spanish 329 – Introduction to Hispanic Literature

· One literature course from Spanish 330-333

· Spanish 340 – Spanish-English Linguistics
· IDIS 356 – Foreign Language in the Elementary School

· IDIS 357 – Intro to Foreign Language Pedagogy

· One literature course from Spanish 361-366

· Culture course or study abroad

· Advisor-approved electives to reach a minimum of 36 hours.


K-12 Secondary Education Major (37-38 hours)

· Spanish 301 – Advanced Spanish I
· Spanish 302 – Advanced Spanish II
· Spanish 308—Hispanic World I

· Spanish 309—Hispanic World II

· Spanish 340 – Spanish Phonology and Dialectology
· IDIS 356—World Language Education in the Elementary School

· IDIS 357 World Language Education in the Secondary School
· IDIS 359—Seminar in Secondary World Language Pedagogy

· Department-approved semester abroad program in Spanish-speaking country
· Advisor-approved electives to reach a minimum of 37 hours

Note:  Actually reflects a reduction in semester hours, since the proposal now includes IDIS 359.  This seminar is already required for K-12 education, but is not listed as a requirement for the old major.

APPENDIX E
ACTFL PROFICIENCY GUIDELINES:  SPEAKING

Revised 1999

The ACTFL Proficiency Guidelines—Speaking (1986) have gained widespread application as a metric against which to measure learners’ functional competency; that is, their ability to accomplish linguistic tasks representing a variety of levels. Based on years of experience with oral testing in governmental institutions and on the descriptions of language proficiency used by Interagency Language Roundtable (ILR), the ACTFL Guidelines were an adaptation intended for use in academia (college and university levels particularly) in the United States. For this reason, the authors of the Provisional Guidelines (1982) conflated the top levels (ILR 3-5), expanded the descriptions of the lower levels (ILR 0-1), and defined sublevels of competency according to the experience of language instructors and researchers accustomed to beginning learners. Their efforts were further modified and refined in the ACTFL Proficiency Guidelines published in 1986. 
After additional years of oral testing and of interpretation of the Guidelines, as well as numerous research projects, scholarly articles, and debates, the time has come to reevaluate and refine the Guidelines, initially those for Speaking, followed by those for the other skills. The purposes of this revision of the Proficiency Guidelines C Speaking are to make the document more accessible to those who have not received recent training in ACTFL oral proficiency testing, to clarify the issues that have divided testers and teachers, and to provide a corrective to what the committee perceived to have been possible misinterpretations of the descriptions provided in earlier versions of the Guidelines. 
An important example is the treatment of the Superior level. The ILR descriptions postulate a spectrum of proficiency abilities from 0 which signifies no functional competence, to 5 which is competence equivalent to that of a well-educated native speaker. Due to the language levels most often attained by adult learners, the ACTFL Guidelines do not include descriptions of the highest ILR levels. The ACTFL Superior level, roughly equivalent to the ILR 3 range, is thus to be seen as a baseline level; that is, it describes a particular set of functional abilities essential to that level, but not necessarily the whole range of linguistic activities that an educated speaker with years of experience in the target language and culture might attain. Keeping this distinction in mind reduces the tendency to expect the Superior speaker to demonstrate abilities defined at higher ILR levels. 
For this reason, among others, the committee has broken with tradition by presenting this version of the Speaking Guidelines C in descending rather than ascending order. This top-down approach has two advantages. First, it emphasizes that the High levels are more closely related to the level above than to the one below, and represents a considerable step towards accomplishing the functions at the level above, not just excellence in the functions of the level itself. Second, it allows for fewer negatives and less redundancy in the descriptions when they refer, as they must, to the inability of a speaker to function consistently at a higher level. 
Another significant change to the 1986 version of the Guidelines is found in the division of the Advanced level into the High, Mid, and Low sublevels. This decision reflects the growing need in both the academic and commercial communities to more finely delineate a speaker’s progress through the Advanced level of proficiency. The new descriptors for Advanced Mid and Advanced Low are based on hundreds of Advanced-level language samples from OPI testing across a variety of languages. 
The committee has also taken a slightly different approach to the presentation of these Guidelines from previous versions. The full prose descriptions of each level (and, when applicable, its sub-levels) are preceded by clearly delineated thumb-nail sketches that are intended to alert the reader to the major features of the levels and to serve as a quick reference, but not in any way to replace the full picture presented in the descriptions themselves. Indeed, at the lower levels they refer to the Mid rather than to the baseline proficiency, since they would otherwise describe a very limited profile and misrepresent the general expectations for the level. 
This revision of the ACTFL Proficiency Guidelines C Speaking is presented as an additional step toward more adequately describing speaking proficiency. Whereas this effort reflects a broad spectrum of experience in characterizing speaker abilities and includes a wide range of insights as a result of on-going discussions and research within the language teaching profession, the revision committee is aware that there remain a number of issues requiring further clarification and specification. It is the hope of the committee that this revision will enhance the Guidelines’ utility to the language teaching and testing community in the years to come.
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SUPERIOR

Speakers at the Superior level are able to communicate in the language with accuracy and fluency in order to participate fully and effectively in conversations on a variety of topics in formal and informal settings from both concrete and abstract perspectives. They discuss their interests and special fields of competence, explain complex matters in detail, and provide lengthy and coherent narrations, all with ease, fluency, and accuracy. They explain their opinions on a number of topics of importance to them, such as social and political issues, and provide structured argument to support their opinions. They are able to construct and develop hypotheses to explore alternative possibilities. When appropriate, they use extended discourse without unnaturally lengthy hesitation to make their point, even when engaged in abstract elaborations. Such discourse, while coherent, may still be influenced by the Superior speakers own language patterns, rather than those of the target language. 

Superior speakers command a variety of interactive and discourse strategies, such as turn-taking and separating main ideas from supporting information through the use of syntactic and lexical devices, as well as intonational features such as pitch, stress and tone. They demonstrate virtually no pattern of error in the use of basic structures. However, they may make sporadic errors, particularly in low-frequency structures and in some complex high-frequency structures more common to formal speech and writing. Such errors, if they do occur, do not distract the native interlocutor or interfere with communication.

ADVANCED HIGH

Speakers at the Advanced-High level perform all Advanced-level tasks with linguistic ease, confidence and competence. They are able to consistently explain in detail and narrate fully and accurately in all time frames. In addition, Advanced-High speakers handle the tasks pertaining to the Superior level but cannot sustain performance at that level across a variety of topics. They can provide a structured argument to support their opinions, and they may construct hypotheses, but patterns of error appear. They can discuss some topics abstractly, especially those relating to their particular interests and special fields of expertise, but in general, they are more comfortable discussing a variety of topics concretely. 

Advanced-High speakers may demonstrate a well-developed ability to compensate for an imperfect grasp of some forms or for limitations in vocabulary by the confident use of communicative strategies, such as paraphrasing, circumlocution, and illustration. They use precise vocabulary and intonation to express meaning and often show great fluency and ease of speech. However, when called on to perform the complex tasks associated with the Superior level over a variety of topics, their language will at times break down or prove inadequate, or they may avoid the task altogether, for example, by resorting to simplification through the use of description or narration in place of argument or hypothesis.

ADVANCED MID

Speakers at the Advanced-Mid level are able to handle with ease and confidence a large number of communicative tasks. They participate actively in most informal and some formal exchanges on a variety of concrete topics relating to work, school, home, and leisure activities, as well as to events of current, public, and personal interest or individual relevance.  

Advanced-Mid speakers demonstrate the ability to narrate and describe in all major time frames (past, present, and future) by providing a full account, with good control of aspect, as they adapt flexibly to the demands of the conversation. Narration and description tend to be combined and interwoven to relate relevant and supporting facts in connected, paragraph-length discourse. 

Advanced-Mid speakers can handle successfully and with relative ease the linguistic challenges presented by a complication or unexpected turn of events that occurs within the context of a routine situation or communicative task with which they are otherwise familiar. Communicative strategies such as circumlocution or rephrasing are often employed for this purpose. The speech of Advanced-Mid speakers performing Advanced-level tasks is marked by substantial flow. Their vocabulary is fairly extensive although primarily generic in nature, except in the case of a particular area of specialization or interest. Dominant language discourse structures tend to recede, although discourse may still reflect the oral paragraph structure of their own language rather than that of the target language. 

Advanced-Mid speakers contribute to conversations on a variety of familiar topics, dealt with concretely, with much accuracy, clarity and precision, and they convey their intended message without misrepresentation or confusion. They are readily understood by native speakers unaccustomed to dealing with non-natives. When called on to perform functions or handle topics associated with the Superior level, the quality and/or quantity of their speech will generally decline. Advanced-Mid speakers are often able to state an opinion or cite conditions; however, they lack the ability to consistently provide a structured argument in extended discourse. Advanced-Mid speakers may use a number of delaying strategies, resort to narration, description, explanation or anecdote, or simply attempt to avoid the linguistic demands of Superior-level tasks.

ADVANCED LOW

Speakers at the Advanced-Low level are able to handle a variety of communicative tasks, although somewhat haltingly at times. They participate actively in most informal and a limited number of formal conversations on activities related to school, home, and leisure activities and, to a lesser degree, those related to events of work, current, public, and personal interest or individual relevance. 

Advanced-Low speakers demonstrate the ability to narrate and describe in all major time frames (past, present and future) in paragraph length discourse, but control of aspect may be lacking at times. They can handle appropriately the linguistic challenges presented by a complication or unexpected turn of events that occurs within the context of a routine situation or communicative task with which they are otherwise familiar, though at times their discourse may be minimal for the level and strained. Communicative strategies such as rephrasing and circumlocution may be employed in such instances. In their narrations and descriptions, they combine and link sentences into connected discourse of paragraph length. When pressed for a fuller account, they tend to grope and rely on minimal discourse. Their utterances are typically not longer than a single paragraph. Structure of the dominant language is still evident in the use of false cognates, literal translations, or the oral paragraph structure of the speaker's own language rather than that of the target language. 

While the language of Advanced-Low speakers may be marked by substantial, albeit irregular flow, it is typically somewhat strained and tentative, with noticeable self-correction and a certain “grammatical roughness.” The vocabulary of Advanced-Low speakers is primarily generic in nature. 

Advanced-Low speakers contribute to the conversation with sufficient accuracy, clarity, and precision to convey their intended message without misrepresentation or confusion, and it can be understood by native speakers unaccustomed to dealing with non-natives, even though this may be achieved through repetition and restatement. When attempting to perform functions or handle topics associated with the Superior level, the linguistic quality and quantity of their speech will deteriorate significantly.
INTERMEDIATE HIGH

Intermediate-High speakers are able to converse with ease and confidence when dealing with most routine tasks and social situations of the Intermediate level. They are able to handle successfully many uncomplicated tasks and social situations requiring an exchange of basic information related to work, school, recreation, particular interests and areas of competence, though hesitation and errors may be evident. 

Intermediate-High speakers handle the tasks pertaining to the Advanced level, but they are unable to sustain performance at that level over a variety of topics. With some consistency, speakers at the Intermediate High level narrate and describe in major time frames using connected discourse of paragraph length. However, their performance of these Advanced-level tasks will exhibit one or more features of breakdown, such as the failure to maintain the narration or description semantically or syntactically in the appropriate major time frame, the disintegration of connected discourse, the misuse of cohesive devises, a reduction in breadth and appropriateness of vocabulary, the failure to successfully circumlocute, or a significant amount of hesitation. 

Intermediate-High speakers can generally be understood by native speakers unaccustomed to dealing with non-natives, although the dominant language is still evident (e.g. use of code-switching, false cognates, literal translations, etc.), and gaps in communication may occur.

INTERMEDIATE MID

Speakers at the Intermediate-Mid level are able to handle successfully a variety of uncomplicated communicative tasks in straightforward social situations. Conversation is generally limited to those predictable and concrete exchanges necessary for survival in the target culture; these include personal information covering self, family, home, daily activities, interests and personal preferences, as well as physical and social needs, such as food, shopping, travel and lodging. 

Intermediate-Mid speakers tend to function reactively, for example, by responding to direct questions or requests for information. However, they are capable of asking a variety of questions when necessary to obtain simple information to satisfy basic needs, such as directions, prices and services. When called on to perform functions or handle topics at the Advanced level, they provide some information but have difficulty linking ideas, manipulating time and aspect, and using communicative strategies, such as circumlocution. 

Intermediate-Mid speakers are able to express personal meaning by creating with the language, in part by combining and recombining known elements and conversational input to make utterances of sentence length and some strings of sentences. Their speech may contain pauses, reformulations and self-corrections as they search for adequate vocabulary and appropriate language forms to express themselves. Because of inaccuracies in their vocabulary and/or pronunciation and/or grammar and/or syntax, misunderstandings can occur, but Intermediate-Mid speakers are generally understood by sympathetic interlocutors accustomed to dealing with non-natives.

INTERMEDIATE LOW

Speakers at the Intermediate-Low level are able to handle successfully a limited number of uncomplicated communicative tasks by creating with the language in straightforward social situations. Conversation is restricted to some of the concrete exchanges and predictable topics necessary for survival in the target language culture. These topics relate to basic personal information covering, for example, self and family, some daily activities and personal preferences, as well as to some immediate needs, such as ordering food and making simple purchases. At the Intermediate-Low level, speakers are primarily reactive and struggle to answer direct questions or requests for information, but they are also able to ask a few appropriate questions. 

Intermediate-Low speakers express personal meaning by combining and recombining into short statements what they know and what they hear from their interlocutors. Their utterances are often filled with hesitancy and inaccuracies as they search for appropriate linguistic forms and vocabulary while attempting to give form to the message. Their speech is characterized by frequent pauses, ineffective reformulations and self-corrections. Their pronunciation, vocabulary and syntax are strongly influenced by their first language but, in spite of frequent misunderstandings that require repetition or rephrasing, Intermediate-Low speakers can generally be understood by sympathetic interlocutors, particularly by those accustomed to dealing with non-natives.

NOVICE HIGH

Speakers at the Novice-High level are able to handle a variety of tasks pertaining to the Intermediate level, but are unable to sustain performance at that level. They are able to manage successfully a number of uncomplicated communicative tasks in straightforward social situations. Conversation is restricted to a few of the predictable topics necessary for survival in the target language culture, such as basic personal information, basic objects and a limited number of activities, preferences and immediate needs. Novice-High speakers respond to simple, direct questions or requests for information; they are able to ask only a very few formulaic questions when asked to do so. 

Novice-High speakers are able to express personal meaning by relying heavily on learned phrases or recombinations of these and what they hear from their interlocutor. Their utterances, which consist mostly of short and sometimes incomplete sentences in the present, may be hesitant or inaccurate. On the other hand, since these utterances are frequently only expansions of learned material and stock phrases, they may sometimes appear surprisingly fluent and accurate. These speakers’ first language may strongly influence their pronunciation, as well as their vocabulary and syntax when they attempt to personalize their utterances. Frequent misunderstandings may arise but, with repetition or rephrasing, Novice-High speakers can generally be understood by sympathetic interlocutors used to non-natives. When called on to handle simply a variety of topics and perform functions pertaining to the Intermediate level, a Novice-High speaker can sometimes respond in intelligible sentences, but will not be able to sustain sentence level discourse.

NOVICE MID

Speakers at the Novice-Mid level communicate minimally and with difficulty by using a number of isolated words and memorized phrases limited by the particular context in which the language has been learned. When responding to direct questions, they may utter only two or three words at a time or an occasional stock answer. They pause frequently as they search for simple vocabulary or attempt to recycle their own and their interlocutor’s words. Because of hesitations, lack of vocabulary, inaccuracy, or failure to respond appropriately, Novice-Mid speakers may be understood with great difficulty even by sympathetic interlocutors accustomed to dealing with non-natives. When called on to handle topics by performing functions associated with the Intermediate level, they frequently resort to repetition, words from their native language, or silence.

NOVICE LOW

Speakers at the Novice-Low level have no real functional ability and, because of their pronunciation, they may be unintelligible. Given adequate time and familiar cues, they may be able to exchange greetings, give their identity, and name a number of familiar objects from their immediate environment. They are unable to perform functions or handle topics pertaining to the Intermediate level, and cannot therefore participate in a true conversational exchange.
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INTRODUCTION

The ACTFL Proficiency Guidelines, first published in 1986, are global characterizations of integrated performance in each of four language skills C speaking, writing, reading, and listening. The ACTFL Guidelines are based in large part on the language skill level descriptions used by the Interagency Language Roundtable (ILR) and adapted for use in academic environments.

The ACTFL Speaking Guidelines have been extensively tested and interpreted, owing to their role as the evaluative core of the Oral Proficiency Interview (OPI) and in the context of research projects, articles, and debates. In 1999, the time had come for them to be reevaluated, revised, refined, with the anticipation of a reworking of the remaining three skills C writing, listening, and reading C to follow.
This revision of the Writing Guidelines follows the precedent set in the revised guidelines for speaking C they are presented in a top-down fashion (from Superior to Novice) rather than in a bottom-up order, thereby allowing for more positive descriptive statements for each level and sublevel, stressing what language users can do with the language rather than what they cannot do. This top-down ordering also manifests more clearly the close link between a specific proficiency level and the next lower level by focusing on a narrower sphere of performance rather than by regarding the expansion of functional tasks and expectations as leaps as one moves up the proficiency scale. It must be noted that the Superior level encompasses levels 3, 4, and 5 of the ILR scale. However, the abilities at the Superior level described in these guidelines are baseline abilities for performance at that level rather than a complete description of the full range of Superior.
For the two productive skills (speaking and writing), commercial and academic requirements have demonstrated the need for more clearly delineated language proficiency criteria and specific distinctions in performance at the Advanced level (described as a limited working proficiencyfor level 2 on the ILR scale). The division of the Advanced level into High, Mid, and Low responds to these needs and is consonant with the distinctions made at lower levels of the Writing Guidelines and also in the revised guidelines for speaking. 

Most significantly, writing, as discussed in this document, refers to both spontaneous and reflective writing. Spontaneous writing does not incorporate sufficient time for revision, rewriting, or clarification and elaboration. Reflective writing, on the other hand, affords the writer the time to better plan and organize the written material, and to be fully involved in the entire writing process through rereading, revising, and rewriting. Both types of writing can be evaluated using these guidelines since it is not the type of writing but the product that is being evaluated. One might anticipate that reflective writing would result in a richer and more accurate sample than spontaneous writing.
As tasks shift upward, the writing, by necessity, becomes more reflective in order to satisfy the demands of the higher levels. Writers become more aware of and more focused on the other, on the reader of the text, and also on the aims that they have for the reception of the text. In the real world, most writing tasks above the Intermediate level require some degree of reflective writing. At higher proficiency levels, more tools are used and are used more skillfully (proofreading, editing, use of dictionary, spell checks, and other printed and electronic resources). Upper-level writers function as their own editors to enhance the content, style, and impact of their text.

These revisions of the Writing Guidelines are provided as a first step in the revision process. Since language as communication is a constantly evolving phenomenon, we anticipate additional study, discussion, and research on writing itself and on its place in teaching, learning, and life. The committee invites the profession to use these guidelines to assess writing proficiency and to consider the implications of these revisions on instruction and curricular design. The committee also invites the profession to continue to study, discuss, and carry out research on these writing guidelines so that they can be further refined to more precisely describe writing performance.
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SUPERIOR

Writers at the Superior level are able to produce most kinds of formal and informal correspondence, complex summaries, precis, reports, and research papers on a variety of practical, social, academic, or professional topics treated both abstractly and concretely. They use a variety of sentence structures, syntax, and vocabulary to direct their writing to specific audiences, and they demonstrate an ability to alter style, tone, and format according to the specific requirements of the discourse. These writers demonstrate a strong awareness of writing for the other and not for the self.

Writers at the Superior level demonstrate the ability to explain complex matters, provide detailed narrations in all time frames and aspects, present and support opinions by developing cogent arguments and hypotheses. They can organize and prioritize ideas and maintain the thrust of a topic through convincing structure and lexicon and skillful use of writing protocols, especially those that differ from oral protocols, to convey to the reader what is significant. Their writing is characterized by smooth transitions between subtopics and clear distinctions made between principal and secondary ideas. The relationship among ideas is consistently clear, evidencing organizational and developmental principles such as cause and effect, comparison, chronology, or other orderings appropriate to the target language culture. These writers are capable of extended treatment of a topic which typically requires at least a series of paragraphs but can encompass a number of pages.

Writers at the Superior level demonstrate a high degree of control of grammar and syntax, both general and specialized/professional vocabulary, spelling or symbol production, cohesive devices, and punctuation. Their vocabulary is precise and varied with textured use of synonyms, instead of mere repetition of key words and phrases. Their writing expresses subtlety and nuance and is at times provocative. Their fluency eases the reader’s task.

Writers at the baseline of the Superior level will not demonstrate the full range of the functional abilities of educated native writers. For example, their writing may not totally reflect target language cultural, organizational, syntactic, or stylistic patterns. At the baseline Superior level, occasional errors may occur, particularly in low-frequency structures, but there is no pattern. Errors do not interfere with comprehension and they rarely distract the native reader.

ADVANCED-HIGH

Writers at the Advanced-High level are able to write about a variety of topics with significant precision and detail. They can handle most social and informal correspondence according to appropriate conventions. They can write summaries, reports, precis, and research papers. They can also write extensively about topics relating to particular interests and special areas of competence, but tend to emphasize the concrete aspects of such topics. Advanced-High writers can describe and narrate in all major time frames, with good control of aspect. In addition, they are able to demonstrate some ability to incorporate the functions and other criteria of the Superior level, showing some ability to develop arguments and construct hypotheses. They cannot, however, sustain those abilities and may have difficulty dealing with a variety of topics in abstract, global, and/or impersonal terms. They often show remarkable ease of expression when writing at the Advanced level, but under the demands of Superior-level writing tasks, patterns of error appear. Although they have good control of a full range of grammatical structures and a fairly wide general vocabulary, they may not use these comfortably and accurately in all cases. Weaknesses in grammar, syntax, vocabulary, spelling or symbol production, cohesive devices, or punctuation may occasionally distract the native reader from the message. Writers at the Advanced-High level do not consistently demonstrate flexibility to vary their style according to different tasks and readers. Their writing production often reads successfully but may fail to convey the subtlety and nuance of the Superior level.

ADVANCED-MID

Writers at the Advanced-Mid level are able to meet a range of work and/or academic writing needs with good organization and cohesiveness that may reflect the principles of their first language. They are able to write straightforward summaries and write about familiar topics relating to interests and events of current, public, and personal relevance by means of narratives and descriptions of a factual nature. Advanced-Mid writers demonstrate the ability to narrate and describe with detail in all major time frames. Their writing is characterized by a range of general vocabulary that expresses thoughts clearly, at times supported by some paraphrasing or elaboration. Writing at the Advanced-Mid level exhibits some variety of cohesive devices in texts of several paragraphs in length. There is good control of the most frequently used target language syntactic structures, e.g., common word order patterns, coordination, subordination. There may be errors in complex sentences, as well as in punctuation, spelling, or the formation of non-alphabetic symbols and character production. While features of the written style of the target language may be present, Advanced-Mid writing may at times resemble oral discourse or the writing style of the first language. Advanced-Mid writing incorporates organizational features both of the target language or the writer’s first language. While Advanced-Mid writers are generally aware of writing for the other, with all the attendant tailoring required to accommodate the reader, they tend to be inconsistent in their aims and focus from time to time on the demands of production of the written text rather than on the needs of reception. When called on to perform functions or to treat topics at the Superior level, Advanced-Mid writers will generally manifest a decline in the quality and/or quantity of their writing, demonstrating a lack of the rhetorical structure, the accuracy, and the fullness of elaboration and detail that would be characteristic of the Superior level. Writing at the Advanced-Mid level is understood readily by natives not used to the writing of non-natives.

ADVANCED-LOW

Writers at the Advanced-Low level are able to meet basic work and/or academic writing needs, produce routine social correspondence, write about familiar topics by means of narratives and descriptions of a factual nature, and write simple summaries. Advanced-Low writers demonstrate the ability to narrate and describe in major time frames with some control of aspect. Advanced-Low writers are able to combine and link sentences into texts of paragraph length and structure. Their writings, while adequate to satisfy the criteria of the Advanced level, may not be substantive. Writers at the Advanced-Low level demonstrate an ability to incorporate a limited number of cohesive devices but may resort to much redundancy, and awkward repetition. Subordination in the expression of ideas is present and structurally coherent, but generally relies on native patterns of oral discourse or the writing style of the writer’s first language. Advanced-Low writers demonstrate sustained control of simple target-language sentence structures and partial control of more complex structures. When attempting to perform functions at the Superior level, their writing will deteriorate significantly. Writing at the Advanced-Low level is understood by natives not used to the writing of non-natives although some additional effort may be required in the reading of the text.

INTERMEDIATE -HIGH

Writers at the Intermediate-High level are able to meet all practical writing needs such as taking notes on familiar topics, writing uncomplicated letters, simple summaries, and compositions related to work, school experiences, and topics of current and general interest. Intermediate-High writers connect sentences into paragraphs using a limited number of cohesive devices that tend to be repeated, and with some breakdown in one or more features of the Advanced level. They can write simple descriptions and narrations of paragraph length on everyday events and situations in different time frames, although with some inaccuracies and inconsistencies. For example, they may be unsuccessful in their use of paraphrase and elaboration and/or inconsistent in the use of appropriate major time markers, resulting in a loss in clarity. In those languages that use verbal markers to indicate tense and aspect, forms are not consistently accurate. The vocabulary, grammar, and style of Intermediate-High writers essentially correspond to those of the spoken language. The writing of an Intermediate-High writer, even with numerous and perhaps significant errors, is generally comprehensible to natives not used to the writing of non-natives, but gaps in comprehension may occur.

INTERMEDIATE-MID

Writers at the Intermediate-Mid level are able to meet a number of practical writing needs. They can write short, simple communications, compositions, descriptions, and requests for information in loosely connected texts that are based on personal preferences, daily routines, common events, and other topics related to personal experiences and immediate surroundings. Most writing is framed in present time, with inconsistent references to other time frames. The writing style closely resembles the grammar and lexicon of oral discourse. Writers at the Intermediate-Mid level show evidence of control of syntax in non-complex sentences and in basic verb forms, and they may demonstrate some ability to use grammatical and stylistic cohesive elements. This writing is best defined as a collection of discrete sentences and/or questions loosely strung together; there is little evidence of deliberate organization. Writers at the Intermediate-Mid level pay only sporadic attention to the reader of their texts; they focus their energies on the production of the writing rather than on the reception the text will receive. When Intermediate-Mid writers attempt Advanced-level writing tasks, the quality and/or quantity of their writing declines and the message may be unclear. Intermediate-Mid writers can be understood readily by natives used to the writing of non-natives.

INTERMEDIATE-LOW

Writers at the Intermediate-Low level are able to meet some limited practical writing needs. They can create statements and formulate questions based on familiar material. Most sentences are recombinations of learned vocabulary and structures. These are short and simple conversational-style sentences with basic subject-verb-object word order. They are written mostly in present time with occasional and often incorrect use of past or future time. Writing tends to be a few simple sentences, often with repetitive structure. Vocabulary is limited to common objects and routine activities, adequate to express elementary needs. Writing is somewhat mechanistic and topics are limited to highly predictable content areas and personal information tied to limited language experience. There may be basic errors in grammar, word choice, punctuation, spelling, and in the formation and use of non-alphabetic symbols. When Intermediate-Low writers attempt to perform writing tasks at the Advanced level, their writing will deteriorate significantly and their message may be left incomplete. Their writing is understood by natives used to the writing of non-natives, although additional effort may be required.

NOVICE-HIGH

Writers at the Novice-High level are able to meet limited basic practical writing needs using lists, short messages, postcards, and simple notes, and to express themselves within the context in which the language was learned, relying mainly on practiced material. The writing is generally writer-centered and is focused on common, discrete elements of daily life. Novice-High writers are able to recombine learned vocabulary and structures to create simple sentences on very familiar topics, but the language they produce may only partially communicate what is intended. Control of features of the Intermediate level is not sustained due to inadequate vocabulary and/or grammar. Novice-High writing is often comprehensible to natives used to the writing of non-natives, but gaps in comprehension may occur.
NOVICE-MID

Writers at the Novice-Mid level are able to copy or transcribe familiar words or phrases, and reproduce from memory a modest number of isolated words and phrases in context. They can supply limited information on simple forms and documents, and other basic biographical information, such as names, numbers, and nationality. Novice-Mid writers exhibit a high degree of accuracy when writing on well-practiced, familiar topics using limited formulaic language. With less familiar topics, there is a marked decrease in accuracy. Errors in spelling or in the representation of symbols may be frequent. There is little evidence of functional writing skills. At this level, the writing may be difficult to understand even by those accustomed to reading the texts of non-natives.

NOVICE-LOW

Writers at the Novice-Low level are able to form letters in an alphabetic system and can copy and produce isolated, basic strokes in languages that use syllabaries or characters. Given adequate time and familiar cues, they can reproduce from memory a very limited number of isolated words or familiar phrases, but errors are to be expected. 

GENERIC DESCRIPTIONS—LISTENING (ACTFL)
These guidelines assume that all listening tasks take place in an authentic environment at a normal rate of speech using standard or near-standard norms.

	NOVICE
	
	

	Novice-Low
	
	Understanding is limited to occasional isolated words, such as cognates, borrowed words, and high-frequency social conventions.  Essentially no ability to comprehend even short utterances.



	Novice-Mid
	
	Able to understand some short, learned utterances, particularly where context strongly supports understanding and speech is clearly audible.  Comprehends some words and phrases from simple questions, statements, high-frequency commands and courtesy formulae about topics that refer to basic personal information or the immediate physical setting.  The listener requires long pauses for assimilation and periodically requests repetition and/or slower rate of speech.



	Novice-High
	
	Able to understand short, learned utterances and some sentence-length utterances, particularly where context strongly supports understanding and speech is clearly audible.  Comprehends words and phrases from simple questions, statements, high-frequency commands and courtesy formulae.  May require repetition, rephrasing and/or a slowed rate of speech for comprehen​sion.


	INTERMEDIATE
	
	

	Intermediate-Low
	
	Able to understand sentence-length utterances which consist of re-combinations of learned elements in a limited number of content areas, particularly if strongly supported by the situational context.  Content refers to basic personal background and needs, social conventions and routine tasks, such as getting meals and receiving simple instructions and directions.  Listening tasks pertain primarily to spontaneous face-to-face conversations.  Understanding is often uneven; repetition and rewording may be necessary.  Misunderstandings in both main ideas and details arise frequently.



	Intermediate-Mid
	
	Able to understand sentence-length utterances which consist of re-combinations of learned utterances on a variety of topics.  Content continues to refer primarily to basic personal background and needs, social conventions and somewhat more complex tasks, such as lodging, transportation, and shopping.  Additional content areas include some personal interests and activities, and a greater diversity of instructions and directions.  Listening tasks not only pertain to spontaneous face-to-face conversations but also to short routine telephone conversations and some deliberate speech, such as simple announcements and reports over the media.  Understanding continues to be uneven.



	Intermediate-High
	
	Able to sustain understanding over longer stretches of connected discourse on a number of topics pertaining to different times and places; however, understanding is inconsistent due to failure to grasp main ideas and/or details.  Thus, while topics do not differ significantly from those of an Advanced level listener, comprehension is less in quantity and poorer in quality.


	ADVANCED
	
	

	Advanced
	
	Able to understand main ideas and most details of connected discourse on a variety of topics beyond the immediacy of the situation.  Comprehension may be uneven due to a variety of linguistic and extra-linguistic factors, among which topic familiarity is very prominent.  These texts frequently involve description and narration in different time frames or aspects, such as present, non-past, habitual, or imperfective.  Texts may include interviews, short lectures on familiar topics, and news items and reports primarily dealing with factual information.  Listener is aware of cohesive devices but may not be able to use them to follow the sequence of thought in an oral text.



	Advanced-Plus
	
	Able to understand the main ideas of most speech in a standard dialect; however, the listener may not be able to sustain comprehension in extended discourse which is propositionally and linguistically complex.  Listener shows an emerging awareness of culturally implied meanings beyond the surface meanings of the text but may fail to grasp sociocultural nuances of the message.



	SUPERIOR
	
	Able to understand the main ideas of all speech in a standard dialect, including technical discussion in a field of specialization.  Can follow the essentials of extended discourse which is propositionally and linguistically complex, as in academic/professional settings, in lectures, speeches, and reports.  Listener shows some appreciation of aesthetic norms of target language, of idioms, colloquialisms, and register shifting.  Able to make inferences within the cultural framework of the target language.  Understanding is aided by an awareness of the underlying organizational structure of the oral text and includes sensitivity for its social and cultural references and its effective overtones.  Rarely misunderstands but may not understand excessively rapid, highly colloquial speech or speech that has strong cultural references.



	
	
	

	DISTINGUISHED
	
	Able to understand all forms and styles of speech pertinent to personal, social and professional needs tailored to different audiences.  Shows strong sensitivity to social and cultural references and aesthetic norms by processing language from within the cultural framework.  Texts include theater plays, screen productions, editorials, symposia, academic debates, public policy statements, literary readings, and most jokes and puns.  May have difficulty with some dialects and slang.


GENERIC DESCRIPTIONS—READING (ACTFL)
These guidelines assume all reading texts to be authentic and legible.

	NOVICE
	
	

	Novice-Low
	
	Able occasionally to identify isolated words and/or major phrases when strongly supported by context.



	Novice-Mid
	
	Able to recognize the symbols of an alphabetic and/or syllabic writing system and/or limited number of characters in a system that uses characters.  The reader can identify an increasing number of highly contextualized words and/or phrases including cognates and borrowed words, where appropriate.  Material understood rarely exceeds a single phrase at a time, and rereading may be required.



	Novice-High
	
	Has sufficient control of the writing system to interpret written language in areas of practical need.  Where vocabulary has been learned, can read for instructional and directional purposes standardized messages, phrases or expressions, such as some items on menus, schedules, timetables, maps, and signs.  At times, but not on a consistent basis, the Novice-High level reader may be able to derive meaning from material at a slightly higher level where context and/or extra linguistic background knowledge are supportive.




	INTERMEDIATE
	
	

	Intermediate-Low
	
	Able to understand main ideas and/or some facts from the simplest connected texts dealing with basic personal and social needs.  Such texts are linguistically noncomplex and have a clear underlying internal structure, for example chronological sequencing.  They impart basic information about which the reader has to make only minimal suppositions or to which the reader brings personal interest and/or knowledge.  Examples include messages with social purposes or information for the widest possible audiences, such as public announcements and short, straightforward instructions dealing with public life.  Some misunderstandings will occur.



	Intermediate-Mid
	
	Able to read consistently with increased understanding simple connected texts dealing with a variety of basic and social needs.  Such texts are still linguistically noncomplex and have a clear underlying internal structure.  They impart basic information about which the reader has to make minimal suppositions and to which the reader brings personal interest and/or knowledge.  Examples may include short, straightforward descriptions of persons, places, and things written for a wide audience.



	Intermediate-High
	
	Able to read consistently with full understanding simple connected texts dealing with basic personal and social needs about which the reader has personal interest and/or knowledge.  Can get some main ideas and information from texts at the next higher level featuring description and narration.  Structural complexity may interfere with comprehension; for example, basic grammatical relations may be misinterpreted and temporal references may rely primarily on lexical items.  Has some difficulty with the cohesive factors in discourse, such as matching pronouns with referents.  While texts do not differ significantly from those at the Advanced level, comprehension is less consistent.  May have to read material several times for understanding.


	ADVANCED
	
	

	Advanced
	
	Able to read somewhat longer prose of several paragraphs in length, particularly if presented with a clear underlying structure.  The prose is predominantly in familiar sentence patterns.  Reader gets the main ideas and facts and misses some details.  Comprehension derives not only from situational and subject matter knowledge but from increasing control of the language.  Texts at this level include descriptions and narrations such as simple short stories, news items, bibliographical information, social notices, personal correspondence, routinized business letters and simple technical material written for the general reader.



	Advanced-Plus
	
	Able to follow essential points of written discourse at the Superior level in areas of special interest or knowledge.  Able to understand parts of texts which are conceptually abstract and linguistically complex, and/or texts which treat unfamiliar topics and situations, as well as some texts which involve aspects of target-language culture.  Able to comprehend the facts to make appropriate inferences.  An emerging awareness of the aesthetic properties of language and of its literary styles permits comprehension of a wider variety of texts, including literary.  Misunderstandings may occur.




	SUPERIOR
	
	Able to read with almost complete comprehension and at normal speed expository prose on unfamiliar subjects and a variety of literary texts.  Reading ability is not dependent on subject matter knowledge, although the reader is not expected to comprehend thoroughly texts which are highly dependent on knowledge of the target culture.  Reads easily for pleasure.  Superior-level texts feature hypotheses, argumentation and supported opinions and include grammatical patterns and vocabulary ordinarily encountered in academic/professional reading.  At this level, due to the control of general vocabulary and structure, the reader is almost always able to match the meanings derived from extra linguistic knowledge with meanings derived from knowledge of the language, allowing for smooth and efficient reading of diverse texts.  Occasional misunderstandings may still occur; for example, the reader may experience some difficulty with unusually complex structures and low-frequency idioms.  At the Superior level the reader can match strategies, top-down or bottom-up, which are most appropriate to the text. (Top-down strategies rely on real-world knowledge and prediction based on genre and organizational scheme of the text.  Bottom-up strategies rely on actual linguistic knowledge.)  Material at this level will include a variety of literary texts, editorials, correspondence, general reports and technical material in professional fields.  Rereading is rarely necessary, and misreading is rare.




	DISTINGUISHED
	
	Able to read fluently and accurately most styles and forms of the language pertinent to academic and professional needs.  Able to relate inferences in the text to real-world knowledge and understand almost all sociolinguistic and cultural references by processing language from within the cultural framework.  Able to understand a writer's use of nuance and subtlety.  Can readily follow unpredictable turns of thoughts and author intent in such materials as sophisticated editorials, specialized journal articles, and literary texts such as novels, plays, poems, as well as in any subject matter area directed to the general reader.


APPENDIX F
STANDARDS FOR FOREIGN LANGUAGE LEARNING

Preparing for the 21st Century

COMMUNICATION, CULTURES, CONNECTIONS
COMPARISONS, COMMUNITIES
Language and communication are at the heart of the human experience. The United States must educate students who are linguistically and culturally equipped to communicate successfully in a pluralistic American society and abroad. This imperative envisions a future in which ALL students will develop and maintain proficiency in English and at least one other language, modern or classical. Children who come to school from non-English backgrounds should also have opportunities to develop further proficiencies in their first language.

In 1993, a coalition of four national language organizations (the American Council on the Teaching of Foreign Languages, the American Association of Teachers of French, the American Association of Teachers of German, and the American Association of Teachers of Spanish and Portuguese) received funding to develop standards for foreign language education, grades K-12. 
This was the seventh and final subject area to receive federal support to develop national standards as part of the Bush Administration’s America 2000 education initiative, which continued under Goals 2000 in the Clinton Administration. An eleven-member task force, representing a variety of languages, levels of instruction, program models, and geographic regions, was appointed to undertake the task of defining content standards—what students should know and be able to do—in foreign language education. At each stage of development, the task force shared its work with the broader profession and the public at large. The resulting document represents an unprecedented consensus among educators, business leaders, government, and the community on the definition and role of foreign language instruction in American education. 
The standards do not describe the current status of foreign language education in this country. While they reflect the best instructional practice, they do not describe what is being attained by the majority of foreign language students. The Standards for Foreign Language Learning will not be achieved overnight; rather, they provide a gauge against which to measure improvement in the years to come. 
The standards are not a curriculum guide. While they suggest the types of curricular experiences needed to enable students to achieve the standards, and support the ideal of extended sequences of study that begin in the elementary grades and continue through high school and beyond, they do not describe specific course content, nor recommended sequence of study. They must be used in conjunction with state and local standards and curriculum frameworks to determine the best approaches and reasonable expectations for the students in individual districts and schools.

The purposes and uses of foreign languages are as diverse as the students who study them. Some students study another language in hopes of finding a rewarding career in the international marketplace or government service. Others are interested in the intellectual challenge and cognitive benefits that accrue to those who master multiple languages. Still others seek greater understanding of other people and other cultures. Many approach foreign language study, as they do other courses, simply to fulfill a graduation requirement. Regardless of the reason for study, foreign languages have something to offer everyone. It is with this philosophy in mind that the standards task force identified five goal areas that encompass all of these reasons: Communication, Cultures, Connections, Comparisons, and Communities—the five C’s of foreign language education. 
Communication is at the heart of second language study, whether the communication takes place face-to-face, in writing, or across centuries through the reading of literature. 
Through the study of other languages, students gain a knowledge and understanding of the cultures that use that language and, in fact, cannot truly master the language until they have also mastered the cultural contexts in which the language occurs. 
Learning languages provides connections to additional bodies of knowledge that may be unavailable to the monolingual English speaker. 
Through comparisons and contrasts with the language being studied, students develop insight into the nature of language and the concept of culture and realize that there are multiple ways of viewing the world. 
Together, these elements enable the student of languages to participate in multilingual communities at home and around the world in a variety of contexts and in culturally appropriate ways.

“Knowing how, when, and why to say what to whom”

All the linguistic and social knowledge required for effective human-to-human interaction is encompassed in those ten words. Formerly, most teaching in foreign language classrooms concentrated on the how (grammar) to say what (vocabulary). While these components of language are indeed crucial, the current organizing principle for foreign language study is communication, which also highlights the why, the whom, and the when. So, while grammar and vocabulary are essential tools for communication, it is the acquisition of the ability to communicate in meaningful and appropriate ways with users of other languages that is the ultimate goal of today’s foreign language classroom.

Standards for Foreign Language Learning

Communication

Communicate in Languages Other Than English

Standard 1.1: Students engage in conversations, provide and obtain information, express feelings and emotions, and exchange opinions.

Standard 1.2: Students understand and interpret written and spoken language on a variety of topics.

Standard 1.3: Students present information, concepts, and ideas to an audience of listeners or readers on a variety of topics.

Cultures

Gain Knowledge and Understanding of Other Cultures

Standard 2.1: Students demonstrate an understanding of the relationship between the practices and perspectives of the culture studied.

Standard 2.2: Students demonstrate an understanding of the relationship between the products and perspectives of the culture studied.

Connections

Connect with Other Disciplines and Acquire Information

Standard 3.1: Students reinforce and further their knowledge of other disciplines through the foreign language.

Standard 3.2: Students acquire information and recognize the distinctive viewpoints that are only available through the foreign language and its cultures.

Comparisons

Develop Insight into the Nature of Language and Culture

Standard 4.1: Students demonstrate understanding of the nature of language through comparisons of the language studied and their own.

Standard 4.2: Students demonstrate understanding of the concept of culture through comparisons of the cultures studied and their own.

Communities

Participate in Multilingual Communities at Home & Around the World

Standard 5.1: Students use the language both within and beyond the school setting.

Standard 5.2: Students show evidence of becoming life-long learners by using the language for personal enjoyment and enrichment.

National Standards in Foreign Language Education

a collaborative project of ACTFL, AATF, AATG, AATI, AATSP, ACL/APA, ACTR, CLASS/CLTA, & NCSTJ/ATJ

c/o American Council on the Teaching of Foreign Languages, Inc.

6 Executive Plaza

Yonkers, NY 10701
Website:  http://www.actfl.org/i4a/pages/index.cfm?pageid=3318 

APPENDIX G
Michigan Test for Teacher Certification (MTTC)
Test Objectives

Test Objectives

As noted earlier, the test objectives are broad, conceptual statements that reflect the knowledge, skills, and understanding an entry-level teacher needs in order to teach effectively in a Michigan classroom. Each field's list of test objectives represents the only source of information about what a specific test will cover and, therefore, should be studied carefully.

Test objectives are organized into groups known as "subareas." These subareas define the major content areas of the test. You will find a list of subareas at the beginning of the test objective list.  The percentages shown in the list of subareas indicate the approximate weighting of the subareas on the test.

TEST OBJECTIVES

Subarea & Approximate Percentage of Questions on Test

Listening—17%

Reading—21%

Language Structures and Vocabulary—21%

Culture—21%

Writing—10%

Speaking—10%

Texts presented on the examination will be examples of language used by native speakers in authentic situations to serve standard communicative functions (e.g., to socialize, to obtain or impart information, to express opinions, to persuade, to entertain).

LISTENING

Understand spoken messages and information dealing with everyday topics.

Includes understanding a question or comment likely to be encountered in a social situation, understanding a request for information, organizing and summarizing information, and following spoken instructions or directions.

Derive essential information from oral messages in real-life situations.

Includes understanding the main idea or details in a spoken passage (e.g., telephone message, radio or television broadcast, speech or lecture, public address announcement), understanding a sequence of steps described in a set of oral directions, and understanding a stated cause or effect of a situation described in an oral message.

Infer meaning from oral communications.

Includes inferring the tone, mood, or point of view of one or more speakers; analyzing a relationship (e.g., cause-and-effect) implied but not stated in an oral communication; and analyzing the social context of a spoken exchange or the relationship between speakers.

Understand how nonverbal cues relate to verbal messages.

Includes comprehending how gestures, facial expressions, and other types of body language relate to a verbal message.

READING

Understand the literal content of a variety of authentic materials.

Includes determining the stated main idea; summarizing; identifying character, setting, or events described in a selection; and determining the sequence of events.

Apply skills of inference in a variety of authentic materials.

Includes inferring theme, assumptions, point of view, or purpose; discerning implied cause and-effect relations; making inferences about setting or character; and understanding figurative language (e.g., metaphors, imagery, symbols).

Apply skills of analysis and interpretation to authentic materials.

Includes analyzing, interpreting, and comprehending figurative language, tone, and style; and demonstrating an understanding of how cultural values, institutions, and mores are reflected in authentic texts, including literature.

Understand written information dealing with everyday topics.

Includes organizing and summarizing information; following written instructions or

directions; and interpreting information included in maps, charts, graphs, or tables.

Extract meaning and knowledge from authentic written texts dealing with topics of general interest.

Includes understanding the main idea and relevant details from authentic texts in areas of general interest across the curriculum.

LANGUAGE STRUCTURES AND VOCABULARY

Select appropriate words, phrases, or sentences, including idiomatic expressions, to complete passages.

Includes determining appropriate language for travel situations (e.g., arranging for lodging, booking tickets for a group); social situations (e.g., canceling an appointment, expressing a compliment); everyday transactions (e.g., shopping, dining); and expressing attitudes, opinions, and judgments.

Transform sentences or passages in context according to given instructions.

Includes transforming a positive statement, question, or command to a negative one, or vice versa; transforming the tense or mood of a sentence or passage; transforming a sentence or passage from direct to indirect discourse, or vice versa; paraphrasing one or more sentences; and combining two or more sentences into one sentence that preserves the meaning of the original sentences.

Determine grammatically correct words or phrases to complete given sentences.

Includes using the correct words or form of words for a given context; using verb forms or phrases as appropriate for a given context; and using the appropriate modifying word, phrase, or subordinate clause to complete a sentence.

Identify and revise errors in structure and syntax.

Includes identifying errors in usage and selecting revisions to correct inappropriate use of tenses, forms, or constructions.

Identify culturally appropriate versions of language.

Includes using and identifying errors in formal and informal language, salutations and leave takings, and business and personal correspondence.

CULTURE

Understand major developments in the history of Spanish-speaking cultures and the cultural significance of these developments in the world community.

Includes identifying major historical persons and events in the development of Spanish-speaking cultures; understanding major political, economic, social, and cultural trends and developments that have shaped these cultures and analyzing their historical and contemporary significance; and analyzing the nature and significance of historical interactions among these and other cultures.

Understand key features and processes that interconnect geographic features, economic systems, political and religious institutions, and daily life in Spanish-speaking nations and cultures.

Includes understanding characteristic features of daily life, relating natural geographic features (e.g., climate, location, natural resources) of nations using Spanish to the economies of these nations (e.g., mineral and agricultural products, commercial relations with other nations), identifying key features of the economic systems of these nations, and understanding key political and religious institutions and their historical significance.

Identify Hispanic contributions in literature, nonliterary arts, science, and technology.

Includes recognizing movements, writers, and works in Spanish-language literatures; recognizing movements, artists, and works of the visual and performing arts; and recognizing scientific and technological achievements.

Understand key aspects of daily life in Spanish-speaking nations and cultures.

Includes recognizing and understanding the roles of representative aspects of daily living (e.g., food, jobs, attire, shelter, religion, festivals, life-cycle events, sports, leisure activities).

Identify Hispanic contributions to the world community.

Includes understanding the importance of Spanish and Spanish-speaking cultures in a variety of professions throughout the world and recognizing the influence of Spanish-speaking cultures as integral parts of the culture of the world community.

WRITING

In response to a given prompt, write a well-organized, cohesive passage of several paragraphs (approximately 200–250 words) that narrates an event appropriately and effectively using the past tense(s).

Includes using language that is appropriate for a given audience, purpose, occasion, and context; using a range of vocabulary and idiomatic expressions; demonstrating a command of conventions of written Spanish; and using simple and complex sentences.

SPEAKING

In response to a given prompt, communicate a message appropriately and effectively in Spanish.

Includes using language that is appropriate for a given audience, purpose, occasion, and context; using a range of vocabulary and idiomatic expressions; demonstrating a command of correct intonation and pronunciation; and using simple and complex sentences.
APPENDIX H
TRANSITIONS
· Those who have not yet taken 329 should enroll in 308 after completing 302.

· Those who have taken 329 but no 33x course should enroll in either 308 or 309 (which will substitute for the 33x course in the current curriculum).

· Those who have taken both 329 and a 33x should take 36x or above.
· Those who have taken 340 may take the new 341.

The first year of transition to the new curriculum, the department recommends offering the following new courses on campus:

	
	
	

	Course Offering First Year

	FA
	
	SP

	308
	
	308

	308
	
	309

	340
	
	341

	37X
	
	37X

	395
	 
	395


For the following years, one section of 308 and one of 309 will be offered in the fall semester.
The new courses will be offered off-campus beginning in the fall of the second year of transition.
APPENDIX I
ALUMNI SURVEY, 2002
In 2002 the Spanish department commissioned an alumni survey through the Social Research Center.  What follows is the analysis of findings done by the Center.  Of particular relevance to the revised curriculum proposal are Tables 1, 5, 6, and 7 in Parts I-VII, where programs abroad received by far the highest ratings for achieving departmental goals.  In addition, Table 8 quantifies the type of new courses recommended by graduates given their subsequent experience; these courses correspond by and large to those proposed in the current document.  Tables 9 and 18 show the great variety of then current professions and fields of graduate study, for which a broader variety of undergraduate courses would better prepare them.  After the official findings we include a summary of suggestions germane to curriculum that were made in the comment section.

Spanish Department Evaluation
Spring 2002

Survey of Alumni

Part I:  Speaking and Listening Proficiency

In Question 1, respondents were asked to rate various items on their usefulness in developing speaking and listening proficiency, using a scale of Low (1) to High (5). Table 1 shows the items and responses, and is sorted by the Mean column.  For parts a (program abroad) and j (other), the average or mean response was High (5); for Q1f (paired work in class) it was 3, and for all other items, the mean response was 4. For exact mean averages, see Table 1. 


More specifically in Table 1:

· 100% of the 65 respondents rated the usefulness of a program abroad for developing speaking and listening proficiency, 4 or High (5); 96% of those rated the program abroad as 5.

· Eight respondents listed other things they felt useful in developing speaking and listening proficiencies.  These may be found in the Comments and Open-Ended Responses section of this report under Q1j.  Seven of the eight respondents (87.5%) answered 5. One answered 3.

· Almost three in four (72.9%) ranked work in the department as an aide or a tutor with a 4 or 5. Of the 59 respondents, about one in 12 (8.5%) answered 2 or Low (1).

· Spanish department activities such as Spanish House, Spanish conversation table, Spanish chapel, etc., were ranked as 4 or 5 by almost three in four (72.2%); one in nine (11.1%) answered 2, the lowest response for this item. 

· Almost seven in 10 (68.7%) answered 4 or 5 for  the availability of native speakers/language assistants. Fewer than one in nine (10.9%) answered 2, the lowest response given and one in five (20.3%) answered 3, the midpoint. 

· Over six in 10 (61.6%) respondents ranked conversation groups as 4 or 5. Almost three in 10 (28.8%) ranked their usefulness with a 3. 

· When ranking community or service opportunities, 64.1% of respondents answered 4 or 5. More than one in eight (13.2%), however, answered 2 or Low (1). This item had the fewest respondents of any of the Q1 parts.

· Over half (52.9%) answered 4 or 5 when asked to rate oral presentations; almost half (47.5%) circled 3 or lower, and one in eight (11.4%) gave a low 2 or 1 ranking.

· Over half (52.2%) gave regular class interaction a rating of 4 or 5.  Almost one in five respondents (19.7% ranked it 2 or 1.

· When rating paired work in class, almost three in four (72.9%) gave a rating of 3 or lower; 21.4% overall gave an answer of 2 or Low (1). Only one in four respondents (27.2%) answered 4 or 5.

Table 1

	Q1.  Please rate the following factors, using a scale of 1=low to 5=high, on their usefulness in developing speaking and listening proficiency.
	(n=)
	Low (1)
	(2)
	(3)
	(4)
	High (5)
	MEAN

	a.  Program abroad
	(65)
	0
	0
	0
	4.6
	95.6
	4.95

	b   Other (See comments at end)
	(8)
	0
	0
	12.5
	0
	87.5
	4.75

	c.  Work in department as aide or tutor
	(59)
	1.7
	6.8
	18.6
	35.6
	37.3
	4.00

	d.  Spanish Department activities (Spanish House, Spanish conversation table, Spanish chapel, etc.)
	(54)
	0
	11.1
	16.7
	42.6
	29.6
	3.91

	e.  Availability of native speakers/language assistants
	(64)
	0
	10.9
	20.3
	40.6
	28.1
	3.86

	f.  Conversation groups
	(71)
	0
	6.8
	28.8
	35.6
	26.0
	3.83

	g.  Community or service opportunities
	(53)
	1.9
	11.3
	22.6
	39.6
	24.5
	3.74

	h.  Oral presentations
	(70)
	1.4
	10.0
	35.7
	30.0
	22.9
	3.63

	i.  Regular class interaction
	(71)
	2.8
	16.9
	28.2
	25.4
	26.8
	3.56

	j.  Paired work in class
	(70)
	5.7
	15.7
	51.4
	18.6
	8.6
	3.09


Part II:  Writing Proficiency

Respondents were next asked to rate four items, with a space to write in a fifth, on their usefulness in developing writing proficiency.  Table 2 shows the results and is sorted by the Mean column.  Most helpful was compositions (4.61), the only item to average a rating of high.  All others averaged 4.

A closer look at Table 2 shows that:

· When ranking compositions, 97.2% of respondents answered 4 or High (5) in developing writing proficiency; two of the 72 respondents (2.7%) answered 3.  

· Grammar study was given a 4 or 5 by 87.3% of respondents; 11.3% rated the item as 3. 

· Three in four (75.3%) rated vocabulary study as 4 or 5.  Over one in five (21.7%) gave a rating of 3.  

· Just over three in four (76.1%) answered 4 or 5 for research papers. Less than one in 13 (7.5%) answered 2 or Low (1). 

· All six who gave a response for Q2e (other) answered 3 or higher; four of six (66.7%) answered 4.

Table 2

	Q2.  Using the same scale of 1=Low to 5=High, please rate the following on their usefulness in developing writing proficiency.
	(n=)
	Low (1)
	(2)
	(3)
	(4)
	High (5)
	MEAN

	a.  Compositions
	(72)
	0
	0
	2.8
	33.3
	63.9
	4.61

	b.  Grammar study
	(71)
	0
	1.4
	11.3
	38.0
	49.3
	4.35

	c.  Vocabulary study
	(69)
	1.4
	1.4
	21.7
	36.2
	39.1
	4.10

	d.  Research papers
	(67)
	1.5
	6.0
	16.4
	35.8
	40.3
	4.07

	e.  Other (see typed comments)
	(6)
	0
	0
	16.7
	66.7
	16.7
	4.00


Part III:  Reading Proficiency

Question 3 asked respondents to rate four items on their usefulness in developing reading proficiency, with a fifth space for rating an “other” item; again the scale of 1=low to 5=high was used.  Responses are shown in Table 3, sorted by the Mean column.  The average answer for Q3a, short stories, was High (5).  All other items in Table 3 averaged 4. 

· Nine in 10 (91.7%) respondents rated short stories 4 or High (5), with 65.3% answering 5.  The lowest answer, 3, was given by six of the 72 respondents (8.3%). 

· Of the six respondents for Q3e (other), over four in five (83.3%) answered 4 or 5.

· Over three in four (77.0%) answered 4 or 5 for non-literary materials (magazine articles, journals, newspapers, internet, etc.). More than one in five (21.3%) gave a rating of 3. 

· Over three in four (76.4%) rated grammar and vocabulary study as 4 or 5.  Almost one in five (19.4%) rated it 3, and fewer than one in 20 (4.2%) answered 2 or Low (1).

· More than seven in 10 (72.2%) gave longer literary works a rating of 4 or 5.  Just over one in 10 (10.1%) answered 2 or 1.

Table 3

	Q3.  Rate these factors on their usefulness in developing reading proficiency.
	(n=)
	Low (1)
	(2)
	(3)
	(4)
	High (5)
	MEAN

	a.  Short stories
	(72)
	0
	0
	8.3
	26.4
	65.3
	4.57

	b.  Other (see typed comments)
	(6)
	0
	0
	16.7
	33.3
	50.0
	4.17

	c.  Nonliterary materials (magazine articles, journals, newspapers, internet, etc.)
	(61)
	1.6
	0
	21.3
	39.3
	37.7
	4.11

	d.  Grammar/vocabulary study
	(72)
	0
	16.7
	0
	33.3
	50.0
	4.04

	e.  Longer literary works
	(72)
	2.8
	8.3
	16.7
	27.8
	44.4
	4.03


Part IV.  Development of Cognitive and Analytic Skills 

Question 4 asked respondents how well nine things helped them to become an analytic and logical thinker, using the scale of 1=very poorly to 5=very well.  While all but one averaged 4, respondents gave highest mean grades to linguistic study (4.39) and class discussion of ideas (4.36).  Deemed least helpful was memorization (3.12), which averaged only 3.

· All 57 respondents answered linguistic study with 3 or higher; six in seven (85.9%) answered with 4 or 5.

· Six in seven (85.7%) answered 4 or 5 for class discussion of ideas; one in 14 (7.1%) gave a rating of 2, the lowest response for this item. 

· Of three respondents listing other areas, two answered 4 and the other answered 5.

· While only 57 answered about working in department as aide or tutor, over two in three (68.4%) circled 4 or 5.

· Seven in 10 (71.5%) rated reading critical articles with a 4 or 5. Almost one in four (23.8%) circled 3.

· Over two in three (67.6%) answered 4 or 5 for grammar study. About one in eight (12.7%) answered 2, the lowest response for this item. 

· About seven in 11 respondents (63.3%) rated reading short stories with a 4 or 5. One in three (33.8%) circled 3.

· Seven in 11 (63.7%) answered 4 or 5 for reading poetry; fewer than one in eight (12.0%) answered 2 or Very Poorly (1);. 

· Almost two in three (63.3%) respondents rated reading essays as 4 or 5.  One in 12 (8.8%) chose 2, the lowest response for this item. 

· When asked about the usefulness of memorization, one in three (33.3%) gave a rating of 2 or Very Poorly (1). Over three in 10 (31.9%) answered 3, and just over one in three (34.8%) answered 4 or Very Well (5). 

Table 4

	Q4.  Using a scale of 1=very poorly to 5=very well, please indicate how well each of the following have aided you in becoming an analytic and logical thinker.
	(n=)
	Very poorly (1)
	(2)
	(3)
	(4)
	Very well (5)
	MEAN

	a.  Linguistic study
	(57)
	0
	0
	14.0
	33.3
	52.6
	4.39

	b.  Class discussion of ideas
	(70)
	0
	7.1
	7.1
	28.6
	57.1
	4.36

	c.  Other (see typed comments)
	(3)
	0
	0
	0
	66.7
	33.3
	4.33

	d.  Working in department as aide or tutor
	(57)
	0
	8.8
	22.8
	26.3
	42.1
	4.02

	e.  Reading critical articles
	(61)
	0
	4.8
	23.8
	41.3
	30.2
	3.97

	f.  Grammar study
	(71)
	0
	12.7
	19.7
	35.2
	32.4
	3.87

	g.  Reading short stories
	(71)
	0
	2.8
	33.8
	40.8
	22.5
	3.83

	h.  Reading poetry
	(69)
	1.4
	11.6
	23.2
	33.3
	30.4
	3.80

	i.  Reading essays
	(68)
	0
	8.8
	27.9
	41.2
	22.1
	3.76

	j.  Memorization
	(69)
	1.4
	31.9
	31.9
	23.2
	11.6
	3.12


Part V. Deepening Understanding of Both Christian and Secular Worldviews

Respondents were next asked how each of nine things aided them in deepening their understanding of worldviews, both Christian and secular.  The question used the scale of 1=very poorly to 5=very well.  Table 5 shows that the average answer for Q5b (Other) and Q5j (programs abroad) is Very Well (5). Respondents said Spanish Chapel was least likely to aid them in their understanding of worldviews, with a mean rating of 3.28.  The remaining items in Table 5 all averaged 4.  

· All 4 respondents for Q5j answered Very Well (5). 

· When asked to rate programs abroad, 96.9% answered 4 or Very Well (5); more than five in six (84.6%) answered Very Well (5). 

· When rating culture studies as far as deepening their understanding of worldviews, 85.1% of respondents gave a rating of 4 or 5; one of 67 (1.5%) answered 2, the lowest answer for this area. 

· Of 61 respondents, 77% answered 4 or 5 for discussion with students from Spanish-speaking cultures; one in 20 (4.9%) answered 2, the lowest answer for this item. 

· Almost three in four (74.0%) rated service learning/volunteering experiences 4 or 5.  Less than one in four (24.1%) answered 3.  
· Two in three (67.1%) answered 4 or 5 for professor’s example/modeling. Almost one in four (24.7%) gave a rating of 3.

· Almost two in three (65.3%) answered 4 or 5 for reading literature. More than one in four (26.4%) chose 3; one in 12 (8.3%) answered 2 or Very Poorly (1).  

· More than two in three (66.7%) rated class discussion 4 or 5; three in 10 (30.6%) answered with a 3.

· Just over half (53.0%) of respondents rated viewing films as 4 or 5.  More than one in six (18.2%) answered 2, the lowest answer for Q5e.

· Fewer than half (44.8%) of respondents rated Spanish Chapel as 4 or 5.  Over one in four (27.6%) answered 2 or 1, and the same percentage (27.6%) answered 3. 

Table 5

	Q5.  How well has each of the following aided you in deepening your understanding of worldviews, both Christian and secular?
	(n=)
	Very poorly (1)
	(2)
	(3)
	(4)
	Very well (5)
	MEAN

	a.  Other (see typed comments)
	(4)
	0
	0
	0
	0
	100.0
	5.00

	b.  Programs abroad
	(65)
	0
	0
	3.1
	12.3
	84.6
	4.82

	c. Culture studies
	(67)
	0
	1.5
	13.4
	44.8
	40.3
	4.24

	d.  Discussion with students from Spanish-speaking cultures
	(61)
	0
	4.9
	18.0
	31.1
	45.9
	4.18

	e.  Service learning/volunteering experiences
	(54)
	1.9
	0
	24.1
	29.6
	44.4
	4.15

	f.  Professor’s example/modeling
	(71)
	0
	8.2
	24.7
	37.0
	30.1
	3.89

	g.  Reading literature
	(72)
	1.4
	6.9
	26.4
	34.7
	30.6
	3.86

	h.  Class discussion
	(72)
	1.4
	1.4
	30.6
	51.4
	15.3
	3.78

	i.  Viewing films
	(66)
	0
	18.2
	28.8
	28.8
	24.2
	3.59

	j.  Spanish Chapel
	(58)
	5.2
	22.4
	27.6
	29.3
	15.5
	3.28


Part VI.  Fostering Cultural Knowledge and Appreciation of Global Community

Respondents next were asked “How well did each of the following experiences at Calvin College aid you in developing cultural knowledge and appreciation of our global community?”  The questionnaire listed nine possible experiences, with a space for one they felt we forgot, and given a response scale of 1=very poorly to 5=very well.
Respondents felt the most help in developing cultural knowledge and appreciation from programs abroad, and having a friend from another country (as well as 6j (Other), and gave them a mean rating of Very Well (5). The least help was from interaction with the language assistant (3.30).  The mean for all other items in Q6 was 4.

· All 65 respondents rated programs abroad as 4 or 5; 96.9% of those answered 5.

· Over nine in 10 (91.7%) answered 4 or 5 for having a friend from a Spanish-speaking country, and 75.0% overall chose 5. The lowest rating, 3, was selected by about one in 12 respondents (8.5%).

· Four of the five respondents (80.0%) rated Other as 5.

· Over nine in 10 (91.6%) answered 4 or 5 for studying culture. About one in 12 (8.5%) gave a response of 3, the lowest for this item. 

· Over seven in 10 (72.0%) answered 4 or 5 for service learning/volunteer experiences; one in 25 (4.0%) selected 2 or Very Poorly (1). Slightly less than one in four (24.0%) chose 3. 

· More than six in 11 (54.8%) rated reading literature as 4 or 5.  Just over one in 12 (8.4%) answered 2 or 1. 

· One in two (50.0%) rated class discussions as 4 or 5, and over one in three (35.7%) answered 3.

· About six in 11 (54.6%) answered 4 or 5 when asked about viewing films. Over one in three (34.8%) gave a rating of 3, and more than 1 in 10 (10.6%) answered 2, the lowest response for this item. 

· Regarding Spanish department activities (e.g., Spanish House, Spanish conversation table, etc.), 3 was the most commonly selected answer, given by 40.9% of respondents.  However, more than four in nine (45.4%) selected 4 or 5.  
· When asked to rate their interaction with the language assistant, a majority (59.6%) circled 3 or lower; over one in three (36.2%) chose 3, and over one in five (22.4%) chose 2 or 1.  Only two in five (40.4%) answered 4 or 5. 

Table 6

	Q6.  How well did each of the following experiences at Calvin College aid you in developing cultural knowledge and appreciation of our global community? 
	(n=)
	Very poorly (1)
	(2)
	(3)
	(4)
	Very well (5)
	MEAN

	a.  Programs abroad
	(65)
	0
	0
	0
	3.1
	96.9
	4.97

	b.  Having a friend from a Spanish-speaking country
	(60)
	0
	0
	8.3
	16.7
	75.0
	4.67

	c.  Other (see typed comments)
	(4)
	0
	0
	20.0
	0
	80.0
	4.60

	d.  Studying culture
	(71)
	0
	0
	8.5
	46.5
	45.1
	4.37

	e.  Service learning/volunteering experiences
	(50)
	2.0
	2.0
	24.0
	32.0
	40.0
	4.06

	f.  Reading literature
	(71)
	1.4
	7.0
	26.8
	29.6
	35.2
	3.90

	g.  Class discussions
	(70)
	0
	4.3
	35.7
	38.6
	21.4
	3.77

	h.  Viewing films
	(66)
	0
	10.6
	34.8
	27.3
	27.3
	3.71

	i.  Spanish Department activities (Spanish House, Spanish conversation table, etc.)
	(44)
	0
	13.6
	40.9
	22.7
	22.7
	3.55

	j.  Interaction with the language assistant
	(47)
	4.3
	19.1
	36.2
	23.4
	17.0
	3.30


Part VII:  Fulfilling Our Mission

Respondents were given a list of ten situations and asked to indicate which of seven virtues were best fostered in them there; they were allowed multiple responses for each.

· At least two in three felt that living in a Hispanic culture fostered compassion (67.1%), patience (68.6%) and humility (72.9%).

· Individual language study (87.1%), classroom language study (71.6%) and individual reading of literature (72.5%) all fostered diligence.
· Classroom discussion of literature didn’t have a strong response for any of the virtues, but patience (37.9%) and diligence (34.8%) topped the list.

· Working as a conversation group leader needed patience (71.2%), as did working as a tutor (50.0%). 

· Responses were more evenly divided for working in the Hispanic community and individual culture study, although each had highest percentages for compassion (68.1% and 46.9% respectively).

· Just over half (52.3%) said classroom culture study fostered empathy. 

· Finally, Spanish Chapel didn’t seem to evoke anything special.  The largest percentage (24.6%) was for compassion, however.

Looking at Table 7 in the other direction, diligence was best fostered by Individual language study (87.1%); patience (68.6%), honesty (27.1%), charity (51.4%), empathy (61.4%) and humility (72.9%) by living in a Hispanic culture; and compassion by working in the Hispanic community (68.1%) or living in a Hispanic culture (67.1%).
Table 7

	Q7.  Indicate where the following virtues were best fostered in you. 
	(n=)
	Diligence
	Patience
	Honesty
	Charity
	Empathy
	Humility
	Compassion

	Living in a Hispanic culture
	(70)
	35.7
	68.6
	27.1
	51.4
	61.4
	72.9
	67.1

	Individual language study
	(70)
	87.1
	47.1
	8.6
	0
	4.3
	21.4
	1.4

	Classroom language study
	(67)
	71.6
	52.2
	20.9
	0
	9.0
	23.9
	4.5

	Individual reading of literature
	(69)
	72.5
	53.6
	15.9
	2.9
	14.5
	14.5
	14.5

	Classroom discussion of literature
	(66)
	34.8
	37.9
	16.7
	0
	25.8
	15.2
	19.7

	Working as a conversation group leader
	(66)
	30.3
	71.2
	21.2
	18.2
	39.4
	15.2
	31.8

	Working as a tutor
	(64)
	17.2
	50.0
	17.2
	9.4
	21.9
	9.4
	23.4

	Working in the Hispanic community
	(69)
	17.4
	30.4
	21.7
	50.7
	52.2
	49.3
	68.1

	Individual culture study
	(64)
	20.3
	15.6
	15.6
	28.1
	43.8
	31.3
	46.9

	Classroom culture study
	(65)
	15.4
	10.8
	12.3
	20.0
	52.3
	16.9
	40.0

	Spanish Chapel
	(61)
	3.3
	6.6
	16.4
	21.3
	11.5
	19.7
	24.6


Part VIII:  About You

Most respondents thought Calvin’s Spanish Department should regularly offer Spanish for Professions (95.8%) and Advanced Grammar II (90.1%).  In addition, 54 graduates gave other suggestions they thought should be offered; these may be found in the Comments and Open-Ended Responses portion of this report under Q8.  Three in five (61.0%) said there should be a capstone course for all Spanish majors, however the comments show that some respondents did not know what that was.  (Table 8)

Table 8

	Q8.  Do you think the following ought to be offered regularly by the Spanish Department?  
	(n=)
	Yes
	No

	Spanish for Professions 
	(71)
	95.8
	4.2

	Capstone course for all Spanish majors
	(59)
	61.0
	39.0

	Advanced Grammar II
	(71)
	90.1
	9.9

	Other (See typed comments)
	(54)
	100.0
	0


When asked their current profession, almost half (46.6%) said they were teaching.  Another one in nine (11.0%) were graduate students.  (Table 9)

Table 9

	Q9.  What is your current profession?
	Percentage

(n=73)

	Teaching 
	46.6

	Graduate Student 
	11.0

	Social Work 
	4.1

	Translator and Interpreter 
	2.7

	Congressional Aide/Legislative Assistant 
	2.7

	Accounting Assistant 
	1.4

	Administrative Assistant 
	1.4

	Business Consultant 
	1.4

	Customer Service Representative 
	1.4

	Doctor 
	1.4

	Editor 
	1.4

	Executive Assistant 
	1.4

	Freelance Translator and Spanish Tutor 
	1.4

	Graphic Designer 
	1.4

	High School Varsity Coach 
	1.4

	Library Database Maintenance 
	1.4

	Logistics Specialist 
	1.4

	Management 
	1.4

	Marketing Assistant 
	1.4

	Marketing/Public Relations 
	1.4

	Not Working – Stay at Home Mother 
	1.4

	Nurse Technician 
	1.4

	Prison Ministry Spanish Program Director 
	1.4

	Reading Consultant
	1.4

	Sales/Customer Service Coordinator 
	1.4

	Social Justice Organization Worker
	1.4

	Software Engineer 
	1.4

	Speech-Language Pathologist 
	1.4

	Full-Time Volunteer 
	1.4


Over four in five (83.6%) respondents said they used Spanish in the above professions.  (Table 10)

Table 10

	Q10.  Do you use Spanish in this profession?
	Percent

(n=73)

	Yes 
	83.6

	No 
	16.4


Three in five (60.3%) spoke Spanish in their work.  (Table 11)

Table 11

	Q11.  Do you regularly speak Spanish in your work?
	Percent

(n=73)

	Yes 
	60.3

	No 
	39.7


Only one in nine (11.0%), however, used a foreign language other than Spanish or English in their work.  Most of those who do, use French (87.5%).  (Table 12)

Table 12

	Q12.  Do you use another foreign language other than Spanish or English in your work?
	Percent

(n=73)

	Yes 
	11.0

	No 
	89.0


	12a.  Which language?  (Combined responses)
	(n=8)

	French 
	87.5

	German
	12.5

	Arabic
	12.5

	Portuguese
	12.5


Although the list of survey participants was drawn from those graduating between December 1997 and May 2001, several people placed their graduation date outside those parameters.  The largest year of response was 2001 (30.6%), followed by 2000 (26.4%).  (Table 13)

Table 13

	Q13.  When did you graduate from Calvin?
	Percent

(n=72)

	1976 
	1.4

	1982 
	1.4

	1997 
	4.2

	1998 
	15.3

	1999 
	19.4

	2000 
	26.4

	2001 
	30.6

	2002 
	1.4


Graduates were about evenly divided between teaching programs (49.3%) and nonteaching programs (50.7%), with many students circling more than one of the teaching categories; over one in four (27.4%) circled secondary education and 21.9% circled K-12.  (Table 14)

Table 14

	Q14.  Please circle any of the following that apply to your Calvin program of studies.
	Percent Circled

(n=73)

	Nonteaching
	50.7

	Teaching
	

	Secondary Education
	27.4

	K-12 Secondary
	21.9

	Elementary Education
	9.6

	Bilingual Endorsement
	9.6

	ESL Endorsement
	1.4

	Other (see typed comments)
	2.7


Three in four respondents (75.3%) were female, one in four (24.7%) male.  (Table 15)

Table 15

	Q15.  What is your gender?
	Percentage

(n=73)

	Female 
	75.3

	Male 
	24.7


Most (91.8%) respondents had participated in a study abroad program, most (83.5%) in at least one Calvin program.  When asked where they went with Calvin, the largest response was for the semester in Spain (77.4%), followed by interim in the Yucatan (19.4%).  (Table 16)  Note that the Spanish Studies program in Honduras did not start until the fall of 2001, after all but one of the alumni in this survey had graduated.
Table 16

	Q16.  Did you participate in a study abroad program?
	Percentage

(n=73)

	No 
	8.2

	Yes, in a Calvin program 
	80.8

	Yes, in another college’s program 
	8.2

	Both in a Calvin program and another school’s
	2.7

	
	

	Q16a.  Where, if with a Calvin program?  (Multiple responses)
	 (n=62)

	Semester in Spain
	77.4

	Interim in the Yucatan
	19.4

	Honduras
	14.5

	Mexico City
	1.6

	Peru
	1.6

	Ecuador
	1.6

	Germany
	1.6


Table 17 shows the non-Calvin schools and programs.  One person gave a program but not a school, thus the larger number of places than colleges.  Both schools and destinations were fairly divided.  Two (22.2%) went with Reformed Bible College.  Two (20.0%) went to places in Spain, and two went to Costa Rica or to Guatemala.

Table 17

	Q16b.  Which college, if not with Calvin?
	Percent (n=9)

	Reformed Bible College 
	22.2

	Trinity Christian College 
	11.1

	Azusa Pacific University 
	11.1

	LASP – Coalition of Christian Colleges 
	11.1

	Universite Laval 
	11.1

	Bethel College 
	11.1

	University de Costa Rica 
	11.1

	University de Salamanca 
	11.1

	
	

	Q16b1.  Where, if with another college?
	 (n=10)

	Costa Rica 
	10.0

	Costa Rica, Nicaragua, Guatemala 
	10.0

	Cuba 
	10.0

	Dominican Republic 
	10.0

	Guatemala 
	10.0

	Mexico 
	10.0

	Quebec City 
	10.0

	Salamanca, Spain 
	10.0

	Seville, Spain 
	10.0

	Yucatan 
	10.0


In Table 18, almost two in five (38.4%) respondents had furthered their education since their Bachelor’s degree from Calvin.  Of those who said yes, one in four (25.0%) studied in education/education with TESOL; an additional 14.2% studied TESOL or ESL.

The third panel of Table 18 shows that most (72.0%) went for a Master’s degree.

Table 18

	Q17.  Have you furthered your education since your Bachelor’s degree from Calvin?
	Percent

(n=73)

	No 
	61.6

	Yes 
	38.4


	
Q17a.  In what area?
	(n=28)

	Education/ Education with TESOL
	25.0

	Medicine 
	10.7

	TESOL 
	7.1

	ESL 
	7.1

	Business 
	3.6

	Communication Disorders 
	3.6

	Cultural Anthropology 
	3.6

	Divinity, Missions, and Education 
	3.6

	Economics 
	3.6

	Law 
	3.6

	Marketing 
	3.6

	Nursing 
	3.6

	Occupational Therapy 
	3.6

	Reading 
	3.6

	Romance Linguistics 
	3.6

	Social Work 
	3.6

	Speech-Language Pathology 
	3.6

	Various 
	3.6


	17b.  What academic Degree?
	(n=25)

	Bachelor of Arts 
	4.0

	Master’s 
	72.0

	MD 
	12.0

	JD 
	4.0

	None
	8.0


Table 19 shows that almost one in five (19.4%) respondents had lived in a Spanish-speaking country since attending Calvin.  Of those, one in four (25.0%) lived there for 6 months and another one in four for 12 or 15 years.

Table 19

	Q18.  Have you lived in a Spanish-speaking country since attending Calvin?
	Percentage

(n=72)

	No 
	80.6

	Yes 
	19.4


	18a.  For how long?
	(n=12)

	6 months 
	25.0

	1 year 
	16.7

	2 years 
	8.3

	3 years 
	8.3

	3 summers 
	8.3

	12 years 
	8.3

	15 years 
	16.7


Suggestions taken from the additional comments:
More emphasis on “real world” vs. academic Spanish

Spanish for the professions (medical, social services, business, etc.)

More focus on conversation skills

Require a semester abroad

Explore opportunities for contact with the language after completing the major or minor

Proficiency exam for all majors

Offer Portuguese language and Portuguese or Brazilian studies

Less focus on literature and less reading of long literary works

More contact with the local Hispanic community and more service learning there

More attention to current national and world issues

Several students were not impressed with the list of virtues and one wonders why we don’t
      mention the joy of foreign language learning.

Suggestions for additional course offerings:

Spanish for Nursing

Latin American Politics or Current events / politics in the Spanish-speaking world

Linguistics

Beginning Translation/Interpretation

Spanish for Business, Communications, etc.

Teaching of grammar / Practical teaching methods

Another conversation course

Advanced cultural/historical studies, emphasizing Spain or Latin America

A semester of service and study in a Hispanic community

U.S. Hispanic culture

APPENDIX J

REQUIREMENT FOR MAJORS TO STUDY ABROAD 

Rationale

In order for Spanish majors to reach the goals specified in our departmental Mission Statement, they will be required to study abroad for at least one semester in a Spanish-speaking country.  Such a study abroad experience provides majors the intensive linguistic interaction necessary for reaching the Advanced Level on the ACTFL scale, allowing the students to handle with ease and confidence a large number of communicative tasks (see Appendix E).  The semester study abroad experience also provides direct cultural interaction for an extended period of time, long enough to pass through several stages of cultural adaptation and understanding.

Space in semester programs 


Calvin currently conducts three semester-long programs in Spanish-speaking countries:  the Spanish program in Tegucigalpa, Honduras in the fall, the International Development program in Tegucigalpa in the spring, and the Spanish program in Denia, Spain in the spring.  The fall Honduras program accepts only Spanish majors and minors (with room for 25 students), the spring Honduras program accepts students interested in development, including many Spanish majors (with room for at least 13 Calvin students, going up to 17 some semesters), and the Spain program has two components, one for Spanish majors and minors (usually around 25 students) and the other for students meeting the core foreign language requirement (9 students during the spring of 2006). 


The Spanish program in Honduras began in the fall of 2001, and the statistics below begin with that school year.  The chart shows the percentage of graduating Spanish majors who had studied at least one semester in a Spanish-speaking country.

Year
      Graduating Spanish
Grads who studied         Grads who studied        Percentage of grads

        majors

in Calvin’s Honduras     in semester programs   who studied a semester

or Spain semester           through other 
     abroad in Spanish-

programs
           colleges

     speaking country
	2001-02
	44
	32
	2
	  77%

	2002-03
	39
	31
	1
	  82%

	2003-04
	46
	38
	1
	  85%

	2004-05
	42
	37
	1
	  90%



The statistics show that a large majority of our graduating Spanish majors are already studying abroad for a semester.  If the semester abroad requirement had been in effect during the 2003-04 school year, we would have needed room for 7 more students; during the 2004-05 school year we would have needed room for 4 more students.

Contingencies


Up to this point the Spanish Department has not had to turn down Spanish majors who qualified for our Honduras or Spain study abroad programs and who applied on time, though at times we have asked some sophomores to delay their study abroad experience until their junior year.  The Spanish Department has discussed the following alternatives if we would no longer have room in our programs for majors:

1) Accept fewer Spanish minors, steering them instead to interim programs

2) Eliminating the core program in Spain

3) Accepting a greater number of students for each program
4) Offering a fall program in Denia, Spain, in addition to the spring program

5) Offering another program, such as a summer semester in the Southern Cone

In short, there are various possible solutions that can be discussed further in case of future lack of space in Calvin’s programs.

Exemptions

The Spanish Department will consider exemptions to the semester abroad requirement.  Students should discuss their case with their advisor and then submit their petition in writing to the Spanish Department.
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